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Abstract :

This paper presents an epistemological approach
to the didactics of experimental sciences,
examining its core concepts, functions, and
challenges in teaching natural sciences. It
explores the evolution of science education from
traditional methodologies to modern competency-
based approaches, emphasizing the role of
experimentation, student-centered learning, and
technology integration. The study addresses key
questions regarding the nature, objectives, and
fundamental methodological difficulties in science
teaching. Drawing on contemporary educational
theories and pedagogical frameworks, it argues
for a transformative approach that places students
at the center of the learning process, promotes
scientific inquiry, and bridges the gap between
theoretical knowledge and practical application.
The findings suggest that effective science
education requires a balanced integration of
content knowledge, experimental practice, and
student engagement, supported by appropriate
pedagogical strategies and resources.
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5 Aalall Aayall ity aanlly ladl uanll Lpbdhata peradl puolailly aloza¥l Iia Jals.
Apadadl 2 & A3l e Liaslal TS oylinely clldg cdiving ladl Aapdo (y0 ol oty
polall wyusg (Dormody et al., 2020). sjeed I 2ol dials 48,2kl £9,8 (0 5,8 ST 09
8 cne i 3 Ossbe bl (gt 1) sLelally « 6,53 Al ) 8,al) 55,8 (o0 a8 06
(Aalall) Aldoeall callboladdly cuyzmilly A M5 e 2681 Jalglall Gguyy caslall
2o @ Legaslly ctimdl @ puety 1§ LS Aolall Slalai¥l Ogaietug <l § mag «5,5Y)
Hamio el Ogands Sy «ASH1 loel § s «mbll sradty Lasis cloglall
coy=il (e 331 Aty (Deroncele-Acosta et al., 2024).

Aeelean¥ly olatd Wy Zlead! caalidl aean 9 Lacloy Ly Thglas iy @Jlally
2o ol clane s Ligiilly poian s oeds sohatll i 8lud sg,ae Auat> mual gl dlgall
(Holbrook & Rannikmde, 2014). 83l 3152l Lrag gaidl 3uybs (3 dueludl @Ilall Joo (Lo
it ellig AUl Glise Aoy Bl loOLaYly (slill aar e @1 Slpaall sla
Bagde mabic sy @3yl (e 1dag yeladll e 8195 ¥ G Ayl STy dadasdl el !
Lagdatl LU Slebl Calised (Amine et al., 2025; Ha et al., 2023). ¥ lia e udyg
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tpiilly 2,5 S0l Admgl) Zalyll slerel (8l CLadS] e deluy Ldieg doge Jl
(Chau et al., 2024; Nguyén et al, 2025). medl eluy) :@s¥l Holell) 515) I Lyl o LeS
Leals 559 48,all LS| (Joluill g2l slatel ¢ quyz3)l (Brhane et al., 2025).

77 L_g‘))}gai.a :Jao,l‘ ‘“J)il'h."‘ﬁﬁﬁ““‘



syl pglal Baslat] i glyains] ylie

PRI

odadl elatll § Lo gy et

a9 98! Ll (e 3395 Lo Al s 5. L LA, Loy Tllaimn Ogaazeall L iy o1 oS0
5 lalias Zopall 23l LS o lo Olus ales e Loyl Lal1 8 Gptoly daiil lalise
pocie Lol copall wie goalll Sall dglaaiiunl dwlys Jouadl Glsiny a3¥l 4LS @
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9 -(A,all 2ulys) sa Jo¥l Lalins (28,2l gai Slileny) eiF Lodie 3405555 uas (Deroncele-
Acosta et al., 2024).

& 33¥) LalgTus (pe Adyall oy (2 2858 of A sSE Lizglgaraun¥16 6551 85Lang
Sall sgima dI Sl gl Sl ot o Gay (dedl Sorud] gmms G (Sotune
5 ISAN 5 yase Aass Jy> 3800w koSl Lizglgatun¥l 5 Bylall gois a8 Alus (£
9 A0 oS Ayl ladlgll A wlgy yshats (Changetal., 2011). 9 sl §ya g2l JSCAL
ST pasey Lesd sl ) dgamgl! oShes S Adya0 g oSl Lizglgaiund] Jady
4,all.

9 4S8l Lz Jgailans ¥l s 50l 018 sl (o il - Lo guass (g - Sl 548
sl Sbgiwdl @ lages ads 9 2uslodl LISAT die a8yall el caliza soda 51l (e
5 lall ,Sall I ¥gums aslsa>! (Duschl et al, 2021). L cle gunaaS dseis Lel LSt Juloes
slaie § delgil Calimas wlhall Loty &) Adaall loplSll puds «wladl LSl Jlye
2319l oliazsy.

9 4ele Li>gloadun¥ld (Epistemology) 5 (Leslsdy dualall cajlall il dulys (2
el e alge Sisne] ol 93 pllasan: (Episteme) g 9 48,2l Gad (Logos) g 5.l (4ad
5 (plall ole) of (18,all ole) Loy gy llsall gadiall mllasall s sy oo Jf O
5) Magpndlidl ol 4US all (n> (31864-31808) "dugmd cliyisyd uesn" gidiSu|
9 bzalolail iinend ] 4ub 2 wlall 0 Lz glgatanl.

5 Al Aaslall @ Lzssariung) mlasal olall all BT b 2pud,all Al
Aealall 48,20l 4yuail (Schuster et al., 2017, 2018). § Laswoss Lxglgasian ¥ (L Logas
s ) izl o o pdiead] il e 391 Lads @ calall 48 all de g o ot Lo
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dillae Slla) g §56 O 093 (e Ldenyls suze (Gizaw & Sota, 2023). 5 § LaS Akl
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4 ya el Tl el cuntd Agalall 28,all (¥ ¢ Zadall aglall § Crummaseio slale Gyl oy ldd
Ll Jl &yl (o Jaw) (2 Uy Aslall (Rationalization) 28 ,all 3 & ,ka s L1 2LasHULI a9
deala]! (Abate et al., 2020).
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Condly Byl Jlme ccrtdliien cnllme aia 45laL1 ageiad aull asle ageie § Lol (aLYI.
4w yUl Jlxay (Abderrahim & Merabet, 2021).

o Wi e Jobarld Aayybog cdalyully com ] e (2 Alall ¥l Jlall as
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5 2ol LalisSe ] salslall liSas ol (e pgas (@1 Alalomtdl 4LaL1 g cAlayull Layolic
5 Aalinds Bl Lawhs 5 Lo Lesd Bogmsll cdleladl Llal od bliul duad ol
LSy @1 Ll cwilgall (Qarareh, 2016). 35,5 « yalglall ddsad 8ylas 238 wdll 2ylal
9« M Ll e L Laaolys (3 Jagoel s Lades 2uds Il Layuolic e

99 &l 3 oAl Jlll § Al agedn suzmn loges clalesl S § cabssy:
9@kl olai¥l g slim sl g Az gl laadll 5 liolgnll a,lall Lelial oy (2
9 gbdl) goezme 9 @hbIl Hslaill o llais (G Ll Aaglad Jazy b, ol AL
Lealads wlalll @ulasd adsoll (Almasri, 2022). g eugaxll maliog Gyl : Ll oles¥l &,laL L
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sod! e Jusd 8yLel of dodle 4] Loy Lo ol die gy Lo o1 (Jumaa & Ismail, 2023).
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9 eulatdl Ca8lg0 (auces (Sari & Wulandari, 2023; Tan & Lee, 2022). (2" :éiaw diyal
5 lpSU A5 9 LgiAll Sliasgll Bl g Lplegunga 9. Uil ple ga 6551850
5 Azsilagdl Aassll labasally dilegiige @las o Ladsass 28 5 Ladlye i Lo
5 Shh Aegems (& AualaI" (g ¥le Casyai "5y5all o oLl BT " euladll ol
O3l @lad @ty (& Aearla G i J9dud gy

9 9 Lzgelandl o dhnde Aelall G138 dle ol cle Aaimy uoyadll Leginga
9 sl oy i dlly g Lrdy @ aSadl I (e Aalzsell dulydl Slaasill o Lalhie
9 Lesalin oy 48,8 9 LS Lis LeludS| ligass (Chauetal, 2024).

s ymill o glall dpaylal

5 &anl Slllail) 0¥ cLangys saglas callas @laS Buuymill o glall & peizmal] 2pe byl
AU (e fai oyl (§ Apaladl olol) Adlan ot 3,Liall (Eluket et al, 2019). (ads o ¥)
s Bilugdl s alsll o oy ygharl asle JSan o8 Luaslatdl bl 3 2ol ol
Ldys e Sl SLY1 (any 3 Loyl Jilusdl wdlsle. (Sikhosana & Mogale, 2024;
Brhane etal., 2025). :L,_\.:Jm" Lealadl slgll g0 slms] § ASGxll satdy ldag. o O LolS 1S
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dyzmill glall Luyusd qulud (Gehl & Thompson, 2023). GLudS! (e laill (Sas (g8
5 Blall g opani Hlb) @ @hually LA aglall Gegys jul ldag . Jaddl @Jle 3 doles]
3M&MMJL%ﬂU&§mMMQ&&Umyﬁ@ﬁm@G&B&MQJ
5 lagas pslall s G 5 Lo Zmil aglall upell ] gl iSal)

e L L a5 il o] s s Al gl o 50 Lol u*%—‘
selall hill g olandl s lEMall i) e Loyl diuSas 8 allal) dalzsell do o8l oy Loyls |
Ao y=tll aglall § (Goretal, 2023; Johari, 2024).

99 hiwl (o dSas 10S 9 sawdiy Carms oyl (o AandSLI Blall Jloaiwl Jelas
5 sell il 3 Ldiany 31 Aaladl Salslall sy Bualall dymall s ] 13) W) ia Sl ¥
9 Lelssl Auymtll aglall (ups e 3 Lewlad 13850 dalzzll Lasllsg (Kittiravechote &
Thinarat, 2021; Chowdhury etal., 2022).

5 Agmessngl) ] ¥ Janies 3 Al 55281 Lns o oLl s e
9 Ay tll pgladl oy sta o LT SLiaddl L a9y SI1 o slae] Joudl (any HUSY e § el
Js> dedlal) lolezal @i Ligas (e o G el pzmtl] Bpalall (oylenlly w2 dedlall i
oyl aladl UM ooyl Joadl (Ren, 2022; Dang, 2024). 55,58 cisle @il 1da (e
3guuu5ugubn@¢umms, s &)l 5 Lol 2aliall SLALL aleza¥l 1iS
9 ool dagdass o LT (s duad Aiae o Lpadlas § cdlay (&1 A guill cylatlly o ue
s il pplall s sslas

99 Ldaa Al aglall gyt c¥flms Sl lda 3 cipls Calises dndlae Lraddsg
3.1&;@1\&+>UJ‘¢¢ Aealal] 951|Lwi}>¢}ua\_wi}>a#zgﬁ g _ﬁ53|¢w ag}¢2A1Js

(4.4.5.134 s\ﬁ ‘:;.\.N Szl @uds cuzmy _a_és) PEATESY &)Ia_ﬂ g yd! «L’Lgm (Wang, 2024;
Lin, 2024).

344.«.‘.!.1.” GQL».L‘ ;—Lu&]\m‘ \m%u.ajo‘..\.c.‘j Mjal‘ b).(‘_&}" )Lu.&‘
9 u.u).,\_” A ‘3 ..Lg..o.L'i_” Qjm" JL>-.>\3 3l La:)lml_s {a}a_.! g"\.‘\ W}.ﬁ\ 3\..9.17.\.‘ LQ.L_C.J.'; KAL)
9Dl alal yod) (3 dddl 831 e Al Ay piell Jlae¥l aamy 5lzs) (Fatimah etal,
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2021; Holec et al., 2004). g fieo,d (Lo lalesdl qal Guli Bugas Lgsy5 AS,> 1 381,
5 Aelall Ball o ol alall ASal) Cslal el sl e sl Lplides
(Jsaldl) 5Ll slueYl ¢« sasazill (Saraiva et al, 2025; Narayan etal., 2013).

9 40yl Aaiig cpanmet) Lea¥l codael "elanll b la " Toe iy 9 cpadatdl colS
9 o) Bz io s L) BT @l g Aalall ugyudl @ eladdl pslall ug)ys (o siazlly
4u,=d (Panjaburee & Srisawasdi, 2018; Holmlund et al., 2018).

Ayl p g ladl dcadad ¢ 94094

9 duale (d291) il ue Jadio Ayl aglall dadad § Cmdl Jlas O] 9 cAuds
9 g0y 9 cduelotal 9 Awliw 95,31 sloll polall 483 o malidl by 9 uyull sl
9 LAl Slucwsll @ loyand) g ¢ il Sldae g Bl 4685 A pmtdl J5lusll (Peng
etal, 2022; Wang & Yu, 2021). g calizes (ye ¥l Jolos Aenymill aglall duailazs JUL
55k il §poedl liradl o1 ) syl agladl iy & SN ALl dsil) 3L
9 09la3 28,8 8 (raSs Ayl polall Baglad g s 8l s @lasll/euladll (Gulac a9
)SJJ\ aayLud! (walg=dl) 4> 99 (Zafeer et al., 2024; Khawaji & Asseri, 2021).

Bl (ye vty 431y 318 (aiasiS A ,mtll aglall dpadad (18 wladll lda oo
9 4a85 ylae CLudS| Ayl aglall g adall aglall § 2aSmn g lali, Il 2 yall 2L
994l 9 wadll ele 9 daudsll ¢ Laxa¥l @le (Ingvarson et al.,, 2005; Berlian et al., 2023).
55 dlall ladST e pimzay ¥ 1 5 epalall o9l Uiyl ey o s s Bsaladl oLl
9 Lawdas LY lamiwl.

Aaty il plall darlad il

45¥| bladl § (eSS A ymitd| aglall deeglad casllsg:

9 Al Mol g soks 33t Shlall el e 3zt aglall zalve dyuxs
9 cla¥ly uloudly zLall ilslaS Ladg sum=ws (&) (dysLazd¥| (Edelson et al., 2021;
Kozoll & Ower, 2023).

9 &uymill aglall yighat e Bk ls Al sllac] Ll Sy Loy At ymll agladl Boaglad
ol e dalall 4 yall jolas 4a S o oo I (Allen, 2012; Lelliott et al., 2012).
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(Urvalkova et al., 2019; Cervenec et al., 2022).

5 Orolall pnalatll o Lo s (oLt 8,80 putyld bzl yshat Ll 3303
9 il ASawdl e @yad (o (£1u¥l (Sari & Wulandari, 2023; Kriiger et al., 2022).

Ao il o gdadl Acacdat) dew ¥l Siligaall

soskas Mol Audsy gz due § Anymill pglall Hagdat Lwladll Gilgaiall (oS5
Ol LS 20280 lagas Lo a1 Cllasy s iyl aglall oy § platll oilylas
elall Calaell (Gizaw & Sota, 2023). 5 pualall ¢ Ly (Lol g ladgams g uelsd Jloatul cnilyd
9 o) Ll 83,2l ualall sda daz (§ Lo (S Lo Bpnpidall alall jalglall puds
Credaiel) 40 gia0 (Abate et al., 2020; Qarareh, 2016).

i uST S pasa Bgaw Jies deadlil) 2l olewdSl Ll (Bachelard) 3
5 a3¥l a8y o Byl ) e L 0F 2,81 oSy (31 AasLad! Adyall daal e drylas
aolsaiu ¥l Geall Jia ¢ cmmall @all bl dame 0685 of Ayaall (Obstacle
épistémologique) (2021 ,Alghamdi & Alanazi, 2020; Ouahi et al). sLis¥| el J) gof Las
oladdl lae 3 5,5Y0 sda JI.

9 Lelgil g dualall oud lanll Bulee § Boymill puing ol Gy ISy Laslls
9 Lo [loe (Gor et al., 2023; Johari, 2024). 4Ll o eubatdl Jiluy yshs Luls
93090 bt Aadatll A il Aninsta &Ins (Fatimah et al, 2021; Holec et al., 2004).
99 AaBy wuds Sloal piliuy @ladll/palatll Geleat Lalzsll Cliasgll amd Jusi allas
(AlSalouli et al., 2024).

Aty il palall uped il Sigasal

e o ) el Gyl 5Last 8 Byl aglall o) il cbgaiall (oS3
9 8: LSl @l dge Buims g cApelall dnsll Ba¥) Jloatal 4a€ § Ayt 5lai] 839 000
9 el 9 ¢ gunad) QLS Daiw) 488 9,z aglall oy Gawddd! HLaed! cnay sl
633l slgll aliza (Mergendoller et al., 2006; Tahir, 2011). aobadl Slesl 4 S
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(Kittiravechote & Thinarat, 2021; Chau et al., 2024).
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Lyl aglall yoys & (Eluket etal., 2019; Gehl & Thompson, 2023). ¢ Ll s galaz!
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el Apaseds yughat 3 eudls caml! (ulatll Houdl e dlall oludST (8 5ol il
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Sikhosana & Mogale, 2024). &I LY ezl HLae¥! cnay 5L of 3l S deles
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ool 35059 duadlall o lazal cula o Sty G oyl e (o Zalisell Jo 1L § culbLadl
bl @ Jeadl e Ly uyad) 8 dralil) & yety 1a¥1 3laty Losie 24ols-9 (Gor etal., 2023; Johari,
2024). uay 3wl Jiay Co deleg ccdylane cagdsgty cOISAL (po i3S oy dualid) a9dy (ol
o poall mllaims il Jl ol Lmpngis sl ol palls Lacuns JI 4yaall P> e I3
il a9l 0538 e duale 18Me Aelo 9l cuyur (le Hluida.

el Agaie ds yiglas § Ayl

£ L3l ¢1aly olleo olendST ) 355 Locie 39 dalal) Bpmseds poglas § Thon Lyzeill &)
iy allatily dymtg S o Jobaty S elaty ‘zgi Ay=dl Adae (Miller et al., 2021;
Birney etal., 2019). dynzell Jlas¥l § copmilly dualidl &ymty ¥l 3laty Losie Lo guasge
SluSA Hlasl solely oo cnlbabaselly Mo gtll gy deaially Slmi¥l 4asS @laty 548
Sllalasell 851,89 @y yomall miln Jatel £ J5lad of LJEA] die aBenlly A ol
Al
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Jeadl e yanig Mol ae Jelaty 68 Aegazll Hlb] 3 Jony 8S @lany 1S
Lel3ls dpalall HIGY1 Jalig Aaslilly seleddl 35 QLudSY (sloxdl (Tan & Lee, 2022).
Oolarll slara¥l e AW Sligall (55 Jl 355 duwalt)l Boasd juglas (3 duymally
LNl 3Lkl aadl e 5y0all s Lall e Ludl.

plaill zelos &yl pslall

Lalsell eVl e Lelails Lo aleiSally Aunymll aslall Bole slayl oo B33l
Lowgrll eelazll 85U s uayus e wlanall aladl malll 3lanil ¢Sy 8Ll (Saraiva et
al., 2025; Narayan et al., 2013).

Leaanss 1085« pualall @llall § Slxll 49500 Auale 28La5 o lasll (nSies sl
o calsl) 5,315 oladl oleza¥l Lalaylg (A3 yald Aalisell jolall) conlil] Gsll JHlazul,
olasll.

Leagdll Blaedl 3 MLl Az lge e suelud Buale )b oo olaall oS (Lals
peizbls L dl al il fresay 39> 3 Leas Jalasdly (Nemadziva et al., 2025). 4wyl dislse
ladaoly Az glgiSall anLadl les) Addee (e coputll eatlly G bt 0aoSal ) dagall ol
sl Blusy (yuandl Bldl 3 zlost¥l aubatiny G> Al Sl i€l alaseiulg
FHeSHly sadl olall (Panjaburee & Srisawasdi, 2018; Holmlund et al., 2018).

ailasly @ladl gl e allad « golddl lladl a3 A8yl (e il as> e Jgpmmedl L0
Laysshas 3 slelall Laalung cAueladl HEYI sods 2S (e Cdyatll o oSty G cdal]]
slelall paldn any caiyadlly &nasdl Gl glgiSily aglall sl (3 Laulsgss (Allen, 2012;
Lelliott et al., 2012).

ol ASatl mie oy wlazll (a3 laal, (Gizaw & Sota, 2023). elasll (xS Lusls
Gedl Lol oy Biaall leliall (c¥les Buc 3 gudatll LB Auale Chylas oo
Aedall agliadl clelially (Alghamdi & Alanazi, 2020; Ouahi et al., 2021). (4S5 Iyl
JY Y1 § lyleag cdylae (o @lazll (Wang, 2024; Lin, 2024).
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Aoyl aglatl § ool lasIl (uayudd!

IRV P oyl

Slaa¥ly oyl e dlalue Aaglailly du,dl ple § (iUl clolezal cslS sl
Laladll 2laall (Zafeer et al, 2024). obgiudl wuxs e dlaadl oyl aiely
1S ¢ Lo 281,21 CBlaa¥l dnls g Lxe Lyt Aalisel ) o La SO e (8 yanlly Caluadll dlud Wil
(Sl il L)) 3Ll 385 ila¥] aslns,

A dolye cliSas ) 605 Blaa¥ly (uyadll o 5331 Eigmdly cluslyudl ciy Ul
48|,y Caluadl ciad ) BLsYl el (Khawaji & Asseri, 2021). 3,81 el dseiis
L Loz 5 31 Apn90, L) IS Ldie tlaal Z Ll @ I3 59 LS ailas Bue Calaadly (ayudll
s BdSU el Begs gt Lo Amgtlagdl Zelndll Slie (aaipll gl
Lyl il Apall) 281K c 0319l aate Loy s (I JSLAdLg eyl oo Cptmm el

SlelasIl el

P SS9 By Agay Anglaie Ao ol Al Byl39 b | gumtll 1da a8y 2T (a9
Laelasdl Aalasdl Adendl Homa plasll Jazd wyu> 2 9&la (Edelson etal., 2021; Kozoll &
Ower, 2023). elaty o\l 4 zowd Blags elasll 3935 &l SlelasTl e dazay (audl ldag

Sloosilly lyLasd) 389 Az glgiSilly Ayl o glall Byl malill el g9, o)
aslailly Luolatl) Aubeall 3 bl sgomll alill iay il uiogl A 5139 Butsaml
(Nguyén etal, 2025; Touwe & Lasaiba, 2024). wlbLidl caliss e aga5 ddoall s o]
r emd Sz ylae CLudS| U2t e e g 2y 9, lly sl AuaaMly 2udiall
Lezylmg Ayl sl Aaad) Bliedl § dealtll Lals gy Audas C8ylan ludST Sl (ya.

szl J) TS dmny ¥ LSl 450§ palad)] Buaglanll Alenll alazal 3850 &)
oy o Alaadl ldeatly dwladl cpalall o (zLall @ Zwoldl da ¥l usl a3 Ll )
Eislanlly Salsal aas iy iy (8 AenelSU el idss ] delsll ims L
Aoyl g oyl (@ Az ol9i8lg Aanl) S LS AN § ililaally dualall (Urvalkova et al., 2019;
Cervenec et al.,, 2022; Cakaj et al., 2025; Abderrahim & Merabet, 2021).
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zlee Slistme oz s Joo 2kl 41 8yl39 il ss el (bl 1 ey
oot JLai¥ly Lo gleiSal gag dyu> day zhhok gl elasll § 4wyl aglall ol
selailly peimall 4 paall Bl ildlatog (ihlotsy Auwyall i plas slac¥ A ,all aglall
seiudl (29198l (Peng et al., 2022; Wang & Yu, 2021).
daslal
bl it slsll Auarlad 9,5 n £,38 Tyl pslall Feaslal B8 Jsall 2udlsy
Slall 4155 1 Slgaall saiy Jabois Zallao e oy wlasdl J) 3,alf Jusms) gl
AST plezadly 28,a 0l @lasll CludS) gy s (e 1SAN  as¥) 1] Ll Gudmend lazlly
elailly elall 28yl delis—aadasll 283all solaie (po (alatll azalls
3 Lecwlaol 1580 Aalzsell Lasllsgg Lol gl (gt Badall & ymetll disf 13 ¥ L ey ¥y
IN e Ll die by 3 Aaing § plaill aiog o S Buymetll pglall oy s
Ul ) s 3 Lol 301 8ot bl ALl 45LiaaiSn caulsgs lall Cislo oo s
Ayl wyadl gl il (29 (uayaddl (§ Bpuzdl gl ] 4] (aud L 1day Al
ol LS.
<l Al
G Lo s g ULl 485 b L
Slemdl @ J¥aradl alasial gob e elaiall gsdadl jailly slomdl Bads (diais .1
(Gobaxd! ¢ zmal ) due g1y (olasll (Miller et al,, 2021; Birney et al., 2019).
eladll b e cadl 9 Al @ lajles] callall clblidll deal o) coxy 2
(Dormody et al., 2020; Almasri, 2022).
a2 Aules Sontell Goull solaill il 1 Bpaslasl Auleall § snulaill uzall Jinis 3
Lyl yoliadl ol Bl LY ey (e e Lasll) @l Joladdl Lasy (Jumaa & Ismail, 2023; Sari
& Wulandari, 2023).
Loolarll Aleall § Aardatll Aoaingll sas sllac| iy (Chau et al, 2024; Brhane et al., .4
2025).
Laglaatl Adantl § by S @lazll slaels clldg mdadll Jlell ) 3814 Taw Jls-of (Tan 5
& Lee, 2022; Nguyén etal., 2025).
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Jeloesy i) cnedanll clgas wioydy elanll Adee ol wlydge clas¥l lael 6
sl alaziulg) (Touwe & Lasaiba, 2024; AlSalouli et al., 2024).
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