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Introducing Audiovisual Aids in EFL Listening Setting; 

 The Case Study of 3rd Year Secondary School Students 

 (Foreign Languages Stream) 

 Sidi Ibrahim Secondary School. Sidi Bel Abbès. Algeria
1
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Department of English  

Faculty of Letters, Languages and Arts  

Djillali Liabés University of Sidi Bel Abbés  

Abstract 

EFL teachers are aware that teaching a foreign language as English is 

not an easy task because it requires from them providing an effective 

pƌaĐtiĐe that satisfies theiƌ leaƌŶeƌs’ Ŷeeds. Thus, it is ŶeĐessaƌǇ to taĐkle 
the factors that ensure such effectiveness especially in practising oral skills 

as well as listening. In this context, thoughts are oriented towards the most 

useful teaching devices that can be used in order to primarily improve EFL 

leaƌŶeƌs’ auƌal aďilities aŶd a ĐoŶsideƌaďle Ŷuŵďeƌ of ǀieǁs have supported 

audio visual means as functional devices for listening practice. Hence, the 

present study is done in order to examine the usefulness of these 

teĐhŶologiĐal tools iŶ deǀelopiŶg EFL leaƌŶeƌs’ listeŶiŶg aďilities. 
Keywords: listening skill; listening abilities; audio visual aids; effective 

listening practice. 

 :أجنبية كلغة ĕإنجليزية للغة ĕاستماع إعدĕد في ĕلبصرية ĕلسمعية ĕلوسائل ĕستعمال
  (ĕأجنبية ĕللغات شعبة) ĕلثالثة ĕلثانوية ĕلمرحلة طاĖ حالة درĕسة 

 .ĕلجزĕئر .بلعباس سيدي .إبرĕهيم سيدي ثانوية

 ĕلملخص
 تتطلب أها سهلة مهمة ليست اإنجليزية مثل أجنبية لغة تدريس أن أجنبية كلغة اإنجليزية اللغة مدري يدرك 

 هذه مثل تضمن التي العوامل معاجة الروري فمن وبالتاي، .طاهم احتياجات تلبي فعالة مارسة تقديم منهم

 اأجهزة نحو اأفكار توجيه يتم السياق، هذا ي .ااستاع إى باإضافة الشفهية امهارات مارسة ي خاصة الفعالية

 كلغة اإنجليزية اللغة متعلمي لدى السمعية القدرات حسن أجل من استخدامها يمكن والتي فائدة اأكثر التعليمية

 ومن.ااستاع مارسة وظيفية كأجهزة البرية السمعية الوسائل اآراء من كبر عدد دعم وقد أساي، بشكل أجنبية

 ااستاع قدرات تطوير ي التكنولوجية اأدوات هذه فائدة مدى فحص أجل من احالية الدراسة إجراء تم ثم،

 .أجنبية كلغة اإنجليزية اللغة ي للمتعلمن

 ااستاع مارسة والبرية، السمعية ااستاع، امعينات ااستاع، قدرات مهارة : ĕلمفتاحية ĕلكلمات

 .الفعال
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1. Introduction 

 Oral language is the basis of communication. Oral language development in 

schools means to provide students with skills and relevant opportunities for 

effective practice. Listening as an active skill in maintaining oral production needs 

such effectual practice especially in foreign language context. In fact, effective 

foreign language listeŶiŶg pƌaĐtiĐe that seƌǀes leaƌŶeƌs’ auƌal aďilities’ 
improvement can be studied from different perspectives. However, the present 

study examines effectiveness of EFL (English as a Foreign Language) listening 

practice associated with audio visual aids as teaching devices; whether this kind of 

teĐhŶologǇ has a positiǀe iŵpaĐt oŶ listeŶeƌs’ aďilities oƌ Ŷot ? HeŶĐe, this papeƌ 
seeks to address the following questions: 

-Does the use of audio visual devices in EFL listening setting enhance 

leaƌŶeƌs’ auƌal aďilities?  

-In which way does the utilization of these technological devices improve 

EFL listeŶeƌs’ aďilities? 

 In an attempt to answer the research questions the following hypotheses 

are suggested: 

 Introduction of audio visual devices in EFL listening setting contributes in 

eŶhaŶĐiŶg leaƌŶeƌs’ auƌal aďilities. 
 Investing audio visual means in EFL listening setting improves EFL 

leaƌŶeƌs’ peƌfoƌŵaŶĐe aŶd iŶĐƌeases theiƌ appreciation towards aural practice. 

2. Related Literature  

2.1. Audio Visual Aids as Language Teaching Devices 

 By the twentieth century, there has been a revolution in the way language 

taught; especially in second and foreign learning contexts. This revolution has 

been made by the integration of technology which involving different types of 

audio-visual aids arranged simple and modern ones; including pictures , boards 

,broadcasts, then computers, projectors, multimedia, internet and more digital 

technologies as well as mobiles (Wright, 1983). According to Zhao (2003) 

difficulties and problems faced by learners; mainly foreign language ones when it 

is tended to improve their target language skills as the oracy ones make the 

integration of technology a necessity i.e. it is necessary to invest the capacities of 

technology into solutions to language learning problems.(Zhao, 2003 cited in 

Parker, 2008:p 168). For instance, in listening settings teacher may use audio 

visual means (audio recordings and CD- ROMs) as tools to make his/her learners 

exposed to a wide range of target language input for the purpose of developing 

their listening abilities (Ibid). 

2.2. Key-conditions for Audio visual Aids’ Use  
 It is important stating that the utilization of technology in teaching 

language skills as well as listening should be systematic ; choice of technological 

aids devoted to listening practice and selection of language input involved within 

are submitted to soŵe ĐoŶditioŶs ƌeleǀaŶt to leaƌŶiŶg settiŶg issues: ͞There is no 
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general to indicate which medium at one time but the choice is affected by; age, 

interest, intelligence and experiences of the student, the physical or circumstances 

of the classroom or laboratory, and the convenience of material available." 

;Wƌight, ϭϵϴϯ:p ϬϭͿ. AĐĐoƌdiŶg to Wƌight ;ϭϵϴϯͿ leaƌŶeƌs’ age, iŶteƌest, ĐogŶitiǀe 
capacities, experiences and environmental circumstances, in addition to efficiency 

of the teaching aid itself are the main parameters that indicating which medium 

and which language input are likely to be invested.  

 Deeply, these key-conditions are of high significance in listening setting in 

which individual differences may intervene as obstacles for learners mainly at 

affective level and hinder their achievement ten learning process (Mwakame, 

2006: p 48). In similar context, White (1998) mentions that physical circumstances 

of the classroom, learners profiles including interest, preferences, needs and 

background indentifying teaching devices appropriate to a particular setting 

including listening one (White, 1998: p 17). Later in his study, White (1998) arrives 

to the result teachers choose materials at different levels for different skills, 

according to the needs and levels of the learners (Ibid: p 282). 

Ϯ.ϯ. Audio-visual Recordings for FL Listening Practice  

 The notion of audio-ǀisuals’ utilizatioŶ iŶ FL listeŶiŶg settiŶg has ďeeŶ 
examined by several studies (Pratt, Bates and Wickers, 1980, Ur, 1984, Troike, 

2006) in which the results highlighting the significance of these aids in improving 

foƌeigŶ laŶguage leaƌŶeƌs’ auƌal aďilities. Moƌeoǀeƌ, ďoth tǇpes of ƌeĐoƌdiŶg 
(audio/audio-visual) are largely used to support foreign language teaching and 

also recommended with some levels (Troike, 2006). This popularity in use can be 

justified by some factors like availability of these aids everywhere, their low cost, 

easiness in use and their ability to a great quantity of language input of different 

sorts such as dialogues, narrative texts, theŵatiĐ teǆts…etĐ. 
 Deeply, Troike (2006) favours the use of tape recordings for second 

language and foreign language listeners, either beginners or advanced in order to 

practise the academic listening. Troike (2006) shows that by the time these 

learners may acquire a large amount of target language knowledge. He also 

observes that beginning learners start creating a sense from auditory input easily 

if they know listening purpose, topic that they are going to listen and the key 

vocabularies of this topic (Ibid: p 160).  

 Unlike audio recordings, audio-visual ones provide much comprehensibility 

and help listeners making their interpretation easily since they present listening 

input not only aurally but also visually. The study of Pratt et al. (1980) makes a 

comparison between two groups of foreign language learners aiming to evaluate 

the adequacy of what they heard. The first group listens to an audio taped 

interview, however the second group of listeners is exposed to the same language 

material but with the support of visual clues in the form of pictures (Cited in 

Troike, 2006).The result shows that the second group of learners performs better 

than first one. Likewise, Ur (1984) arrives to similar findings and accordingly he 
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claims that tapes supported by visual items may provide some useful practice 

comparing to the audio tapes (Ur, 1984: p 23). 

 Though the studies stated above (Pratt et al., 1980, Ur, 1984) underline the 

importance of audio-visual aids rather than audio ones in foreign language 

teaching context, there are other investigations (Wilson, 1978, Richards, Rodgers, 

1995) which lay emphasis on audio equipments as starting point in listening 

practice without introducing visual supports. Justification that can be given at this 

stage is that introduction of visual items at an early stage or intensively may limit 

leaƌŶeƌs’ auƌal aďilities aŶd giǀe theŵ the haďit of depeŶdiŶg oŶ suĐh Đlues to 
understand the given listening exposure. 

 From another perspective, some language researchers (Rost, 1994, 

Tomslin, 1998, Troike, 2006) relate the effectiveness of both types of equipments 

to the notion of authenticity i.e. audio-ǀisuals’ use effeĐtiǀeŶess iŶ aĐadeŵiĐ 
setting generally and listening setting particularly is widely associated with the 

idea of authenticity i.e. listening practice involved through activating of aural 

mode and visual support is also recommended because it makes listeners 

engaging in authentic setting (Troike, 2006).Moreover, real-life listening input 

provides receivers with authentic language exposure which attracts their 

attention, their interest and motivates them to participate in classroom 

discussion, this on the one hand.  

 On the other hand, authentic language input assists listeners acquiring the 

target language accurately and fluently and contributes in developing their 

communicative competence (Rost, 1994). Deeply, Rost (1994) highlights the 

significance of authenticity in oral practice and language acquisition and asserts 

that use of realistic and authentic social language is key-condition for effective 

aural practice devoted to non-native speakers (Rost, 1994: p 140). Tomslin (1998) 

agrees with this view and claims that utilization of this type of technology has an 

important role in improving foreign language learners linguistic and socio-

linguistic competence since these equipments offer frequent exposure to 

authentic input characterized by richness and variation (Tomslin, 1998: 13).  

2.4. Online FL Listening Practice  

 Currently, with the wider popularity and accessibility of Internet-based 

services, oral language that involving both listening and speaking skills becomes a 

key-condition for practising the target language in reciprocal communication 

settings. For instance, foreign language learners have an access to various web 

sites that provide them with communication opportunities which allowing for 

additional and motivating practice of the target skill. Accordingly, in their work 

͞Online Communication͟ LaŵǇ aŶd Haŵpel ;ϮϬϬϳͿ state that oƌal ĐoŵŵuŶiĐatioŶ 
practice is important in developing active listening whether the interlocutors 

(listeners and speakers) are learners, learners and teachers or learners and native 

speakers of the target language (Lamy, Hampel, 2007: p 06). 
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 With reference to foreign language context, EFL learners may be the most 

beneficial ones because their target language (English) has become the language 

of wider communication and the lingua-franca for more than 508 million of 

people, such advantage enlarges the space of this kind of communication through 

foundation and establishment of a plenty of Web-sites that offering different 

types of practice particularly for listeners and speakers (Ibid).  

3.4. Audio-visuals and FL Classroom Participation  

 It is important stating that providing a useful practice of language skills as 

well as listening is considered as an advantage which partakes in developing 

leaƌŶeƌs’ auƌal aďilities aŶd iŶĐƌeasiŶg theiƌ Đlassƌooŵ iŶteƌaĐtioŶ. AŵoŶg the 
significant aspects that contribute in creating a successful classroom interaction is 

participation mode that learners involved within when they perform a given 

listening task in an equipped setting. In other words, the decision about the 

appropriate group format (individual work, pair work or group work) is important 

in order to create effeĐtiǀe pƌaĐtiĐe oppoƌtuŶities iŶ ǁhiĐh leaƌŶeƌs’ Ŷeeds aƌe 
satisfied aŶd teaĐheƌ’s goals aƌe aĐhieǀed. 

 At this stage, different studies (Anderson, Lynch, 1988, Dobson, 1992, 

Lynch, 1996, Crandell, 1999, Young, 1999, Horwitz, Horwitz, Cope, 1996) have 

been dealt with notion group format and its effect on teaching and learning 

setting. The major results of these researches support working in grouping rather 

than individually and several reasons are mentioned including individual 

variations; such as cognitive and affective ones that are expected to interfere and 

hiŶdeƌ leaƌŶeƌs’ pƌaĐtiĐe ;Hoƌǁitz et al., ϭϵϵϲͿ.  
 The investigations cited above display that there is an agreement among 

language researchers which enlarges the validity of group work as a good mode of 

practice when teaching listening skill. Those who support this view of 

advantageous use are depended on some pedagogical perspectives. They see that 

group work use in listening setting makes learners working in cooperation and 

cohesiveness through discussions, and under teacher supervision and guidance. 

Accordingly, Dobson (1992) states that dividing a learning group into small groups 

ensures its dynamics but in which positive involvement is expected but under 

teaĐheƌ’s supeƌǀisioŶ ;DoďsoŶ, ϭϵϵϮ: p14). Similarly, Lynch (1996) asserts that 

group work maintains class cohesion in which learners tend to help one another. 

In his study, Lynch (1996) arrives to the result that students who learn English in a 

foreign language environment are likely to face difficulties in practising the four 

skills and thus they rely heavily on the support of their peers both emotionally and 

academically (Lynch, 1996: p 07). 

 Using group work in listening setting as major mode of participation does 

not neglect the importance of individual work. The two modes create 

opportunities with different proportions for practising and improving listening 

abilities. Practising aural-oral language is largely depended on the exchange of 

ideas, thoughts, opinions and comments and these aspects are likely to involve 
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with grouping settings. This exchange helps in improving critical thinking skills, 

such as monitoring and analyzing, developing linguistic competence through the 

learning of new vocabularies, new structures and grammatical rules, and 

producing meaningful utterances that aide to understand how the target 

language is constructed in a given socio-cultural context.  

 

3.5. EFL Listening Practice Barriers  

 In language learning process, facing difficulties is an expected thing. EFL 

learners usually confront these difficulties as well as that in listening skill. These 

listening obstacles affect negatively perception and comprehension and may 

result in failure. They are pertained to lack of linguistic competence in terms of 

vocabulary grammar, lack of socio-linguistic competence, and inability of listening 

strategies activation. These obstacles will last to occur if a weak pedagogical basis 

takes place 

3.5.1. Linguistic Barriers  

 Being linguistically of limited ability (grammar and vocabulary store) 

Đƌeates foƌ FL listeŶeƌs’ diffiĐulties iŶ uŶdeƌstaŶdiŶg the giǀeŶ listeŶiŶg eǆposuƌe 
and decreases their proficiency. Cook (1973) shows that there are various 

misinterpretations of syntactic forms that often cause listening difficulties mainly 

to L2 and FL learners (Cook, 1973, Cited in Anderson, Lynch, 1988: p 37). In 

additioŶ, laĐk of leǆiĐoŶ stoƌe is ǁidelǇ eǆpƌessed iŶ listeŶeƌs’ diffiĐulties iŶ ǁhiĐh 
they may perform poorly if there are unfamiliar vocabularies whether this 

unfamiliarity is caused by lack of perception or comprehension. In this context, 

Anderson et al. (1988) declares that a good performance of a given listening task 

in EFL context needs from to activate knowledge of English grammar and 

vocabulary and best guessing speakeƌs’ iŶteŶded ŵeaŶiŶg ;AŶdeƌsoŶ, et al., ϭϵϴϴ: 
23). As a reaction, Anderson et al. (1988) advise language practitioners to take 

into consideration three main criteria when choosing the listening input, these 

decisive factors are the level of difficulty of vocabulary, the complexity of syntax, 

and the duration of the recordings (Ibid: p 83). 

3.5.2. Strategic Barriers  

 Listening difficulties are not limited to lack of linguistic competence, but 

they may extend to the internalized part of listening skill repertoire i.e. listening 

stƌategies’ kŶoǁledge aŶd use. IŶ otheƌ ǁoƌds, theƌe aƌe leaƌŶeƌs ǁho do Ŷot use 
strategies to deal with listening obstacles they face either because they are 

unfamiliar with or because they do not activate these tactics in the right way 

while they are listening. Chamot, O Malley (1999) insist on the importance of 

listening strategies and show that their use in non-native learning context 

contributes in achieving accurate perception and better understanding. 

“iŵultaŶeouslǇ, Chaŵot, O’Malley (1999) advise language practitioners to provide 

listeners with training opportunities for better utilization of these tactics which 

covering: selective attention for key words, key phrases or word /phrase 
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ďouŶdaƌies ;Chaŵot, O’MalleǇ, ϭϵϵϵ: p ϰϴͿ. Accordingly, these strategies are 

ĐoŶsideƌed as iŵpoƌtaŶt faĐilitatoƌ of the leaƌŶeƌs’ effoƌts aŶd solutioŶs to solǀe 
their listening problems. 

3. Methodology 

3.1. Context and Significance of Study 

 Being a proficient language user involves the mastery of the four skills; 

listening, speaking, reading and writing. Listening is important skill regarding to its 

nature which involves acoustic features for aural-oral practice, and to its role that 

provides a continuous communication in which the other skills can be better 

practised through. In this research, the focus is on practising authentic listening 

through the use of audio-visual aids in ELT setting and positive effects of such 

utilizatioŶ oŶ listeŶeƌs’ aďilities. The faĐt of dealiŶg ǁith this topiĐ is stƌoŶgly 

justified by the lack of investigations conducted in this research point. The study 

generally aims at making a kind of theoretical and practical contribution in TEFL 

research using a systematic language investigation and particularly at arriving to 

findings which are expected to provide insights into central issues to teaching and 

learning listening. 

3.2. Aims of the Study  

 The study aims at: 

 Restoring and re-establishing Algerian ELT setting by introducing audio-

visual aids as teaching materials. 

 Achieving a successful listening setting by fulfilling lacks found in Algerian 

EFL leaƌŶeƌs’ auƌal theŶ oƌal aďilities. 
 DeĐƌeasiŶg EFL listeŶeƌs’ diffiĐulties aŶd oďstaĐles aŶd attƌaĐtiŶg theiƌ 

attention to effective listening practice. 

 Arriving to results that leading to modifications at different levels such as: 

pƌogƌaŵs’ pƌogƌessioŶ, teaĐhiŶg ŵethod aŶd teĐhŶiƋues ŵaiŶlǇ those ƌelated to 
teaching EFL oracy skills. 

3.3. Target Participants 

 The target participants who activated the research tools are EFL secondary 

school permanent teachers and EFL secondary school pupils (Sidi-Bel Abbes, 

Algeria). The first group consisted of fifteen teachers; nine male teachers and six 

female teachers, their ages balance between twenty eight (28) and fifty three (53) 

years old. However the second group consisted of 50 pupils; 21 of them are male 

and 29 are female, their ages balance between nineteen (19) and twenty one (21) 

year old. These respondents have been studied English for seven years; four years 

in middle school and three years in secondary school. This group was divided into 

two groups during the observational practice since the study involved a 

comparison between two different listening settings; an equipped setting (a 

language laboratory) and an unequipped one. 
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3.4. Instrumentation and Procedure 

 In order to gather efficient data and arrive to reliable study results, the 

researcher used a written questionnaire and classroom observation. By a using 

questionnaire, the researcher had the opportunity to collect a great number of 

data, and to administrate a large group of informants at the same time, however 

classroom observation was used because some seeking data cannot be got from 

the first time, but they need on-going process of observation from which the 

researcher observed a particular situation more than one time till getting 

sufficient data. 

 First, questionnaires that were devoted to teachers and learners included 

different questions. These questions were arranged in progress from general to 

specific, from easy to difficult and from personal to motivated ones. They were 

arranged between closed, open- ended and open ones in order to make the 

questionnaire easier and quicker to fill in and to restrict the large range of 

responses respectively. It is important stating that both questionnaires tackled 

paƌtiĐulaƌlǇ teaĐheƌs’ aŶd leaƌŶeƌs’ eǆpeƌieŶĐes iŶ listeŶiŶg pƌaĐtiĐe thƌough the 
use of audio visual means for the purpose of detecting the effect of such practice 

oŶ leaƌŶeƌs’ auƌal aďilities. “eĐoŶd, Đlassƌooŵ oďservation took place in two 

dissimilar listening settings n which learners worked on the same listening 

language material and instructions differently and separately. While the first 

group did the intended listening practice in a well equipped language laboratory, 

the second group did the same thing but in an ordinary and simple setting in 

which the teacher was the source of listening exposure. As well as questionnaires, 

observational practice which involved in a comparative way aimed at identifying 

the impact of teaĐhiŶg listeŶiŶg skill ǁith audio ǀisual aids oŶ leaƌŶeƌs’ aďilities. 
4. Limitations 

 There are a number of limitations faced by the researcher when 

conducting his study, the major limitations are: 

-Difficulty in finding language laboratory for conducting the practical part of 

the study. 

-Shortage of significant experiences in teaching listening skill through audio 

visual aids among secondary school EFL teachers. 

-Lack of primary references such as books since the topic has not been 

widely dealt with. 

- The limited experience of the researcher. 

4. Data Analysis  

 After the questionnaires were answered and the observational practice 

conducted, the data were analyzed as follows: 

-Both teaĐheƌs’ aŶd leaƌŶeƌs’ aŶsǁeƌs ǁeƌe studied aŶd eǆaŵiŶed iŶ the 
form of percentages (statistical analysis) 

-Classroom observations were classified in the form of grid; this 

classification was built around particular aspects that the researcher wanted to 
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observe during his comparative study. The intended aspects were woƌds’ 
perception, pronunciation (stress, intonation) and comprehension, in addition to 

classroom participation.  

5. Results and Discussion 

 As it is previously mentioned, the purpose of this study is to examine the 

impact of introducing audio-visual means as teaĐhiŶg ŵateƌials oŶ EFL listeŶeƌs’ 
abilities; whether such introduction enhancing their listening abilities and 

decreasing their difficulties or not.  

 The statistiĐal aŶalǇsis iŶǀolǀed ďǇ the eǆaŵiŶatioŶ of teaĐheƌs’ aŶd 
leaƌŶeƌs’ ƌespoŶses shoǁs that both partners are not satisfied by the way listening 

skill taught in the Algerian ELT setting. It also displays an agreement among them 

about the importance of audio-visual aids as materials for teaching and practising 

EFL listening and benefits got from. Moreover, little attention given to listening in 

Algerian ELT setting, being uninterested or unfamiliar with technological means as 

pedagogical devices for teaching such receptive skill and limitation of authentic 

practice opportunities in classroom are the ŵaiŶ ƌeasoŶs that deĐƌease leaƌŶeƌs’ 
motivation and influence their target language aural abilities negatively. 

 Deeply, the results of the study demonstrate that learners have gaps in 

their aural abilities which create for them difficulties in performing listening tasks 

given and their inability to cope with makes 1/3 of them show no appreciation 

towards listening practice. In other words, absence of effective practice generates 

aŶd eŶhaŶĐes leaƌŶeƌs’ hiŶdƌaŶĐes aŶd as a ƌesult theǇ shoǁ Ŷo appƌeĐiatioŶ 
towards aural practice. Despite this fact, learners do not ignore the crucial role of 

effective practice in facilitating their difficulties differently and they consider 

practising oracy skills through audio-visual means as an aspect of constructive 

practice which gives it a new taste that motivates and encourages them doing 

their best. 

 Similarly, teachers justify leaƌŶeƌs’ Ŷegatiǀe attitude oƌ ƌetiĐeŶĐe toǁaƌds 
listening by two reasons; first absence of motivating factors as technological tools 

which Algerian ELT setting lacking especially in basic education levels; including 

middle school education and secondary school education. Second, lack of native-

like environment in which authentic opportunities for practising the target 

language oracy skills are generally not provided, practitioners are aware that what 

is exposed as listening input and the way it is presented is not sufficient and not 

effective respectively. In other words, depending on ordinary and simple teaching 

materials as textbook and white boards when addressing learners in listening 

setting seems boring and demotivated ͞ďliŶd listeŶiŶg settiŶg͟.  
 Though theƌe aƌe seǀeƌal Đauses that ĐoŶtƌiďute iŶ pƌoduĐiŶg EFL listeŶeƌs’ 

handicaps, lack of authentic practice opportunities remains the major one as the 

fiŶdiŶgs shoǁŶ. AĐĐoƌdiŶg to iŶstƌuĐtoƌs’ ƌespoŶses, the ŵaiŶ hiŶdƌaŶĐes faĐed ďǇ 
listeners are related to pronunciation, language input perception and 

comprehension. Moreover, statistics denote that 54% percent of these learners 
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have difficulties in language perception, 48% percent of them have pronunciation 

difficulties and 60 % percent have comprehension difficulties when listening to 

Ŷatiǀe speakeƌs. IŶ spite of this faĐt, leaƌŶeƌs’ ƌespoŶses displaǇ that theǇ aƌe 
aware about this situation and the majority of them show readiness to make 

efforts so as to fulfill gaps found in their aural abilities. It can be deduced that if 

these learners had practised listening at an early stage by being exposed to native 

speakers in authentic programmes and shows, these difficulties and anxieties 

would have reduced.  

 As a reaction, teachers state that they make efforts to change the situation 

but most of the time these efforts bring no results due to administrative and 

financial encounters. This reason drives them to encourage their learners 

practising this oracy skill outside classroom by listening to music, watching movies 

and joining web sites that offer opportunities for effective listening practice and in 

a motivating ways as games. It is clear that the fact of ineffectual EFL listening 

practice involved in Algerian ELT setting is well recognized by teachers and 

learners but ignored by decision-makers. 

 The observational practice which takes place in this study involves a 

comparison between an equipped listening setting (language laboratory) and 

unequipped one. Moreover, the comparison indicates that practising listening 

through audiovisual aids motivates learners and attracts their interest because 

they find pleasure in learning the target language through different techniques. 

 Working with audio visual materials (computers) facilitates listening 

practice because these equipments have playback properties that offer learners 

with many opportunities to practise different listening aspects such as 

pronunciation, stress and intonation. 

Additionally, though the two groups involved in the comparative study are 

exposed to the same listening input and instructional materials, their 

performance of comprehension tasks as true/ false exercise and comprehension 

questions are dissimilar. Broadly, the first group that is involved in an ordinary 

listening setting finds difficulties in performing the given comprehension tasks and 

this situation obliges the teacher to read the passage more than one time and use 

some physical presentations and give clarifications and examples to make things 

clear. In such setting, these interventions are important in order to decrease 

listeŶeƌs’ aŶǆieties, aǀoid theiƌ fatigue uŶdesiƌaďle attitudes as ďoƌedoŵ aŶd loss 
which are likely related to unequipped listening setting. 

 Unlike the first group, the second one performs the comprehension tasks 

positively; learners do not take much time for answering the given questions and 

the majority of them arriving to the correct answers. Justification that can be 

given is that visual supports associated with the exposed input facilitates 

understanding and enables listeners to utilize some strategies as activating their 

prior knowledge and guessing meaning from the visual context.  
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 At interactional level, the way the second group participates in classroom 

discussion is more enthusiastic than that of the first one; 65 % of learners take 

turns differently in performing the given tasks with comfort and easiness and 

most of them give the right answers. Besides, the teacher makes no great efforts 

when he addresses and interacts with his learners because circumstances in which 

the practice involved is considered as a motivating factor for them.  

 As well as the statistical analysis, the observational practice highlights the 

significance of investing different types of technological tools in academic settings 

especially in listening and speaking ones which are widely associated with 

aŶǆieties that affeĐt leaƌŶeƌs’ aďilities ŶegatiǀelǇ aŶd ĐoŶtƌiďute iŶ deĐƌeasiŶg 
their learning achievement. 

6. Suggestions and Recommendations 

 The present investigation attempts to present some suggestions that can 

iŵpƌoǀe EFL seĐoŶdaƌǇ sĐhool leaƌŶeƌs’ auƌal aďilities ǁith the foĐus oŶ 
maintaining effective practice through the introduction of audio visual aids in 

listening setting. ͞LearŶers ďeĐoŵe ŵore aware Ŷot oŶly of their owŶ preferred ways of 

learŶiŶg ďut also of the faĐt that there are ĐhoiĐes …iŶ how to learŶ.͟ (Nunan, 1991: p 181) 

Depending on the study results the researcher arrives to the following 

suggestions and recommendations: 

ϭ. Trying to insert audio visual aids as teaching materials at an early stage 

(middle school education) in EFL listening settings and even in speaking ones since 

the tǁo skills aƌe iŶteƌƌelate. This pƌoĐeduƌe ǁill eŶhaŶĐe leaƌŶeƌs’ ŵotiǀatioŶ 
and make them expose to a large quantity and high quality of listening input. 

Ϯ. Providing secondary schools with language laboratories and introducing 

grouping system in teaching EEL oracy skills to large classes. 

ϯ. Increasing the number of listening sessions in the curriculum because 

the larger space of EFL practice is commonly devoted to literacy skills; reading and 

writing. 

ϰ. Introducing listening practice in the final official secondary school 

education exam (Baccalaureate exam) as a motivating factor for involving much 

effective practice. 

ϱ. Encouraging learners to use technology in practising listening outside 

classroom as a technique to increase authentic practice opportunities. 

ϲ. Offering training cycles and organizing conferences and seminars for EFL 

teachers so as to show them the importance of introducing technology in 

pedagogy and its positive effect on their teaching quality. 

7. Conclusion 

 In the current study, the findings statistical analysis and observational 

practice support the significance of introducing audio visual aids in listening 

setting. Moreover, the findings reveal that investing audio visual aids in EFL 

listening gives it vitality which motivates learners and makes them active listeners 

instead of being less motivated or passive as it is expected to be in blind listening 
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setting. Under this motivating circumstance learning group becomes dynamic in 

which a remarkable interest takes place among its members and results in 

increasing classroom interaction. In addition, due to audio visual properties as 

playback ,visual supports and authentic input learners have the opportunity to 

pƌaĐtise diffeƌeŶt listeŶiŶg aspeĐts as ǁoƌds’ pƌoŶuŶĐiatioŶ , peƌĐeptioŶ aŶd 
comprehension which helping them in applying some strategies like activating 

their prior knowledge and guessing meaning from the visual context, thus 

performing the given tasks positively. In short, the strengths involved by the use 

of this sort of technological tools contribute in motivating listeners and creating 

effective practice opportunities that will gradually enhance their aural abilities 

and reduce their difficulties. 
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 ȓدكلمȯالع 
ɯحيȳحمن الȳه ال ɯبس 

 محمȯ خاتɯ النبييɰ صلʄ ه عليɼ ɻسلɯ: الحمȯ ه ɼالصاɼ Ȓالسام علȲ ʄسɤɽ ه
تختتɯ عامها السادȶ ࡩي عȯدها الȳابع  )فصل الخطاب(هاهي ʅȰ مجلتنا 

محافظȓ ، مɽاصلǻ ȓشعاعها امعȳࡩي امبنܣ علʄ أسس علميȰ ȓاȔ كفاȒǴ أكاديميɼ ،ȓالعشȳين
ـــــفضا ǻɼضافȓ عن اإصȯاȲاȔ السابقȓ التقليȯيȓ ــــــــمتɽشحȓ ࡩي هȱا اإصȯاȲ ، علʄ نهجها ـ ـــ

 ȓابɽيق البȳم عن طɽالي Ȳȯتحكيمها؛ فهܣ تصɼ Ȕامقاا ɤاستقبا ȟمن حي ȓنيɼلكتفǻ ȓبحل
جاȔ الجȵائȳيȓ خاضعȓ لشɼȳطها بعȯ أɰ مȔȳ بجميع امȳاحل من استقباɤ الɽطنيȓ للم

ȓالعلمي ɯبماحظاٮه ȱاأخɼ ɰاجعيȳسنادها للمǻɼ لهاɽقبɼ Ȕب للمقاا 
 șشحȲ د التܣȯالع Ȕمقاا ʅȰ هاهيɼيق لȳف Ȕتطلعا șلفقɼ șافقɼ ماȯبع ȳلنش

  ɰǸانا بȱيǻ ɰالناشئي ɰللباحثي ȓيɽلɼاأ Ǵعطاǻ ɯت ȟحي ȳيȳࡩي  التح ɻل ɍا ح Ǵاإقصا
، متناɼلȓ الحجاȠ ࡩي عمɽمها، ثȳيȓ امضاميɼ ،ɰقȯ بȔȯ اأبحاȚ متنɽعȓ اإشكااȔ، مجلتنا

 ʅȳائȵالخطاب الج ʄعل Ȓȵكȳدا، مȳسɼ اȳأها ، شعȯمبت ɰكا Ȕمن امقاا ȓعɽࡩي مجم ɣلȰɼ
ȓࡩي ݯجاجي" ȟبح ȵࡩي الكامي امنج ȓاأميف امي ȯعب Ȳالقاد "ʅȳائȵالج  ʅȱال  ȲȯصȔ  ɻفي
 ȓالكامي ɤاأفعا ɤه اخطاب من خاȱه ɻديǺما تɼ ،ʅȳالشع ʅȳائȵالج Ȳالقاد ȯأميف عب

 امعاصȳ الجȵائʅȳ  الشعʅȳ  الخطاب ࡩي أما مقاɤ "الحجاȠ، اأفعاɤ من ɼظيفȓ ݯجاجيȓ؟
 حام" جيالي" الجȵائʅȳ  للشاعȳ" البطɽلȓ مهȯ: "قصيȒȯ ࡩي قȳاȒǴ، التȯاɼلي امنهݮ ضǴɽ ࡩي

التعبيفʅ الغنܣ بامقاصȯ ࡩي بعȯه الخطاب الشعʅȳ الجȵائʅȳ القناɎ عن ثȳاǴ  فقȯ كشف
ɯللمتكل ȓتܣ ال، الخفي ȓجهɼ بتغييف ɻقناعǻ ʄالعمل علɼ ɻثيف ࡩي متلقيǸائها التȲɼ م منɼȳي

ɻكɽيل سلȯتع ɼه أȳيمنعنا ، نظ ɯل ɣلȱف ȓالحجاجي ȓبȲامقا ʄاهتمامنا علɼ كيقناȳت ɰكا ɰǻɼ
 ȔباȲمن امقاɰبي" ɤجا ʅȱال ɤࡩي امقا ɤكما هي الحا ȓاقعي الفنܣ الجماليɽالɼ ࡩي ȓايɼȲ 

"ȓمȯي" الصǿاɼȳلل ȓا" ياسمينȳخض ، ʄعل Ǵɽليسلط الض ȓالشخصي Ǵبنا ȓقضي ɾȯمɼ
لحياȒ مصȒȲɽ تɻ امبȯعȓ تنبɅ باشخصياياسمينȓ خضȳا الʅȱ جعل  ࡩي ɼȲاياȔأهميتها 

 ب Ȕ فنيȓ ليس لها ɼجɽد حقيقيا يحس القاȲئ بǸنها شخصيا، بشكل فنܣ دقيق
 ȶȲȯال ʄالتفكيق عل ɽهɼ ȓاد السابقȯࡩي كل اأع ɻنا عليǴاȳدنا قɽما ع ʄلǻ دɽلنع

ا عن الجانȑ التنظيفɼ ʅقȯ كاɰ الحضȲɽ ࡩي هȱا العȯد ضالحجاجي ࡩي مختلف الخطاباȔ ف
 ࡩي ɼدالتɻ الحجاجي ɼقȯ تبɾȯ كل Ȱلɣ ࡩي بحȟ "الخطاب، خطابيɰ القǵȳني ɼالقانɽنيلل

ȳالفك ʅȯبي النقȳالع Ƞللحجا ʅȳب الشق النظȲقا ʅȱال "ȳأما ما اختص ، امعاصɼ
، الكȳيɯ للقɰǵȳ امعاصȒȳ القȳاȒǴ ࡩي ɼالعقليȓ اللغɽيȓ بالتطبيق فقȯ تجلʄ ࡩي مقاɤ "القȳائن

"ȓيȯنق ȓاسȲد  ɰǵȳللق ȓاثيȯالح ȔاǴاȳالق Ʌشاب بع ʅȱال Ȳɽالع ʄلǻ ȓلتخلص الباحث
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 ȓنتيج ɯيȳهاالكȲافتقا ʄلǻ مع التعامل ࡩي امنهݮ ȓبما اللغ ȑمع يتناس ȓص طبيعՔني النǵȳالق ،
" ɤأما مقاɼɤاأفعا ȓيɽࡩي اللغ ȓاللغ ȓنيɽالقان ،ȓافعȳم ȓجا" جنائيȰɽفكشف عما ࡩي أنم 

 ɰɽالقان ȓد تمن لغȯلعȔالتܣ ، لخطاباȳتختلف من مقام آخ ، ɰالفعل لكن الجامع فيها أ
 ب الكام ࡩي سائȳ الخطاباȔ قɽتɻ اإنجاȴيȓ التܣ يتميق بها عن باࡪي أفعاɤب فيها يتمتع القانɽني

 امصطلح ࡩي قȳاȒǴ كالشعȳيɼ ȓمما ȴاد ثȳاǴ مɽاضيع العȯد تضمنɻ مقااȔ أخȳ، هȱا
الكام" ɼامقاɤ اأجنبܣ  ɼعلɯ التصɽف ࡩي ɼجهɽده اأنȯلس ܣ امȳأɼ Ȓمقاɤ "ابن، ɼامفهɽم

 كلغȓ اإنجليقيȓ للغȓ ااستماǻ Ɏعȯاد ࡩي البصȳيȓ السمعيȓ الɽسائل استعماɤالʅȱ تعلق ب

ȓأجنبي ، șكان ȯقɼȓاسȲل د ȓانيȯميȓب حال șطابتعلق ȓحلȳام ȓيɽالثان ȓشعب ȓالثالث 

Ȕاللغا ȓب اأجنبي 
 ȓمجل ɰأ ɣلȱب ș Փثب

، تعنܢ بنشȳ كل البحȚɽ الجادɼ ȒامتميقȒ )فصل الخطاب(لن 
 ȓالعلمي Ɇɼȳتنتقي ما يخضع للشɼاȯا تحابي أحɼ ،  كل ما ي ʅبل تعاد Ʌفȳتɼ  ف ان  ج  ت

لȱا فاأبحاȚ تخضع للتحكيɯ امɽضɽعي بفضل ǻغفاɤ أسماǴ الباحثيɼ ، ɰالبحȟ العلمي
ɯتبهȲɼ ، من ɰالباحثي Ɏɽبفضل تن ɾǹȳعاً ࡩي الɽتن ȓاد امجلȯد من أعȯكل ع ʄمما يضفي عل

 ȓالطلب ȓخاص Ȓدȯمتع ȓعلمي ȑتȲɼ ȓمختلف Ȕين نشجع فيهجامعاȱال ɰالباحثيɯ  حɼȲ
داخل الɽطن ɼخاȲجǻ ɻيمانا منها بǸنɻ ا من ، لȱا فامجلȓ تȳحȑ ببحɽٯهɼ ɯمقااٮهɯ، ااجتهاد

 ب ɼتعȯهɯ بنشȳ ما يستحق النشȳ منها دǻ ɰɼقصاɼ ،Ǵطن للمعȳفɼ ȓا حɼȯد لها
ɼ Փ  من وراء القصدɼه 

Քفɽصاح السبيلام ɻما في ʄلǻ ق 
 امجلȲȓئيس 

 :Ȳɽكتȯال Ȱاأستاȯد امحمɼدا  
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