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Abstract:  

Quality assurance in higher education is a strategic tool to enhance teaching 

practices, strengthen institutional governance, and respond to societal and labor 

market needs. It relies on internal evaluation systems, performance indicators, 

and dashboards to guide decision-making. Stakeholder engagement, change 

management, and continuous improvement are essential for the effectiveness of 

these processes. Alignment with international standards, such as those of the 

European Association for Quality Assurance in Higher Education, ensures 

credibility, comparability, and global recognition of quality practices. 
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1. INTRODUCTION  

In the context of rapid developments in higher education, quality 

assurance has become a key driver for improving institutional 

performance and ensuring alignment with societal expectations and 

labor market needs. According to Musette (Musette, Quality 

Assurance in Higher Education Institutions in Algeria: Constraints 

and Levers for Change Implementation., 2019), quality assurance 

in higher education should not be limited to formal procedures but 

should support institutional change, stakeholder involvement, and 

the development of a sustainable quality culture. Similarly, Nasim 

et al. (Nasim, Arif, & Xiaowen, 2020) highlight that quality 

improvement in higher education relies on the integration of quality 

management principles, continuous improvement practices, and 

institutional commitment. 

Despite its growing importance, the implementation of internal 

quality assurance systems remains challenging. Higher education 

institutions often face difficulties in integrating governance, 

stakeholder expectations, organizational capacities, and 

improvement mechanisms into a coherent framework. In many 

cases, quality assurance remains perceived as an administrative 

requirement rather than a strategic process for institutional 

development. 

The question of the study : 

Despite the growing importance of quality assurance in higher 

education, its effective implementation remains a major challenge. 

Institutions often struggle to integrate the multiple dimensions of 

quality such as teaching, research, governance, and services into a 

coherent and efficient system. In many cases, quality assurance 

practices are reduced to formal or administrative procedures rather 

than being used as strategic tools for continuous improvement. 
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Moreover, limited stakeholder engagement and resistance to 

change hinder the successful adoption of quality assurance systems. 

The lack of appropriate management tools, such as performance 

indicators and dashboards, further restricts institutions’ ability to 

monitor progress and support informed decision-making. 

Therefore, the central research question of this study is: 

How can higher education institutions implement an effective and 

balanced internal quality assurance system that enhances 

performance, promotes stakeholder engagement, and reduces 

resistance to change? 

Theoretical Propositions: 

Based on the critical review of the literature, five conceptual 

propositions are formulated to structure the analysis. These 

propositions do not represent empirically tested hypotheses; rather, 

they synthesize theoretical relationships identified in previous 

research and provide a conceptual framework for understanding the 

determinants of effective internal quality assurance systems in 

higher education. 

Proposition 1: The structuring of an internal quality assurance 

framework aligned with national and international standards 

contributes to strengthening institutional governance and improving 

the overall performance of higher education institutions. 

Proposition 2: The enhancement of institutional visibility, 

international positioning, and alignment with global quality 

standards contributes to strengthening the effectiveness and 

recognition of quality assurance systems. 

Proposition 3: The active involvement of internal and external 

stakeholders enhances the relevance, effectiveness, and 

sustainability of quality assurance practices. 
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Proposition 4: Organizational factors, particularly leadership, 

communication, resistance to change, and human resource 

management, influence the successful implementation of quality 

assurance systems. 

Proposition 5: Continuous improvement mechanisms, including 

teaching quality enhancement, risk management, performance 

indicators, and dashboards, support institutional performance and 

evidence-based decision-making. 

The objectif of the study: 

The objective of this conceptual study is to analyze how higher 

education institutions can design and implement effective internal 

quality assurance systems. It aims to identify the main strategic, 

organizational, and operational factors that influence the 

effectiveness of internal quality assurance systems in higher 

education institutions. 

The importance of the study : 

This study adopts a qualitative conceptual approach based on a 

critical review of literature and institutional frameworks related to 

quality assurance in higher education. It relies on scientific 

publications, international standards, and institutional reports to 

identify and synthesize key factors influencing the effectiveness of 

internal quality assurance systems. 

 Methodology : 

This study adopts a qualitative conceptual research design based 

on a critical review of the literature on internal quality assurance in 

higher education. It relies on academic publications, international 

quality assurance standards, and institutional reports to identify and 

synthesize the key factors influencing the effectiveness of quality 

assurance systems. The analysis focuses on governance, 

stakeholder engagement, organizational dynamics, and continuous 

improvement mechanisms in order to provide a structured 
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conceptual understanding of quality enhancement in higher 

education institutions. 

2. Literature Review and Theoretical Framework 

This section reviews the main dimensions of internal quality 

assurance in higher education by synthesizing key contributions 

from the literature and international frameworks. It is organized 

into strategic, organizational, and operational dimensions. 

2.1. Strategic And Institutional Dimension 

This subsection explores the strategic foundations of internal 

quality assurance systems, focusing on institutional design, 

international visibility, and alignment with global standards. 

2.1.1. Design and Structuring of the Internal Quality 

Framework 

Developing an institution’s internal quality framework involves 

aligning with the national framework while integrating essential 

elements to facilitate change. Key priorities include enhancing the 

institution’s international image, adopting relevant international 

standards, and focusing on improving teaching and management 

quality. 

A practical example of this approach can be observed in Kwame 

Nkrumah University of Science and Technology (KNUST) in 

Kumasi : 

Box.1. Case study, KNUST quality assurance unit 

The Kwame Nkrumah University of Science and Technology 

(KNUST) in Kumasi, along with Cape Coast University, have the 

best established and most effective Quality Assurance Units among 

all the tertiary institutions in the country. The KNUST Unit is not 

that old. It was established only in October 2002. There are several 

reasons for its effectiveness. First, it is combined with Planning. Its 
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full name is Quality Assurance and Planning Unit. Secondly, the 

Vice-Chancellor has taken a very keen, personal interest in the 

work of the Unit. In fact, the Unit is located in the offices of the 

Vice-Chancellor. Third, its Founding Coordinator is an 

inspirational, hardworking Professor whose enthusiasm for the 

work of his Unit is truly infectious. Finally, perhaps the most 

important reason, the Coordinator's approach to quality assurance 

and improvement, hence the Unit's as well, is holistic. Even healthy 

living, regular physical exercise and medical tests by staff and 

students, appear to qualify as aspects of quality assurance and 

improvement, perhaps reflecting the Latin dictum, “Mens sana….” 

Although program review has occupied a prominent position in the 

work of the Unit, as part of a radical restructuring of the 

organization of the University's numerous Faculties into just six 

Colleges, with a very substantial decentralization of decision-

making to go with it, the activities of the Unit have encompassed: 

the introduction of regular staff assessment by students; the 

organization of Capacity-Building Workshops for Staff; a Survey 

To Determine The Standard of Teaching Facilities at KNUST; the 

launching of Quality Assurance Management as a Mainstream 

Idea, through the organization of Staff, Student and Workers' Fora; 

the publication and distribution of Statutory Directives on Quality 

Assurance; and the publication and distribution of Quality 

Assurance Bulletins. A paper by the Coordinator, "Management of 

Quality Assurance at KNUST--Summary Report on the Activities 

and Plans of the Quality Assurance and Planning Unit" (September 

2005), gives details of these activities. (Hayward, 2006) 

Source: (Hayward, 2006). Quality assurance and accreditation of 

higher education in Africa. 

A survey (Musette, Quality assurance and change support: 

Guide for higher education institutions,The case of Algeria., 2022) 

of individuals who had heard of QA shows that an actor who 
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perceives a positive impact of QA on their institution across four 

dimensions is twice as likely to express the intention to participate 

in the process. These four dimensions are: i) improving the 

institution’s international image (notably through rankings); ii) 

implementing international standards; iii) improving teaching 

quality; iv) improving management quality. The model explains 

18.4% of the variance in participation intention by mobilizing two 

variables: beliefs regarding the impact of QA and knowledge of the 

missions of the quality unit. 

It is also essential for the institution to set objectives in terms of 

results, in addition to those relating to resources. For example, 

Benziane (Benziane, 2014) suggests monitoring indicators such as 

the three-year undergraduate graduation rate and the professional 

integration rate. 

Consideration of the National Framework 

Development of the internal framework requires understanding 

the national framework components: (AQI-Umed, 2013) (Baddari, 

2013). 

• Domains and Fields: Sectors of institutional activity 

defining the framework’s scope.  

• References: Operational objectives validated by 

institutional consensus. 

• Criteria: Qualitative or quantitative measures assessing 

implementation levels.  

• Evidence: Documents or data confirming achievement of 

criteria. 
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The Algerian national framework, finalized in 2014 by 

CIAQES, defines domains such as teaching, research, student life, 

governance, infrastructure, socio-economic relations, cooperation, 

and environment. About 80% of the framework is based on AQI-

Umed, adapted to national particularities by adding infrastructure, 

socio-economic engagement, and cooperation to improve working 

conditions, labor market interaction, and mobility. (CIAQES, 2016) 

2.1.2. Strengthening the Institution’s International Image 

and Visibility 

Enhancing the international reputation and positioning of higher 

education institutions (HEIs) has become a central objective. While 

international rankings are an important lever, they alone cannot 

fully reflect the complexity of university missions or the diversity 

of national contexts (Altbach, 2007). Maintaining long-term 

relationships with alumni helps assess external perceptions and 

highlight graduates’ professional achievements. (Musette, Quality 

assurance and change support: Guide for higher education 

institutions,The case of Algeria., 2022) 

Rankings and barometers serve as instruments to evaluate access 

to quality higher education, covering areas such as research, 

employability, pedagogical quality, and internationalization. 

Barometers, based on repeated surveys, allow monitoring 

perception trends over time and help institutions adjust their 

strategies accordingly (OECD, 2013) 

Benchmarking, both internal and external, supports 

organizational learning and continuous improvement by comparing 

performance and identifying best practices, whether quantitative or 

qualitative (Bouckaert, 2017).  Accreditation ensures compliance 

with quality standards and contributes to institutional recognition 

and official degree validation. 



Revue Le Manager Vol. 13, N°01 : 2026 
ISSN  2392-5345/E-ISSN 2661-7129 

P.P : 257-285 
 

265 

Beyond international rankings and barometers, internal 

indicators such as student-to-faculty ratios provide insights into 

teaching quality, which also affects institutional reputation. For 

example, in France, multidisciplinary universities in the health 

sector have higher supervision rates (5.8%) compared to 

universities focused on law/economics (4.1%) or humanities 

(3.7%), reflecting better access to faculty and personalized support 

for students. 

Fig.1. Overview of results in France from the barometer 

 
Source: KPMG, 2017 Observatory of Universities and Schools. 

Finally, external funding and philanthropy serve as strategic 

levers to strengthen visibility and diversify resources. Mentorship 

programs, alumni networks, and community engagement initiatives 

enhance an institution’s social capital and consolidate its reputation 

within society. 
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2.1.3. Harmonization with International Standards and 

Norms 

The development of higher education quality assurance 

frameworks relies on recognized international standards such as the 

European Standards and Guidelines (ESG), Asia-Pacific principles, 

OECD-UNESCO recommendations, and African frameworks 

(ASG-QA). These instruments allow harmonization of practices 

while considering national and institutional specificities. 

International management standards, particularly ISO, can 

further enhance governance, transparency, and organizational 

efficiency. Analysis of global frameworks shows convergence 

around key dimensions: strategic management, governance, human 

resources, financial management, infrastructure, teaching, research, 

sustainable development, information systems, and quality 

assurance mechanisms. (UNESCO, 2007)  

Regional frameworks introduce specific approaches: Asia-

Pacific standards are flexible and adaptaEble, ESG formalize 

procedures, cross-border guidelines ensure program quality 

internationally, and African frameworks aim at continental 

harmonization and degree recognition. 

Core pillars of quality include clear strategic management, 

effective governance, qualified human resources, adequate 

financial and infrastructure support, relevant teaching programs 

aligned with labor market needs, and active promotion of research 

and innovation.  

Institutions are also expected to contribute to sustainable 

development, foster international mobility, and ensure the well-

being of students and staff through quality university life. 

2.2. Organizational And Human Dimension 
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This subsection examines the organizational and human factors 

influencing quality assurance implementation, particularly 

stakeholder engagement and resistance to change. 

2.2.1. Involvement of External Stakeholders in Quality 

Assurance 

Stakeholder involvement represents an essential dimension of 

internal quality assurance systems because it connects institutional 

practices with external expectations and societal needs. Students, 

employers, professional organizations, and other external partners 

contribute to quality processes by providing feedback, participating 

in evaluation mechanisms, and supporting the adaptation of 

academic programs. In many Francophone university contexts, 

external stakeholders contribute to defining relevant indicators, 

providing feedback on curricula, and participating in advisory 

committees. Their participation is considered a key element of 

continuous improvement, as it enriches institutional information 

processes and fosters better adaptation to social and professional 

expectations. 

Moreover, the literature shows that when quality strategies 

formally integrate external stakeholders, institutions become more 

effective in delivering programs that meet socio-economic needs. 

For instance, regular employer feedback mechanisms and 

consultations with external experts help identify gaps in academic 

programs and adjust teaching methods accordingly, which is 

essential in a globalized and competitive environment. (Fournier & 

Sauvageot, 2014) 

The following figure illustrates how external stakeholder 

requirements are translated into institutional goals and activities, 

ultimately contributing to overall quality improvement : 
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Fig.2.Quality as an object of negotiation between the concerned parties

 
Source : (Belimane, 2024)What do internal stakeholders think 

about quality assurance in higher education? Literature synthesis, 

Journal of Management & Organizational Dynamics, 2(2), 17–28. 

The model presented in Figure 1 illustrates a conceptual process 

showing how stakeholder expectations can be integrated into 

institutional quality improvement mechanisms. Universities that 

systematically collect feedback from employers and students are 

able to identify gaps between expected competencies and actual 

learning outcomes. These insights are then translated into 

curriculum revisions, pedagogical adjustments, and the 

development of professionally oriented programs. This 

demonstrates that stakeholder involvement is not merely theoretical 

but constitutes an operational tool supporting decision-making and 

continuous improvement. 

This approach is consistent with research emphasizing that 

quality in higher education is the result of a negotiation process 

between stakeholder expectations and institutional responses. Each 

actor interprets quality according to their own expectations, which 

reinforces the need for active and structured engagement of 

stakeholders in quality assurance systems. 
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An important study conducted across several Maghreb 

universities and published on ASJP highlights that the absence of a 

clear strategy for engaging external stakeholders constitutes a 

major barrier to quality assurance processes. The authors 

emphasize that students and employers are often insufficiently 

involved in evaluation and decision-making processes, which 

reduces the actual effectiveness of quality assurance systems, 

despite their formal existence in internal frameworks. 

The same study also indicates that when institutions succeed in 

organizing regular consultation forums or integrating structured 

feedback from partner companies, this leads to measurable 

improvements in the relevance of training content, graduate 

employability, and student satisfaction rates. 

To translate external stakeholder involvement into concrete 

actions, several mechanisms have been adopted in Francophone 

higher education institutions: 

• mixed advisory committees composed of academics, 

employers, and alumni;  

• periodic structured feedback mechanisms targeting students 

and companies;  

• pedagogical evaluation roundtables involving external 

participants.  

These mechanisms enable systematic collection of field-based 

information, improving institutions’ ability to identify emerging 

professional needs, adapt curricula, and strengthen their quality 

frameworks. External stakeholder engagement thus becomes an 

integrated process within the strategic governance of universities. 
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2.2.2. Quality Assurance and the Management of Resistance 

to Change 

QA in higher education is not limited to the mechanical 

application of procedures; it represents a complex process of 

organizational change. When QA approaches are perceived as 

rigid, bureaucratic, or imposed without sufficient participation, they 

may generate resistance to change among internal stakeholders 

(academic staff, managers, and administrative personnel), who may 

view these processes as disconnected from their daily professional 

realities. (Aouali, 2012)  

This resistance is often linked to the way quality processes are 

introduced. A top-down implementation, without clear explanation 

of objectives or stakeholder consultation, can be perceived as a 

constraint rather than as support for institutional improvement. 

(Houda, 2021)  

In several African contexts, particularly in Morocco, QA 

practitioners observe that the lack of collective involvement and a 

weak evaluation culture constitute major obstacles to the 

acceptance of quality initiatives, leading to resistance or minimal 

engagement in proposed actions. (Musette, Quality Assurance in 

Higher Education Institutions in Algeria: Constraints and Levers 

for Change Implementation., 2019)  

In Algeria, studies indicate that institutional constraints (legal 

framework, insufficient training, and stakeholder resistance) hinder 

the implementation of quality assurance systems. This resistance 

manifests through avoidance behaviors, limited participation in 

self-evaluation processes, and weak appropriation of quality tools. 

(Hamdani, 2023)  

One of the main causes of this resistance is the perception of 

change as an external constraint (standards, frameworks, audits) 
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rather than as an opportunity for genuine improvement. When 

stakeholders do not perceive how QA can enhance their practices 

or recognize their efforts, they tend to respond negatively or 

disengage from the process. 

Research identifies several factors that facilitate acceptance and 

reduce resistance, including: 

• the involvement of internal stakeholders in the design and 

implementation of quality processes, fostering a sense of 

ownership;  

• the contextualization of quality criteria to local institutional 

realities, rather than the uniform application of generic standards;   

• transparent communication of QA objectives and expected 

benefits, reducing perceptions of bureaucratic imposition;  

• the promotion of a culture of continuous improvement by 

institutional leaders, beyond mere regulatory compliance.  

For example, studies on the application of international 

standards (ISO 9001 / ISO 21001) in higher education show that 

integrating quality standards into institutional processes enhances 

stakeholder engagement and supports change management, as these 

standards are perceived as recognized reference frameworks rather 

than purely internal constraints. 

These findings indicate that resistance to change results from a 

combination of organizational, cultural, and communication 

factors. A successful QA strategy therefore requires both robust 

technical tools and a participatory approach involving all 

stakeholders. 
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2.2.3. Optimization of Institutional Management and Human 

Resource Management 

Human resource management is a key lever for improving 

organizational quality within higher education institutions. In the 

educational context, effective management goes beyond 

administrative supervision and involves leadership that engages 

staff, fosters team cohesion, and mobilizes all stakeholders in the 

implementation of quality assurance-related changes. A 

participatory management approach reduces resistance to change, 

facilitates the appropriation of QA processes, and strengthens the 

institution’s capacity to achieve its strategic objectives. (Nasim, 

Arif, & Xiaowen, 2020)  

Research on Total Quality Management in higher education 

shows that quality improvement depends on the ability of 

leadership to establish participatory governance, involving staff in 

decision-making, recognizing their contributions, and promoting a 

culture of continuous improvement. This helps create an 

organizational climate conducive to innovation, interdepartmental 

collaboration, and professional engagement. (Hasan & Al-Kassem, 

2014) 

Furthermore, effective human resource management relies on 

strategic HR policies that emphasize internal communication, trust-

building, and continuous training. The literature indicates that when 

educational actors (academic and administrative staff) are 

meaningfully involved in the development of policies and 

processes, they demonstrate greater willingness to participate in 

quality assurance initiatives and support institutional reforms. 

(Manarbek, Kondybayeva, Doszhan, Turarov, & Assel, 2020)  

Additionally, studies on quality culture in higher education 

suggest that organizational quality management should be 
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embedded in daily management practices rather than confined to 

formal procedures. This includes integrating human resource 

departments into decision-making structures, establishing regular 

evaluation mechanisms, and promoting shared responsibility for 

continuous improvement. 

It is also important to note that the adoption of participatory 

management principles helps reduce resistance to change by 

improving procedural transparency, clarifying roles and 

responsibilities, and supporting professional autonomy. Thus, 

effective human resource management cannot be dissociated from 

an organizational culture oriented toward quality, innovation, and 

institutional learning. (Jihane, Chafiqi, & Guedira, 2020). 

2.3. Operational and Technical Tools 

This subsection presents the operational tools and mechanisms 

that support continuous quality improvement, including teaching 

enhancement, risk management, evaluation systems, and 

performance indicators. 

2.3.1. Continuous Improvement of Teaching Quality 

Improving teaching quality in higher education is a continuous, 

strategic process that goes beyond disciplinary expertise to include 

pedagogical mastery, effective assessment, and institutional support 

for innovation. Key dimensions include teaching competencies, 

instructional relevance, student engagement, and availability of 

learning resources. 

Recent studies emphasize student-centered approaches, fostering 

participation, collaboration, formative feedback, and adaptation to 

diverse learner profiles, which develop both cognitive and social 

skills. Pedagogical evaluation tools that combine quantitative and 

qualitative data, involving both teachers and students, enable 
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broader insights into teaching practices and strengthen stakeholder 

engagement (Fawns & Jones, 2021). 

Teacher training is essential for harmonizing practices and 

supporting reflective teaching adjustments. Structured pedagogical 

models and professional development help educators self-assess 

and improve continuously.  

The following figure illustrates the integration of planning, 

implementation, assessment, and evaluation within the teaching-

learning process, highlighting how formative and summative 

assessments align with course objectives and learning outcomes. 

Fig.3.Course design integrating the Assessment for Learning (AfL) 

process

 
 

Source: (T, Jaree, & Akkarawatkhoosith, 2025) Enhancement 

of teaching and learning quality through assessment for learning: a 

case in chemical engineering. Journal of Research in Innovative 

Teaching & Learning, 18(2), 379–394. 

 

Institutional indicators for teaching quality allow monitoring of 

pedagogical evolution over time and reinforce continuous 

improvement (Christine, 2018). Incorporating students’ 
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perspectives, as shown in Algerian studies, highlights the need for 

interactive methods and formative assessments, ensuring that 

quality assurance processes address real classroom needs. 

2.3.2. Risk Management and Continuous Improvement 

Risk management is a key component of quality assurance in 

higher education, enabling institutions to anticipate and address 

events that could compromise pedagogical, financial, or 

organizational objectives. It involves identifying, assessing, and 

prioritizing risks, then designing preventive or corrective measures, 

with stakeholders trained to detect early warning signs (Blois, 

2016). Beyond financial or administrative concerns, risk 

management also covers teaching quality, student success, 

educational technology, and curriculum adaptation (IFIC-AUF, 

2018). 

Operational risk management typically follows systematic 

phases: risk mapping, assessment, response planning, and ongoing 

monitoring. For instance, digitalization introduces risks related to 

data security and platform accessibility, requiring institutional 

responses. (Tixier, 2019)  

Embedded within a broader continuous improvement 

framework, risk management promotes organizational learning by 

integrating feedback into strategic planning, ensuring resilience, 

and strengthening teaching quality. 
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Fig.4. Management processes for risk management and continuous 

improvement of teaching.quality

 

Source : (Ouazzani Chahdi & El Abbadi, 2023). Internal quality 

assurance in Moroccan universities: Case study / Assurance qualité 

interne dans les universités marocaines : cas d’étude. Revue 

Internationale des Sciences de Gestion,6(2), 930–960. 

 

2.3.3. Evaluation and Governance of Internal Quality Assurance 

Integrating evaluation into an internal QA framework is 

essential for higher education institutions seeking systematic 

improvement. Evaluations measure pedagogical, administrative, 

and organizational performance, providing data to anticipate 

dysfunctions, guide corrective strategies, and monitor progress over 

time. Socio-economic diagnostics help identify inefficiencies, 

optimize resource use, and inform strategic decisions, while social 
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evaluations analyze organizational climate, stakeholder 

perceptions, and communication patterns to foster cohesion and 

transparency (Sackdanouvong, 2023).  

Assessing completed work through both quantitative indicators, 

such as success and satisfaction rates, and qualitative tools, 

including interviews, focus groups, and portfolios, allows 

institutions to detect gaps between expected and actual outcomes 

and to design targeted improvements (Manarbek, Kondybayeva, 

Doszhan, Turarov, & Assel, 2020). Defining clear and measurable 

evaluation criteria covering learning objectives, teaching materials, 

assessment methods, pedagogical support, and stakeholder 

satisfaction ensures objectivity, comparability, and reliable 

benchmarking over time.  

The adoption and implementation of an internal quality system are 

not limited to defining indicators or evaluation criteria; they also rely 

heavily on the motivation and engagement of institutional actors, 

particularly faculty members and students. Active participation can be 

encouraged through recognition mechanisms and incentives, such as 

academic acknowledgment, internal certifications, access to 

continuous professional development, or symbolic rewards for 

teaching excellence and contributions to improvement projects. 

Integrating these levers strengthens ownership of quality processes, 

enhances both pedagogical and administrative performance, and 

reduces resistance to change, transforming QA into a genuine tool for 

professional and institutional development. Studies have shown that 

actors who perceive tangible benefits from their involvement in the 

quality process are significantly more likely to participate and adopt 

best practices, l eading to measurable improvements in academic and 

institutional outcomes. 

Crucially, evaluation results must be linked to strategic decision-

making, such as curriculum revisions, teaching method 

adjustments, professional development programs, and resource 
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allocation, to translate data into actionable improvements. 

Continuous monitoring and timely feedback, aligned with 

international standards like UNESCO and ENQA, cultivate a 

culture of organizational learning where evaluations guide 

improvement rather than serve punitive purposes, reinforcing both 

credibility and stakeholder commitment. 

2.3.4. Monitoring Performance Indicators and Dashboards 

Performance indicators are quantitative or qualitative measures 

used to monitor and evaluate the achievement of institutional 

objectives defined in quality policies. They cover various 

dimensions such as student success, graduate employability, 

teacher engagement, user satisfaction, and the quality of 

pedagogical and administrative services. Their selection must be 

rigorous, relevant, and aligned with the institution’s strategic goals 

in order to avoid an overabundance of non-significant indicators.  

These indicators serve not only to measure outcomes but also to 

identify trends, document progress, and provide an objective basis 

for monitoring institutional progress and supporting decision-

making. They become essential management tools when their 

collection and analysis are systematic and integrated into the 

quality assurance cycle. (Brunet, 2019)  

Performance dashboards are synthesis tools that bring together 

several key indicators to provide an overall view of institutional 

functioning. They enable decision-makers to quickly visualize the 

institution’s situation, identify sensitive areas, compare 

performance over time, and initiate corrective measures when 

necessary. As management tools, dashboards also promote 

transparency and accountability in institutional governance.  

The design of these dashboards should be clear, focused on 

essential indicators, and developed in consultation with internal 

stakeholders to ensure effective ownership and use. 
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However, the use of indicators and dashboards is not without 

challenges. Key difficulties include the proliferation of indicators 

without added value, lack of data reliability, and organizational 

reluctance to share sensitive information. For effective use, it is 

crucial to prioritize indicators based on their strategic relevance, 

ensure robust data collection systems, and train teams in the 

interpretation of results. 

3. Recommendations  

This study suggests the following practical recommendations for 

higher education institutions: 

• Integrate quality assurance into operational strategic 

planning processes to ensure coherence between 

objectives and implementation tools. 

• Establish formal mechanisms for stakeholder 

consultation, including students, academic staff, and 

employers. 

• Develop continuous training programs to strengthen staff 

competencies in quality assurance and change 

management. 

• Implement reliable data systems to support the use of 

performance indicators and dashboards for decision-

making. 

• Promote leadership-driven initiatives to embed a culture 

of continuous improvement within institutions. 

4. Results and Discussion: Conceptual Validation of the 

Propositions 

4.1 Proposition 1: Quality assurance framework and 

institutional governance 

The literature analysis supports Proposition 1 by showing that 

structured internal quality assurance frameworks aligned with 

national and international standards contribute to improving 
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institutional governance. Previous studies emphasize that clear 

quality references, evaluation criteria, and evidence-based 

procedures enhance strategic coherence and organizational 

performance. 

4.2 Proposition 2: International standards and institutional 

visibility 

The reviewed literature supports Proposition 2 by highlighting 

the role of international standards, accreditation mechanisms, 

rankings, and benchmarking practices in improving institutional 

recognition and international positioning. 

4.3 Proposition 3: Stakeholder engagement 

Proposition 3 is supported by the literature showing that the 

involvement of students, employers, and external partners improves 

the relevance of academic programs and strengthens the 

sustainability of quality assurance processes. 

4.4 Proposition 4: Organizational factors and change 

management 

The analysis confirms Proposition 4 by demonstrating that 

leadership, communication, staff involvement, and change 

management practices are essential conditions for successful 

implementation of quality assurance systems. 

4.5 Proposition 5: Continuous improvement mechanisms 

Proposition 5 is supported by research emphasizing the 

contribution of indicators, dashboards, evaluation systems, and risk 

management tools to evidence-based decision-making and 

institutional improvement. 
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5. CONCLUSION  

This study highlights that internal quality assurance in higher 

education is a multidimensional system involving governance, 

stakeholder engagement, organizational dynamics, and continuous 

improvement mechanisms. Its effectiveness depends on the 

coherent articulation of these dimensions within institutional 

practices. The analysis shows that quality assurance should be 

understood as a strategic and integrated process aimed at enhancing 

institutional performance rather than a purely administrative 

requirement. 
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