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Abstract:  

This paper critically analyzes the early introduction of English in Algerian primary schools as 

part of a recent educational policy aimed at aligning the national curriculum with global linguistic 

trends. It highlights the potential advantages of early English learning, including cognitive 

development, better language acquisition, and increased learner motivation. However, the study 

also points out several challenges, such as insufficient teacher preparation, lack of suitable 

teaching materials, and disparities in school infrastructure. Drawing on international research and 

regional experiences, the paper proposes practical recommendations to improve the policy’s 

effectiveness. These include enhanced teacher training, curriculum reform, technological 

integration, and stronger community involvement. The study concludes that successful 

implementation requires a gradual, well-supported strategy that balances global language 

objectives with Algeria’s educational realities 

Keywords: Early English Education; Algerian Primary Schools; Teacher Training; Language 

Policy. 
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1. INTRODUCTION: 

In recent years, Algeria has joined a growing number of countries in recognizing English as a 

global lingua franca essential for participation in the international academic, scientific, and 

economic spheres (Crystal, 2019; Graddol, 2020). Reflecting this shift, the Algerian Ministry of 

National Education introduced English in the third year of primary school starting from the 2023–

2024 academic year, marking a significant reform in national language policy (Ministère de 

l’éducation Nationale, 2023). This move aligns with global trends promoting early language 

instruction based on research suggesting that younger learners acquire second languages more 

naturally and with greater long-term retention (Lightbown & Spada, 2021). 

While proponents of early English instruction point to its cognitive, linguistic, and social benefits 

(Nikolov & Mihaljević Djigunović, 2020), the actual implementation in developing or 

multilingual contexts such as Algeria is far more complex. Algeria’s linguistic landscape is 

already characterized by the coexistence of Arabic, Tamazight, and French, each with its own 

political and cultural connotations (Benrabah, 2014; O'Shaughnessy, 2023). Introducing English 

                                           

 
1

,Ramdhane Khatout: Corresponding author  * 

 



 

Ramdhane Khatout     A Critical Analysis of the Early Introduction of English in Algerian Primary Schools: 

Pedagogical Benefits and Practical Limitations. 
 

870 

as a fourth language—especially at the early primary level—raises critical questions about 

feasibility, preparedness, and long-term educational impact. 

This paper aims to critically examine this recent policy reform, exploring both the pedagogical 

benefits that may arise from early English instruction and the practical limitations that threaten its 

success. By analyzing current research, local educational conditions, and international 

comparisons, the study seeks to contribute to the growing body of literature on English language 

education in North Africa and the Global South. 

2. Problem Statement: 

The In recent years, the Algerian government has embarked on a significant language policy 

reform by introducing English into the national curriculum at the primary education level, starting 

from the third year of schooling. While this reform is driven by a vision to align Algeria with 

global educational and economic trends, the transition raises profound pedagogical, structural, 

and sociolinguistic challenges. This situation gives rise to a central educational problem: how to 

ensure that the early introduction of English genuinely enhances language learning outcomes, 

rather than becoming a superficial or symbolic reform lacking real impact. 

One of the key problems lies in the disconnect between policy intentions and on-the-ground 

realities. On a theoretical level, early language learning is supported by cognitive and linguistic 

research showing that young learners have a higher capacity for acquiring new languages, 

especially in terms of pronunciation and listening skills (Lightbown & Spada, 2021). However, 

successful implementation depends on qualified human resources, appropriate teaching 

methodologies, well-designed curricula, and effective teacher training programs—all of which are 

either underdeveloped or inconsistently available in the Algerian context (Benguerna & Belkadi, 

2023). 

Furthermore, the multilingual complexity of Algerian education adds an additional layer of 

difficulty. Algerian children are already exposed to a rich but demanding linguistic environment 

that includes Modern Standard Arabic, Tamazight, and French—each serving different 

sociopolitical and educational functions (Benrabah, 2014; O'Shaughnessy, 2023). The early 

addition of English risks overburdening young learners cognitively, especially when not 

supported by sufficient exposure, scaffolding, and continuity. According to Cenoz (2015), 

multilingual education without proper planning can lead to language interference, superficial 

knowledge of multiple languages, and confusion among young learners. 

Another concern is the lack of contextualized teaching materials and infrastructure. In many 

Algerian primary schools, especially in rural and underserved areas, there are no dedicated 

English teachers, no audiovisual resources, and no access to English outside the classroom 

(Garton & Copland, 2019). Moreover, there is a shortage of localized English teaching content 

that reflects the linguistic and cultural identity of Algerian children, which is crucial for 

maintaining learner motivation and relevance (Pinter, 2017). 

In addition, teacher readiness and professional development remain among the most 

pressing issues. Many existing teachers have not been trained to teach English to young learners, 

and even among English graduates, most are unfamiliar with child-centered pedagogies and the 

psychological needs of early learners (Nikolov & Mihaljević Djigunović, 2020). Without solid 

training programs that combine language proficiency, didactics, and developmental psychology, 

the reform may fail to deliver its promised benefits. 

Finally, there are sociopolitical and ideological tensions around language use in Algeria. The 
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promotion of English has been partly interpreted as a shift away from French colonial legacy, yet 

this symbolic change may not be matched by concrete pedagogical transformation unless long-

term planning, investment, and monitoring mechanisms are established (Dearden, 2018; Crystal, 

2019). 

In light of these factors, the core problem addressed by this paper is not whether early 

English instruction is theoretically valuable—but whether the Algerian education system is 

sufficiently prepared, structured, and resourced to support its effective, equitable, and sustainable 

implementation. 

Research Questions: This study is guided by the following research questions: 

 1-   What are the pedagogical benefits of introducing English at the primary school level in 

Algeria, according to recent empirical studies? 

2-    What are the major practical challenges—human, material, and institutional—affecting 

the successful implementation of early English education in Algeria? 

3- How prepared are Algerian primary schools and teachers to implement early English 

instruction? 

4- What lessons can be learned from international experiences in early English education? 

5- What recommendations can enhance the effectiveness of English teaching in Algerian 

primary education? 

3. English Language Education in Algeria: (A Critical Overview) 

In Algeria, English has traditionally been introduced in secondary education, following a 

strong emphasis on French as the primary foreign language, a legacy of French colonialism 

(Benrabah, 2014). The 2023 reform, which introduces English in Year 3 of primary education, 

represents a significant departure from this tradition and aligns with Algeria’s aim to reposition 

English as a global communication tool (Ministère de l’Éducation Nationale, 2023). 

Existing studies on English teaching in Algeria, however, point to serious systemic 

weaknesses. According to Benguerna and Belkadi (2023), many primary schools lack English 

teachers altogether, and those assigned to teach the subject often do so without specific training in 

early childhood pedagogy. Furthermore, there is a lack of contextualized teaching materials, and 

the curriculum remains underdeveloped, resulting in inconsistent and superficial instruction. 

Another concern raised in the literature is the impact of Algeria’s multilingual environment. 

As noted by Benrabah (2021), Algerian students are already navigating Arabic, Tamazight, and 

French in school, each with its own grammar, orthography, and cultural background. Adding 

English at the primary level could lead to linguistic overload unless learners receive adequate 

support and scaffolding. 

Moreover, the symbolic shift from French to English in Algeria’s language planning has 

been viewed by some scholars as more ideological than pedagogical, potentially driven by 

geopolitical considerations rather than well-researched educational needs (O'Shaughnessy, 2023). 

Without addressing the deep-rooted structural and cultural challenges in the Algerian education 

system, the early introduction of English risks becoming a symbolic reform that fails to deliver 

long-term learning outcomes. 
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4. Literature Review: 

4.1 Theoretical Foundations of Early Foreign Language Learning: 

The early introduction of foreign languages, particularly English, has long been supported 

by cognitive and psycholinguistic research. Scholars argue that younger learners possess greater 

neuroplasticity, making it easier for them to acquire phonological systems and develop near-

native pronunciation (Lightbown & Spada, 2021). Furthermore, early exposure is believed to 

enhance metalinguistic awareness, improve executive functions, and foster positive attitudes 

toward language learning later in life (Nikolov & Mihaljević Djigunović, 2020; Pinter, 2017). 

The Critical Period Hypothesis has often been cited as a rationale for early language 

instruction, suggesting that there is a biologically determined window during which language 

learning occurs most naturally (Lenneberg, 1967; Singleton & Muñoz, 2011). However, recent 

research emphasizes that age alone does not guarantee success. The quality of instruction, 

exposure intensity, and teacher proficiency play equally crucial roles (Muñoz, 2014; Garton & 

Copland, 2019). Therefore, the effectiveness of early English education is contingent not only on 

early starting age but on the pedagogical conditions surrounding that learning. 

4.2 International and Regional Experiences with Early English Instruction: 

Globally, countries have adopted early English education with mixed results. In East Asian 

and European contexts, early instruction has been implemented with strong state support, teacher 

preparation, and curricular integration, which have yielded significant gains in learner proficiency 

(Enever, 2018). In Latin America and Sub-Saharan Africa, however, early English programs have 

often struggled due to a mismatch between language policy and classroom realities—including 

teacher shortages, large class sizes, and minimal exposure to English outside the classroom 

(Copland et al., 2014; Garton et al., 2021). 

Within the Arab world, several countries—such as the UAE, Saudi Arabia, and Morocco—

have introduced English in early grades as part of broader modernization and internationalization 

agendas. In Morocco, for instance, English is being expanded gradually in primary schools, but 

implementation has been met with criticism due to a lack of teacher preparation and community 

engagement (Bouziane & Rguibi, 2022). These challenges mirror those in Algeria, where the 

educational infrastructure is not yet fully aligned with the ambitious policy reform. 

These international experiences suggest that early English instruction is not a one-size-fits-

all solution, and its success relies on contextual adaptation, sustained investment, and careful 

policy design (Enever, 2018; Dearden, 2018). 

5. Pedagogical Benefits of Introducing English in Primary Schools: 

5.1 Improved Pronunciation and Speaking Skills Through Early Exposure: 

The early years of childhood represent a critical period for language acquisition due to 

heightened neural plasticity, enabling children to develop native-like pronunciation and oral 

fluency more easily than older learners (Lightbown & Spada, 2021). This is supported by the 

Algerian Ministry of National Education’s recent reports (Ministère de l’Éducation Nationale, 

2023), which emphasize that early exposure to English can significantly improve children’s 

pronunciation and listening skills, forming a solid foundation for effective language learning. 

5.2 Cognitive Benefits and Metalinguistic Awareness: 

 Recent educational research in the Arab world indicates that early foreign language learning 

enhances children’s cognitive abilities, particularly critical thinking, problem-solving skills, and 
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mental flexibility (Nikolov & Mihaljević Djigunović, 2020). Comparative studies in North 

African countries such as Morocco and Tunisia, which share a similar multilingual environment 

with Algeria, reveal that early English learning contributes to increased metalinguistic awareness 

and cognitive development (Bouziane & Rguibi, 2022). 

5.3 Increased Motivation and Positive Learner Attitudes: 

A field study conducted in Algeria by the University of Algiers (2021) found that primary 

school children exhibit high levels of enthusiasm for learning English, especially when teaching 

methods are interactive and age-appropriate, such as through educational games. This aligns with 

other Arab-region research highlighting that learner motivation and positive attitudes significantly 

impact the quality and sustainability of language acquisition (Pinter, 2017). 

5.4 Long-Term Academic and Professional Advantages: 

Official policy documents from Algeria’s Ministry of Education (2023) underline that 

acquiring English skills at an early stage represents a long-term educational investment. Early 

learners are better prepared for secondary and higher education, where English increasingly 

serves as the medium of instruction. Additionally, proficiency in English opens up broader 

professional opportunities in the global job market, which is particularly relevant for Algeria’s 

economic integration goals. 

5.5 Alignment with Global Language Education Trends: 

Integrating English into primary education aligns with global educational policies 

promoting multilingualism from a young age. UNESCO’s recent reports (2021) highlight the 

importance of early multilingual education for fostering communication skills and intercultural 

understanding worldwide. Successful early English programs in countries like the UAE and Qatar 

demonstrate significant gains in student proficiency and intercultural competence, offering 

models that Algeria can consider adapting (Enever, 2018). 

6. Practical Challenges of Implementing Early English Instruction in Algeria: 

6.1 Shortage of Qualified and Trained English Teachers: 

One of the most significant practical obstacles facing the early introduction of English in 

Algerian primary schools is the lack of adequately trained teachers. According to the Ministry of 

National Education’s 2023 report (Ministère de l’éducation Nationale, 2023), many primary 

school teachers have limited proficiency in English and insufficient pedagogical training tailored 

to young learners. Similar challenges have been reported in neighboring Maghreb countries, such 

as Morocco, where studies show that teacher preparation programs often fail to equip educators 

with the necessary skills to teach English effectively to children (Bouziane & Rguibi, 2022). This 

shortage impacts the quality of instruction and the ability to implement communicative and 

interactive teaching methods recommended for early language learning (Almalki, 2019). 

6.2 Insufficient Teaching Resources and Infrastructure: 

The availability of appropriate teaching materials and technological resources is another 

pressing challenge. The Algerian educational system still struggles with limited access to age-

appropriate textbooks, audiovisual aids, and digital tools designed for young English learners 

(Ministère de l’Éducation Nationale, 2023). This scarcity limits teachers’ capacity to create 

engaging and immersive learning environments, which are crucial for maintaining young 

learners’ motivation. Regional studies in Arabic-speaking countries confirm that resource 
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constraints negatively affect curriculum implementation and student outcomes (Al-Muqri & Al-

Busaidi, 2021). 

6.3 Sociocultural Attitudes and Language Priorities: 

Sociocultural factors also play a significant role in shaping the effectiveness of early English 

education. In Algeria, Arabic and French remain dominant languages in education and society, 

and English is often perceived as less essential or relevant by parents and even some educators 

(Benrabah, 2014). This perception can lead to lower parental support and limited encouragement 

for children to practice English outside the classroom. Similar patterns have been noted across the 

Arab world, where local language identities and historical language policies influence attitudes 

towards English learning (Kassem, 2019). 

6.4 Curriculum Overload and Time Allocation: 

Another practical limitation relates to curriculum design. Introducing English at the primary 

level adds to the existing curriculum, which is already dense with Arabic, French, and other 

subjects. Teachers and policymakers express concerns about insufficient instructional time 

allocated to English, which can reduce the effectiveness of language acquisition and place 

additional pressure on young learners (Ministère de l’Éducation Nationale, 2023). Research from 

other Arab countries suggests that without careful curriculum integration and balance, early 

English programs risk becoming superficial and less impactful (Al-Harthy, 2020). 

6.5 Assessment and Evaluation Challenges: 

Finally, assessment methods in Algerian primary schools are not yet fully adapted to the 

communicative and developmental goals of early English learning. The reliance on traditional 

exams focusing on grammar and translation limits the evaluation of speaking, listening, and 

interactive skills, which are essential at this stage (Al-Shehri, 2018). This issue has been observed 

in wider Arab educational contexts, where there is a pressing need to develop more formative and 

performance-based assessment tools suited to young learners (Al-Mahrooqi & Denman, 2019). 

7. Algerian primary schools and teachers are moderately prepared to implement early 

English instruction: 

7.1 Teacher Qualifications and Training: 

A fundamental aspect of readiness is the proficiency and pedagogical skills of teachers 

assigned to deliver early English education. In Algeria, most primary school teachers do not 

receive sufficient training in English language teaching methodology tailored to young learners. 

The Ministry of National Education (2023) reports that many teachers lack both advanced 

English proficiency and knowledge of child-centered, communicative teaching approaches 

essential for effective early language acquisition. This situation leads to a predominance of 

traditional grammar-translation methods, which are less engaging and less effective for young 

children compared to interactive, play-based techniques (Bouziane & Rguibi, 2022). The shortage 

of specialized teacher training programs focused on early English instruction thus remains a key 

barrier. 

7.2 Availability of Teaching Resources: 

The lack of adequate teaching materials and classroom resources further limits schools’ 

preparedness. Many Algerian primary schools, especially in rural or underprivileged areas, lack 

access to updated, age-appropriate textbooks, audio-visual aids, and digital tools that facilitate 

immersive and motivating language learning experiences (Ministère de l’Éducation Nationale, 
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2023). Without such resources, teachers struggle to implement dynamic lessons that stimulate 

oral communication and active participation. 

7.3 Infrastructure and Learning Environment: 

Infrastructural challenges also hinder effective implementation. Multimedia classrooms, 

equipped with computers, projectors, or language labs, are still rare in many primary schools. The 

absence of these facilities restricts opportunities for exposure to authentic English language input 

and interactive activities, which are vital in early language learning stages (Almalki, 2019). 

7.4 Institutional and Policy Support: 

Institutional support varies widely. Urban schools tend to be better prepared due to greater 

access to resources and training opportunities, while rural schools lag behind, widening 

educational disparities (Ministère de l’Éducation Nationale, 2023). Additionally, frequent changes 

in curriculum guidelines and lack of clear, sustained policy frameworks create uncertainty among 

educators, affecting the consistency and quality of English instruction. 

7.5 Impact on Learner Outcomes: 

These combined factors affect the effectiveness of early English teaching. Students often 

receive limited speaking and listening practice, resulting in low communicative competence. The 

predominance of memorization over interaction diminishes motivation and slows language 

acquisition, undermining the intended benefits of early instruction (Bouziane & Rguibi, 2022). 

8. Several valuable lessons can be learned from international experiences in early 

English education: 

8.1 Importance of Early Exposure and Natural Language Acquisition: 

Global research consistently shows that introducing English at an early age can enhance 

language learning outcomes when done properly. Countries such as Finland, Sweden, and the 

Netherlands start English instruction early, emphasizing natural language acquisition through play, 

songs, storytelling, and interactive activities (Nikolov & Mihaljević Djigunović, 2020). These 

methods encourage children to develop speaking and listening skills in a stress-free environment, 

fostering positive attitudes and confidence toward the language. 

8.2 Continuous Teacher Professional Development: 

One of the strongest pillars in successful early English programs worldwide is ongoing 

teacher training and support. For example, the United Arab Emirates implements structured in-

service training, mentoring, and peer collaboration to enhance teachers' linguistic proficiency and 

pedagogical skills specifically tailored for young learners (Enever, 2018). This investment in 

human capital helps teachers remain motivated, skilled, and capable of applying modern 

communicative methodologies. 

8.3 Curriculum Adaptation and Cultural Sensitivity: 

Effective early English education models balance international best practices with local 

cultural and linguistic realities. In countries with similar multilingual contexts, like Morocco and 

Tunisia, curricula are designed to integrate English while respecting the primacy of native 

languages and cultural identity (Bouziane & Rguibi, 2022). This sensitivity increases community 

acceptance and reduces resistance, which is crucial for program sustainability. 

8.4 Leveraging Technology and Multimedia: 

Many successful programs utilize technology to enhance learning. Digital storytelling, 
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educational games, and interactive whiteboards provide engaging, multisensory learning 

experiences that improve retention and motivation (UNESCO, 2021). Even in resource-

constrained contexts, integrating low-cost technological solutions has proven effective in 

increasing learners’ exposure and practice opportunities. 

8.5 Engaging Families and Communities: 

Parental and community involvement has been shown to greatly influence early language 

learning success. In Japan and some European countries, schools organize workshops and events 

that educate parents on how to support their children’s English learning at home (Pinter, 2017). 

Such engagement helps reinforce language use outside the classroom and builds positive 

perceptions of English learning. 

9. Several recommendations can enhance the effectiveness of English teaching in 

Algerian primary education: 

9.1 Strengthening Teacher Training and Professional Development: 

One of the primary challenges facing Algerian primary English education is the lack of 

adequately trained teachers. To address this, it is essential to design and implement 

comprehensive teacher training programs specifically tailored for early English instruction. These 

programs should emphasize practical teaching methodologies such as Communicative Language 

Teaching (CLT), Total Physical Response (TPR), and Task-Based Language Teaching (TBLT), 

which are proven effective for young learners (Richards & Rodgers, 2014). Training must also 

improve teachers’ English proficiency to enable them to model accurate language use confidently. 

Moreover, initial training should be supplemented by continuous professional development 

(CPD) through workshops, online courses, peer mentoring, and classroom observation feedback. 

This ongoing support helps teachers adapt to new methodologies and overcome classroom 

challenges (Enever, 2018). For example, countries like the UAE have successfully implemented 

CPD programs that maintain teacher motivation and instructional quality over time. 

Partnerships with local universities and international organizations can facilitate the 

development of accredited certification courses for primary English teachers, encouraging 

professionalism and career growth in this field. In the Algerian context, the Ministry of Education 

could collaborate with teacher training colleges to integrate modules focused on early childhood 

language pedagogy. 

9.2 Improving Educational Resources and Infrastructure: 

Effective language learning requires access to suitable, engaging materials. Current Algerian 

primary schools often suffer from outdated textbooks and a scarcity of audiovisual aids 

(Ministère de l’Éducation Nationale, 2023). To rectify this, investment is needed to develop age-

appropriate, culturally relevant textbooks and multimedia resources that incorporate visuals, 

songs, and interactive activities. 

Introducing technology can revolutionize language teaching even in resource-constrained 

settings. For instance, low-cost tablets preloaded with language learning apps, digital storybooks, 

and educational games can provide immersive learning experiences and encourage autonomous 

practice (UNESCO, 2021). Pilot projects in rural schools could demonstrate the impact of these 

tools, encouraging wider adoption. 

Physical infrastructure upgrades are equally important. Equipping classrooms with 

projectors, speakers, and internet access where feasible would enable teachers to use audio-visual 
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materials effectively, enhancing student engagement. 

9.3 Curriculum Reform and Balanced Time Allocation: 

Algeria’s curriculum should be reviewed to ensure that early English instruction is 

developmentally appropriate, balanced, and integrated with other subjects. The curriculum must 

avoid overloading young learners by ensuring English language classes do not compromise 

learning in Arabic, Tamazight, or other core areas. 

Introducing integrated language learning approaches can help reinforce English skills 

naturally through other subjects or thematic units. For example, English vocabulary related to 

math or science topics could be introduced contextually. 

Assessment methods should also be aligned with communicative goals. Moving away from 

traditional grammar-focused exams towards formative assessments such as oral presentations, 

storytelling, and peer interactions can better reflect learners’ practical language abilities and boost 

their confidence (Al-Shehri, 2018). 

9.4 Enhancing Parental and Community Engagement: 

Parental attitudes and community support significantly influence children's language 

learning success. In Algeria, raising awareness about the benefits of early English learning is 

necessary to build a supportive environment. Schools could organize parent workshops and 

community language events to involve families actively. 

Additionally, encouraging language-rich environments at home—such as reading English 

books, watching age-appropriate English programs, and simple conversation practice—can 

enhance learning retention (Benrabah, 2014). Collaborations between schools and local media or 

cultural centers could also promote positive perceptions of English learning. 

9.5 Fostering International Collaboration and Exchange: 

Finally, Algeria should strengthen its links with international educational bodies to benefit 

from proven models and resources. Partnerships with organizations such as UNESCO, the British 

Council, and regional education networks can facilitate teacher training, curriculum development, 

and research collaborations (UNESCO, 2021). 

International exchanges, conferences, and joint projects can expose Algerian educators to 

global best practices, inspire innovation, and create networks of support. For example, sending 

teachers abroad for short-term training or inviting foreign experts to conduct workshops can have 

a multiplier effect on teaching quality. 

CONCLUSION: 

The early introduction of English in Algerian primary schools reflects a significant 

educational and societal shift that recognizes the importance of global communication and 

linguistic competence in the 21st century. This paper has critically examined the pedagogical 

rationale behind this policy shift, explored its benefits, and identified substantial practical 

challenges. 

On the positive side, early exposure to English offers notable cognitive, linguistic, and 

motivational advantages. It can improve learners’ phonological awareness, enhance their future 

language learning capacity, and develop positive attitudes towards multilingualism and global 

engagement. However, these potential benefits are undermined by structural and pedagogical 

limitations, including insufficient teacher training, lack of appropriate materials, and inconsistent 
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policy implementation. 

The analysis has shown that Algerian primary schools are unevenly prepared for this 

educational reform, with clear disparities between urban and rural contexts. Moreover, the lack of 

specialized teacher training programs, inadequate resources, and limited community awareness 

about the importance of early English education pose significant barriers to success. 

Lessons from international experiences demonstrate that early English instruction can be 

successful when it is supported by comprehensive teacher preparation, age-appropriate curricula, 

active community involvement, and sustained institutional investment. Therefore, the Algerian 

experience must be guided by these insights to avoid repeating common pitfalls. 

Based on this analysis, the paper concludes that while the policy of early English 

introduction holds promise, it requires careful planning, realistic implementation strategies, and 

continuous evaluation. Strengthening teacher training, improving infrastructure, reforming 

assessment practices, engaging families, and fostering international cooperation are all essential 

steps toward ensuring that this policy becomes a meaningful contribution to educational 

advancement rather than an added burden on an already strained system. 
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