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Abstract:

Given the importance of writing for EFL students’ success;, mentor texts can help them
internalize and apply academic writing conventions. The objective of this study is to explore the
perceptions of EFL pre-service teachers at ENS Bouzareah of the impact of mentor texts usage on
their writing process. Using an exploratory sequential mixed-methods design, data were collected in
two phases. In phase one, thematic analysis revealed five areas of perceived improvement : structure
and organization, application of mentor texts in class, writing confidence, audience awareness, and
management of writing difficulties.In phase two, descriptive statistics, Pearson correlation, and linear
regression indicated a significant positive correlation between audience awareness and structural
organization, with audience awareness, predicting well-organized writing, suggesting the role of
mentor texts in enhancing EFL learners’ academic writing.
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1. Introduction

Writing in English remains a critical yet challenging skill for university
students, particularly within an academic sphere that demands specific conventions
to meet audience expectations. Many studies pinpoint persistent constraints students
face in mastering academic discourse, especially in producing well-organized and
purposeful texts (Boudersa, 2018; Aljoza & Almustafa, 2024). Related research also
highlights the limitations of traditional instruction, which often focuses on grammar
and surface-

level correction, offering few opportunities for students to develop awareness
of their

writing challenges (Marlina, 2024; Nazarova, 2024).

In response to these gaps, the use of mentor texts has emerged as a promising
instructional tool in writing pedagogy. When used effectively to model strong
rhetorical structures, organizational patterns, and language features, mentor texts can
help EFL learners transfer these patterns into their own writing and reflect on their
linguistic limitations. Existing studies in EFL contexts have examined their impact
on learners’ lexical and cognitive ability, fluency, and accuracy (Tabrizi, 2017; W,
Qie & Wang, 2023), while in Algeria, one study (Boulmaache & Souyet, 2017)
focused only on teachers’ attitudes and practices.

Despite these contributions, little is known about how exposure to mentor texts
shapes EFL students’ perceived challenges and metacognitive awareness during
writing. Investigating students’ perceptions of how mentor texts influence their
understanding and application of key academic writing features can offer valuable
insights to refine pedagogical frameworks and better tailor instruction to learners’
needs.

This two-phase study therefore aims to explore EFL pre-service teachers’
perceptions of the influence of mentor text exposure on their academic writing
process and to examine whether students’ use of structural and organizational
patterns is related to their perceived audience awareness. The study is guided by the
following research questions:

1. How do ENSB pre-service teachers perceive the role of mentor text
exposure in supporting their EFL writing competencies, as reflected in interview
responses?

2. What are the highest perceived writing-related competencies among ENSB
pre-service teachers after mentor texts exposure ?
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3. Is there any significant relationship between ENSB pre-service teachers’
perceived awareness of audience and their perceived use of structural and
organizational patterns in essay writing ?

4. To what extent does ENSB pre-service teachers’ perceived awareness of
audience predict their correct application of structural and oranizational patterns in
writing ?

2. Literature Review

This section provides a theoretical overview of mentor text use in writing
instruction. Definitions of mentor texts are first presented within their theoretical
foundations, rooted in Bandura’s (1977) Social Learning Theory and modeling-based
instruction. The focus then shifts to previous research on mentor text use in EFL
writing pedagogy.

2.1 Definition of Mentor Texts :

Mentor texts are pedagogical tools in modeling-based writing instruction that is
rooted in Bandura’s (1977) Social Learning Theory. In SLT, learners’ cognitive
dimension of learning is emphasized, involving cognitive processes such as attention,
retention, reproduction, and motivation. In this framework, learners acquire new
skills through observation, imitation, and modeling of other works or skills. In the
context of EFL academic writing, modeling-based instruction encompasses mentor
texts as high-quality and explicit examples, illustrating rhetorical features of
proficient writing as well as genre-specific components (Adam, 2019).

Mentor texts are pedagogical tools in modeling-based writing instruction,
rooted in Bandura’s (1977) Social Learning Theory. SLT emphasizes cognitive
processes—attention, retention, reproduction, and motivation—through which
learners acquire

skills by observing and imitating others. In EFL academic writing, mentor texts
serve as high-quality examples illustrating rhetorical features and genre-specific
components (Adam, 2019). Defined in literature as tools that help EFL learners

perform tasks they might struggle with independently (Dollins, 2016), mentor
texts may include books, paragraphs, or poems. Engaging with these models exposes
learners to organization, academic language, and conventional patterns, enabling
them to understand and emulate proficient writing (Graham & Perin, 2007). Their
integration bridges theory and practice, enhances metalinguistic awareness, and
promotes writing confidence.
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2.2 Past Related Studies on Mentor Texts:

In the literature, mentor texts are highlighted as effective tools, particularly in
helping EFL learners develop arguments, integrate sources, and gain awareness of
audience expectations. Grounded in Bandura’s (1977) Social Learning Theory,
studies (e.g., Adam, 2019; Itani, 2019) have integrated mentor texts and guided
imitation into teaching, marking a shift toward practice-oriented research and
emphasizing explicit instruction to support learners in overcoming writing
challenges. Targeted interventions, such as those focusing on writing organization,
have proven effective in helping EFL learners structure their academic writing (Itani,
2019).

Beyond the cognitive dimension, Lé&zaro-lbarrola and Villarreal (2021)
highlighted a motivational perspective, showing that repeated exposure to mentor
texts enhances understanding of text construction, though limited text variation and
low engagement can lead to demotivation. Short stories as mentor texts also support
creative expression, vocabulary acquisition, and comprehension of narrative structure
(Haziri, 2021). In Algerian EFL classrooms, practical implementation of mentor texts
has helped learners understand writing conventions and motivated both teachers and
students, improving learning and academic writing skills (Boulmaache & Souyet,
2017). Overall, these findings align with Vygotsky’s Zone of Proximal Development,
showing that expert models and explicit instruction promote independent learning.
However, despite evidence of mentor texts’ benefits, little attention has been given to
the metacognitive dimension—specifically, how students perceive their influence on
writing development. To address this gap, the current study first explores EFL
students’ perceptions of mentor texts’ impact on their writing skills and then
investigates whether these findings can be generalized, examining which aspects of
writing are most positively perceived and how they relate to one another.

3. Methodology

This section presents the methodology adopted in this study along with the
sampling, the research design , and the procedure for data collection and analysis.

3.1 Participants

In this study, third-year EFL pre-service teachers at ENSB (2024-2025)
participated in both phases following their exposure to mentor texts. In the
qualitative phase, purposive sampling involved five students in individual online
interviews. In the quantitative phase, a random sample of 103 students was drawn
from a population of 190. After data cleaning, 95 valid five-point Likert scale
responses were retained, representing 50% of the total population.
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3.2 Methods

This study adopted an exploratory sequential mixed methods design,
integrating qualitative and quantitative data in sequence (Creswell & Creswell,
2018). In phase one, qualitative data were collected and analyzed to guide the
development of the quantitative phase, informing research questions and
questionnaire construction.

Drawing on the process-genre approach (Badger & White, 2000), the study
integrates genre awareness through mentor texts with key academic writing
components: introduction, body, and conclusion. Over two semesters, participants
engaged with four mentor texts to identify academic writing features and apply them
to their own writing. The Mentor Texts Usage framework is shown in Table N°1.

Table N° 1 Key components of the mentor texts usage framework

Component Description

Pre-service teachers are introduced to quality mentor texts

Model Exposure .
representing target genre features.

. . They analyze structure, language, evidence use, and audience
Guided Text Analysis y y guag

awareness.
Collaborative Pre-service teachers and teachers discuss rhetorical and
Discussion linguistic features involved in the mentor texts.

Pre-service teachers are encouraged to apply mentor texts’

Writing Practi i i iti
ting Practice conventions to their own writing.

Feedback and Pre-service teachers reflect on how mentor texts influenced
Reflection their writing.

3.3 Procedure for Data Collection and Data Analysis:

In the initial qualitative phase, semi-structured interviews were conducted with
five pre-service teachers in July 2024 to explore their perceptions of the mentor texts
intervention. Following Creswell’s (2013) principles, the protocol included five
open-ended questions on improvements in structure and organization, understanding
of academic conventions, writing purpose, confidence, and challenges. Data were
analyzed thematically, resulting in the emerging themes: structure and organization,

audience awareness, classroom use of mentor texts, writing confidence, and
overcoming challenges, supported by verbatim quotes.
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Based on these findings, a five-point Likert scale questionnaire was developed
for phase two to validate and generalize results. The survey, administered online in
May 2025 via Google Forms, originally included five sections of seven items each,
with reverse-scored items to reduce bias. The ‘Overcoming Challenges’ section was
later removed due to low negative internal consistency (a = -0.28), improving the
reliability of the overall survey.

Table N° 2
Cronbach Apha Internal Consistency of the four Themes
Item Item-Total Correlation
Structure and organization 0.735
Audience awareness 0.694
Classroom organization 0.749
Writing confidence 0.768

As shown in tables N°2 and 3, the four-item scale demonstrates strong internal
consistency (o =0.873), indicating that no item is redundant and each contributes
meaningfully to the overall survey.

Table N° 3
Cronbach Coefficient Reliability Statistics

Cronbach's Alpha N of Items

873 28

The revised survey aimed to examine: 1) participants’ highest perceived
writing-related competencies, 2) the relationship between their perceived audience
awareness and their perceived use of structural and organizational patterns, and 3)
whether audience awareness predicts their correct application of these patterns.

To address the first question, descriptive statistics (means and SDs) were
computed using Python (version 3.11.6). Pearson correlation was then used to assess
the association between perceived audience awareness and perceived use of structure
and organization. Finally, linear regression tested whether audience awareness
significantly predicts participants’ effective application of structural and
organizational patterns in academic writing.

4. Findings
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This section presents findings from both research phases along with the

analysis, interpretation, and discussion.
4.1 Phase One Findings:

Thematic analysis conducted in Phase One revealed five recurrent themes,
reflecting participants’ perceptions of how mentor text use influence their academic
writing. The themes as well as their frequency of mention are presented in table
below.

Table N° 4: Emerging themes and frequency of mention

Emerging themes Freguency of mention %
Structure and organization 9 28.13%
Classroom use of mentor texts 7 21.88%
Writing confidence 6 18.75%
Audience awareness 5 15.63%
Overcoming challenges 5 15.63%

Table N°4 provides insights into the findings. Thematic analysis revealed five
key themes emerging from participants’ reflections after their exposure to model
texts, highlighting the writing areas in which they perceived the greatest
improvement.

3.1.1 . Structure and Organization:

Structure and organization emerged as the most frequently mentioned theme
(28.13%), reflecting participants’ positive perception of mentor texts as effective
tools for fostering their ability to structure their writing. This reflection is illustrated
in the following participant’s words :

All the body paragraphs should be related to the keywords that were mentioned
in the introduction [...] you have to be very specific. [...] I think that it has affected
me, namely in selecting vocabulary. | learned that the introduction should be very
clear.We used to write essays like we used to write stories. When it comes to writing
an essay, you have to be self-aware...systematic...coherent.(LN1).

Comparing mentor texts to her past writings, LN1 highlighted how model
essays influenced her understanding of academic writing, shifting from being a
freeform and spontanous process to a more purposeful and controlled composition
that requires planning, coherence, careful lexial choice, and logical sequenting of
ideas.

3.1.2 . Classroom Use of Mentor Texts:
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Classroom use of mentor texts is another recurring theme (21.88%),
emphasizing how participants applied these models in their own academic writing.
Based on participants’ reflections, model essays served as pedagogical tools that
offered opportunities for effective academic writing practice, active learning
involvement, and confidence building. This is illustrated in the following
participant’s verbatim:

I would definitely advise teachers to use model essays in their teaching. Like,
from my own experience, it's an effective way to help students truly understand and
apply what they are learning. Like, it allows to engage actively with the concepts
rather than just memorizing the rules or following examples [...] we got a practical
experience in organizing our thoughts using evidence [...] it's a way of practice. More
than only absorbing information (MR1).

Exposure to high-quality texts was stressed not only as a source of aquiring
academic conventions but also as a support that guided students in structuring their
essays, providing them with practical models for paraphrasing, using quotations, and
building arguments. This reveals participants’ awareness of writing as a thoughtful
and analytical process rather than a mechanical activity based on rote memorization.

3.1.3 Writing Confidence:

Thematic analysis of the qualitative data revealed writing confidence as a key
competence that improved through model texts. Mentioned in 18.75% of the
responses, participants reported how exposure to model texts fostered their self-
assurance and confidence in writing abilities, transforming writing from a
spontaneous into a more purposeful process. In this regard, one participant claimed
the following:

Before | thought academic writing was so difficult, but after we practiced
with the models, | felt more comfortable and confident to write my own essay [...] At
the beginning, | was afraid to write because I didn’t know how to start. But now, after
practicing with the model essays, | feel that | can write with more confidence and that
my writing is more structured and acceptable (MA1).

The participant’s reflection describes that feeling of incompetency and fear
from academic writing was triggered by lack of knowledge and patterns of
organization.

Exposure to model essays and practice had the potential to enhance her
familiarity with academic writing conventions, helping her feel more equipped to
structure her writing confidently.

3.1.4 Audience Awareness:
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One of the revealing data from thematic analysis is participants’ recognition
and consideration of audience expectations (15.63%) after mentor texts usage. Before
being introduced to model essays ,writing activity was described as an individual
process where participants focused on self-expression rather than on readers’ needs
for ideas elaboration and clarity. In this regard, one participant expressed the
following:

When | state an argument, | just think that it's clear | don't have to elaborate
more, but the audience needs more elaboration. That stands like, logically and clear.
They are coherent and they are well explained because sometimes you know the the
idea and the arguments, but the the audience, of course, they do not know it.
(NADLY).

Moving from writing for themselves to writing with an audience in mind
helped participants to shift from self-centered to reader-oriented writing. In doing so,
more attention was attributed to the clarity and coherence of their academic writing.

3.1.5 Overcoming Challenges:

Model essays were reported to play a significant role not only in raising
participants’ awareness of their writing constraints but also in helping them
overcome many of these challenges as highlighted in the following verbatim quote:

I think the number one challenge | encountered is the style especially | used to use
long sentences, turning around the point. So being provided with a modeling had
taught me that shorter, direct, precise, concise sentences are really good in making a
point. So we should be direct, concise, using a language that is not really beyond the
grasp of my audience. (NAS1)

The quote demonstrates the role of model essays in helping participants
enhance deep reflection on the writing challenges they encountered . Rather than
considering mentor texts as samples for imitation, participants viewed them as
pedagogical tools used for strategic and conceptual transformation. In particular,
model essays were used purposefully to go beyond surface-level correction, enabling
participants to substitute informal expressions with more appropriate academic
language.

4.2 Phase Two Findings:

Descriptive statistics, including mean scores and standard deviations are
presented in this section along with the Pearson correlation and a simple linear
regression analysis.

Table N°5:
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Mean scores and standard deviations of the perceived writing competencies

Writing areas Mean SD Level
Structure and organization 3.85 0.48 High
Audience awareness 3.96 0.44 High
Classroom organization 3.92 0.56 High
Writing confidence 3.69 0.59 High

Descriptive statistics (scores 3.69-3.96) show that participants’ responses fall
in the high range, indicating a positive self-assessment of their writing abilities and
moderate competence across the four related writing skills after mentor text
exposure. As shown in Table N°5, audience awareness received the highest mean
score (M = 3.96, SD = 0.44), reflecting participants’ readiness to meet audience
expectations, with the low SD indicating strong agreement. Classroom organization
was rated satisfactorily (M = 3.92), suggesting mentor text integration was seen as
helpful for writing development, though a higher SD (0.56) indicates varied
perceptions. Structure and organization followed with M = 3.85 (SD = 0.48),
reflecting participants’ readiness to organize ideas using academic writing models.

Writing confidence received the lowest mean score (M = 3.69, SD = 0.59).
Although still in the high range, the results indicate a need for additional pedagogical
support to boost confidence. The high SD reflects variability in self-perceptions, with
some participants confident in their writing while others expressed doubt.

Table N°6:
Correlation between audience awareness and structure and organization

Audience Structure and . .
Awareness Organization Sig. (2-tailed) N
Audience 1.000 0.611%* . 95
Awareness
Structure and 0.611%* 1.000 <0.001 95

Organization

**_Correlation is significant at the 0.05 level (2-tailed).
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To address the second research question, Pearson Correlation was conducted to
investigate the relationship between participants’ perceived audience awareness and
their perceived ability to use organization patterns in writing. As demonstrated in
table N° 6, the analysis revealed a moderately strong positive correlation (r = 0.611,
p < 0.001), suggesting a statistical significant association between the two variables.
The highly significant p-value (p < 0.001) indicates that participants who reported
higher awareness of audience are more likely to perceive themselves as competent in
organizing their writing following mentor text examples.

To further examine the relationship between the two variables, a linear
regression analysis is calculated by taking the participants’ perceived structure
organization as the dependent variable and their perceived audience awareness as
the independent one.

Table N°7: Model Summary Produced by SPSS Regression

Model R R Square Adjusted R Square Std. Error of the Estimate

1 ,0.611° , 373 366, , 0.2348

a. Predictors: (Constant), , Audience awareness

As shown in the model summary, the R value (0.611) indicates a significant
positive correlation between participants’ perceived audience awareness and their
perceived capacity for structure and organization. The adjusted R? (0.366) shows that
audience awareness accounts for 36.6% of the variance in structure and organization,
supporting the model’s generalizability.

Table N°8 : ANOVA?

Model df Mean Square F Sig.
Regression 1 379.372 5467  <0.001
Residual 92 6.937 - -
Total 93 - - -

a. Dependent Variable: Structure and Organization
b. Predictors: (Constant), Audience Awareness
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The fisher test in ANOVA confirms that the regression model is globally
significant (F =54.67; p<0.01), explaining about 37.337.3 of the variance (R? =
0.373) in students' perception of their capacity of structural and organizational
writing performance.

Table N°9 :
Regression Coefficients between audience awareness and structure and organization

Unstandardized Standardized t
Model Coefficients B Coefficients Std. Error Beta Sj
(Constant) g
8.025 2.475 -
Audience 0.675 0.091 0611  7.394
awareness

Based on Table N°9, the regression equation is: readiness for autonomy =
0.675 * audience awareness + A (errors). The unstandardized coefficient (B = 0.675,
p < 0.001) shows that a one-unit increase in perceived audience awareness
corresponds to a 0.675-unit increase in structure and organization scores. The
standardized Beta (0.611) indicates that audience awareness is a significant predictor
of participants’ perceptions of their organizational skills, supporting the hypothesis
that higher audience awareness enhances writing organization.

4. Results and Discussion

The qualitative findings address the first research question and show that
mentor texts positively influenced pre-service teachers’ awareness, perceptions, and
application of academic writing conventions. The dominance of the “structure and
organization” theme indicates that participants viewed mentor texts as valuable
models for developing coherence, cohesion, clear structure, precise wording, and
logical sequencing—skills often underdeveloped in EFL learners (Hyland, 2003).
This aligns with Hirvela and Belcher’s (2007) view that model texts support the
internalization of textual and rhetorical conventions by providing authentic genre
samples. The findings also correspond with Wu et al. (2023), who found that
exposure to model texts improved EFL Chinese learners’ writing, particularly in
lexis and organization.
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Mentor texts were also highhlighted as practical pedagogical tools that help
EFL learners internalize and apply writing conventions in meaningful contexts. This
aligns with Flower’s (1994) sociocognitive view of writing as a socially situated
communicative process, where context-rich engagement supports writing
development more effectively than decontextualized grammar work. It also
corresponds to Gebhard’s (2009) argument that exposure to authentic models
enhances EFL learners’ analytical thinking.

Another key theme was writing confidence, which participants reported
increased through exposure to and practice with model essays. This aligns with the
ideas of Bandura (1997), who argue that EFL learners’ writing self-efficacy can be
strengthened by imitating successful texts. Literature also highlights audience
awareness as essential to effective writing (Johnson, 2005). For EFL learners,
recognizing audience expectations, namely clarity and purpose, supports more
strategic language use and more appropriate word choice and structure. The findings
of this study reinforce this view, showing a shift from self-expression to a more
reader-oriented approach, with greater emphasis on message clarity and idea
development.

The qualitative findings also revealed that exposure to model essays increased
participants’ metacognitive awareness of their writing problems. They were able to
identify challenges related to redundancy, style, and organization, and reported that

mentor texts helped them recognize and avoid these constraints. These results
corroborate with previous studies (Ray, 1999), which highlight the value of guided
textual analysis in promoting deeper, rather than surface-level, reflection on writing
challenges among EFL learners.

Quantitative findings showed a significant positive relationship between
participants’ audience awareness and their perceived competence in structuring and
organizing their writing (r = 0.611, p < .001). Regression analysis confirmed this,
with audience awareness emerging as a significant predictor of perceived structural
competence (B = 0.675, p < .001). This aligns with past research (Raimes, 1991;
Hyland, 2005), which suggests that writing with an audience in mind enhances EFL
learners’ ability to organize ideas coherently and meet readers’ expectations. The
results also reflect Hyland (2016) view that learners with stronger audience
awareness tend to produce clearer and more purposeful academic texts. However, the
lower mean score for writing confidence (M = 3.69) suggests that exposure to model
essays alone may not adequately boost learners’ confidence. As Cheng (2002) notes,
writing confidence is also shaped by factors such as language proficiency, feedback
quality, and classroom environment. This implies that additional pedagogical support
is needed to strengthen EFL learners’ writing confidence.

December 2025 Review EL’'BAHITH 432




Review EL’BAHITH - ENS - Bouzareah - Algiers

ISSN : 9577-1112 ‘ EISSN : 2602-5388 ‘ Volume: (17) ‘ Number : (03) year: 2025 Pages: 420-434

5. Conclusion:

In this study, phase-one findings confirm that mentor texts are effective
pedagogical resources that foster EFL students’ structural competence, enhance
writing confidence, boost audience awareness, and help them address their writing
challenges. Quantitative data supported these perceptions, with high mean scores
across all themes. The significant correlation between audience awareness and
structural writing skills shows that students with stronger audience awareness
perceive themselves as more competent

in organizing academic texts. Regression analysis reinforces this, indicating
that audience awareness meaningfully contributes to coherent and structured writing.
These results highlight the need to integrate audience-focused writing instruction into
the ENS Bouzareah curriculum, supported by consistent practice. Future research
should explore additional instructional strategies for implementing mentor texts
across educational levels to improve students’ academic writing proficiency.
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