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approaches that synthesize cognitive strategies with emotionally supportive
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Psychological and Social Factors Influencing Foreign Language Acquisition in Secondary Education

Introduction

In the dynamic landscape of the 21st
century, the ability to acquire foreign
languages has become a crucial asset for
learners navigating increasingly
interconnected and multicultural societies.
Particularly in secondary education, where
students are in the midst of critical
cognitive and socio-emotional
development, learning a new language
intersects with various psychological and
Recent studies in

social processes.

psychology
underscore

and applied
that

acquisition is not merely a cognitive

educational
linguistics language
endeavor, but one deeply embedded in
emotional resilience, motivation, identity
construction, and sociocultural interaction
(Doryei & Ushioda, 2021; Mercer, 2018).

While the cognitive benefits of
bilingualism and multilingualism have
been well-established—such as improved
executive functions, metalinguistic
awareness, and neuroplasticity (Bialystok,
2017; Marian & Shook, 2012)—there is
growing evidence that the process of
learning foreign languages also presents
significant psychological and social
challenges, particularly for adolescents.
One of the central issues emerging in this
context is the phenomenon of cognitive

load, especially in productive language

skills such as speaking (Dewi et al., 2024).
Furthermore, foreign language classroom
anxiety (FLCA), as defined by Horwitz et

al. (1986), continues to be a significant
@OS®
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obstacle to language proficiency among
secondary school students. These
psychological responses are not isolated;
they are often reinforced or mitigated by
social factors, such as peer dynamics,

teacher support and family encouragement
(Gkonou et al., 2016; Li, 2021).

This paper explores the intersection of
psychological and social factors in foreign
language acquisition among secondary
school learners. Specifically, it addresses
how these factors interact with cognitive
load and mental health outcomes during

language learning.
2. Theoretical Framework

2.1 Psychological Factors in Language

Learning

Psychological factors play a crucial role in
language learning, influencing learners'
motivation, anxiety, attitudes, and self-
efficacy. Intrinsic and extrinsic motivation
are key drivers of student engagement.
Anxiety, particularly in oral performance,
hinder
comprehension. Self-confidence and self-

can participation and
efficacy affect learners' persistence and
belief in their linguistic abilities (Mrabti &

Benhima, 2023).
2.1.1 Motivation in Language Learning

Motivation is a key psychological factor
that drives language learning. It includes

both intrinsic and extrinsic motivations,

which can significantly influence a

FAK for _ap
Sciences pg,lnu .ﬂlﬂi o
mal EISSN: 2602.5345 ISSN: 25077228

......




Zergui Aicha

learner's engagement and persistence.
Intrinsic motivation, such as a genuine
interest in the culture of the language to be
the

experience by making it more enjoyable

learned, can enhance learning

and personally meaningful (Dornyei, 2005;
2010).

motivation, such as career advancement or

Gardner, Conversely, extrinsic

academic requirements, can provide
practical incentives that sustain learners'

efforts over time (Liuhuizi & Yasin, 2024).
2.1.2 Language Anxiety and Its Impact

Language anxiety is defined as "a feeling
frustration, self-doubt,
difficulty understanding or worry" (Scovel,
1978, p. 134; as cited in Brown, 2006).
Students with high levels of anxiety show

of uneasiness,

poor performance in the target language
and often become anxious in situations that
require the use of a second or foreign
language. Physical responses to anxiety can
include sweating, increased heart rate, and
insomnia (Du, 2009). As Yule (2010)
noted, "Essentially, if we are nervous,
uncomfortable, self-conscious, or
unmotivated, we are unlikely to leam
much." It has been estimated that about
one-third of students learning a foreign
language experience some form of
language anxiety (Horwitz et al., 1986; as

cited in Wu, 2010).

According to Ellis (1985), anxiety can
cause stimulation or hindrance for learners
in learning a second language. When
learners fail in performing a task, they
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might experience discouragement or find

motivation to keep up with their peers.

Recent literature suggests that anxiety is
not always a hindering factor and can play
a dual role in the second language
acquisition process. Anxiety is categorized
into two main types according to its impact

on academic performance and learning:

Facilitative Anxiety is

motivating factor that urges the learner to

s€én as a

put in more effort and plan well. It is often
associated with simple or less complex
tasks, as it helps focus and attention
(Horwitz, as cited in Oxford, 1999). It can
create a level of constructive tension that
pushes the learner to engage and improve
performance, especially if it is managed in
a supportive classroom environment. It is
associated with characteristics of a good
learner such as: acceptance of ambiguity,
ability to guess, optimism and social

openness.

Debilitative Anxiety is more common in
listening and speaking skills, as it hinders
cognitive processing and reduces linguistic
competence. It leads to distraction, as the
learner becomes preoccupied with their
negative emotions instead of focusing on
the language task. It weakens the learner's
ability to store and retrieve linguistic
information, which has a negative impact
on performance and achievement. It may

lead to frustration and loss of motivation,

especially if negative  experiences
accumulate in the classroom. Its
Uy
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manifestations include: reliance on short-
term memory, reluctance to take risks,
inability to organize thoughts, and frequent
exposure to feelings of frustration and
discomfort (Nguyen Thanh Hien, 2019, p.
156).

.1.3 Cognitive Load Theory

Cognitive load is one of the important
factors that influence the effectiveness and
efficiency of web-based foreign language
learning. If it overloads, learning will be
hampered, so that high level of cognitive
load can affect the performance of learning

and will create a series of negative impacts
(Zhang, 2013, p. 134).

Dimensions of cognitive load: Intrinsic
Cognitive Load (ICL) mainly sources from
the degree of complexity of the learning
task, learners' level of knowledge. If
technology skills and language knowledge
are learned concurrently, intrinsic cognitive
load will increase (Zhang, 2013, pp. 135-
136).

Extraneous Cognitive Load (ECL) is also
called invalid load that is caused by
improper instructional design. Learners are
easily lost in the Internet and the
extraneous cognitive load will increase
(Zhang, 2013, pp. 136-137).

2.2 Social Factors in Language Learning

Language learning is inherently social. In

secondary  education, teacher-student

relationships, peer dynamics, and family

@OeE

Attribution - Pas d'Utilisation

Commerciale - Pas de Modification 4.0
International (CC BY-NC-ND 4.0)

324

support significantly shape learners'
attitudes and engagement. Positive
classroom environments foster
communication and reduce anxiety.

Societal narratives and family expectations
also influence learner motivation and

identity (Vygotsky, 1978).

2.2.1 Classroom Environment and

Teacher Interaction

Teachers are central figures in shaping the
emotional and cognitive climate of the
language classroom. Positive teacher-
student relationships, characterized by
warmth, empathy, and responsiveness, are
associated with greater learner engagement
and lower levels of anxiety (Pekrun et al.,
2002). On the contrary, authoritative or
disengaged teacher behavior may
exacerbate learners' fears of failure or
negative evaluation. Studies show that
teachers who foster autonomy, give
constructive feedback, and create inclusive
environments increase students'
willingness to communicate and explore

the target language (Alrabai, 2014).

2.2.2 Peer
Belonging

Influence and Social

» Adolescents are acutely sensitive to
peer norms and approval. Language
learners who feel socially accepted
are more likely to take risks, speak
in front of others, and participate in
interactive tasks (Clément et al.,
1994).

Group dynamics can
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2.2.3 Family

Language Practices

therefore serve as either a facilitator
or a barrier. Cooperative learning
strategies—such as peer tutoring,
group projects, and classroom
discussions—have been found to
foster motivation and reduce
performance anxiety (DoOrnyei &
2003). In

environments marked by ridicule,

Murphey, contrast,
competition, or social exclusion
may cause learners to withdraw and
lose confidence in their linguistic

abilities.

Support and Home

Family attitudes toward language
learning significantly impactlearner
beliefs and behaviors. Parents who
view multilingualism as a valuable
asset tend to raise children with
higher motivation and confidence in
language acquisition (De Houwer,
2007). Furthermore, home exposure
to the target language—through
media, conversation, or parental
involvement in  homework—
correlates positively with academic
achievement in foreign languages
(Mercer, 2016; De Houwer, 2007).

and Affective

Principles in Language Learning

2.3 Cognitive

The process of acquiring a second or
foreign language is influenced not
only by observable behaviors or

mental processes, but also by
[=YolSTo)

Attribution - Pas d'Utilisation

Commerciale - Pas de Medification 4.0

Internationsl (CC BY-NC-ND 4.0}

325

Zergui Aicha

emotional states that shape learners'
engagement. Based on the model
developed by Brown (2007), as
cited in Mrabti and Benhima (2023),
several cognitive and affective

principles guide language learning:
2.3.1 Cognitive Principles

Automaticity: Language learning
becomes effective when learners
internalize language rules to the
them without

point they use

conscious effort.

Meaningful
connect new language input to prior

Learning: Learners
knowledge, resulting in deeper

comprehension and better retention.

Anticipation of Reward: Motivation
increases when learners expect
personal or academic rewards from
their efforts.

Intrinsic Motivation: The internal
drive to explore and understand a
language for its own sake, beyond

grades or social approval.

Strategic Investment: Success in
language learning depends on how
much effort, attention, and time the

learner consciously devotes to it.
2.3.2 Affective Principles

Language Ego: Learning a new

language often requires learners to
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adopt new cognitive and cultural
frameworks, affecting their identity.

o Self-Confidence: with
higher self-belief are more likely to

Learners

take part in language tasks and

persist in their efforts.

o Risk-Taking: Successful learners
are those willing to make mistakes
and take linguistic risks beyond

their current competence.

o Language-Culture Connection:

Language  acquisition  entails
internalizing the values, customs,
and thought patterns of the target

culture.
e 2.3.3 Linguistic Principles

The
native language can either facilitate
hinder the

language, on

e Mother Tongue Influence:

or learning target

depending its

similarities and differences.

o Interlanguage: Learners form a

transitional  linguistic =~ system
influenced by both their native and

target languages.

o Communicative Competence:
Mastery involves not only grammar
but the

pragmatic and strategic use of

and vocabulary, also

language in real-life contexts.
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o 2.3.4Scientific Studies
Psychosocial Factors in Second

on

Language Learning

3. Application to the Algerian

Educational Context

Understanding the psychological and
social dimensions of second foreign
language learning in  Algerian
secondary education requires careful
consideration of the country's unique
multilingual landscape and cultural
heritage. Algerian students navigate a
complex  linguistic =~ environment
encompassing Arabic (both Classical
and Algerian Arabic), Tamazight,

French, and increasingly English.
3.1 The Multilingual Challenge

Algeria's linguistic diversity presents
both opportunities and challenges for
second foreign language learning. Students
must balance their existing multilingual
competencies while acquiring additional
languages, which can increase cognitive
load but

advantages.

also provide metalinguistic

3.2 Cultural and Identity Considerations

The intersection of language learning with
cultural identity is particularly complex in
the Algerian context, where students must
navigate between local cultural values and
global linguistic competencies.

i )
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4. Pedagogical Implications and
Recommendations

4.1 Leveraging Algeria's Multilingual
Heritage as a Cognitive Asset

Rather than viewing multilingualismas a
burden that increases cognitive load,
educators should reframe Algeria's
linguistic diversity as a valuable
resource. Teachers should explicitly
connect students' existing knowledge of
Arabic, Tamazight, and French to
facilitate second foreign language
learning. This approach acknowledges
that Algerian learners already possess
sophisticated metalinguistic awareness

and cross-linguistic transfer skills.

Instructional strategies should

include:

o Drawing explicit parallels between
linguistic structures across languages

4.2 Creating Culturally Affirming

Learning Environments

The classroom climate  must
acknowledge and honor Algerian
cultural values while introducing
second foreign language learning
This involves creating spaces where
students' Islamic values, Amazigh
heritage, and Arab identity are
respected and integrated into language

instruction.

Recommandations include:

[Slolo)
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Incorporating Islamic principles of
knowledge-seeking (talab al-ilm) to

motivate language learning

Using culturally relevant content that
reflects Algerian history, traditions,
and contemporary realities

Adapt interactive activities to align
with local social customs regarding
interpersonal interaction and respect
for hierarchy

Connecting language learning to

Algeria's  historical multilingual
scholars and intellectuals as role

models.

4.3 Addressing
Identity Conflicts and Language
Anxiety

Linguistic

Algerian students may experience
internal conflicts between their
multilingual identity and pressure
to master additional languages.
Teachers must be sensitive to
potential identity threats and
language-related anxieties specific
to the Algerian context:

« Acknowledging concerns about
cultural imperialism or loss of

Arabic/Tamazight dominance

e Providing explicit reassurance
that learning additional languages
strengthens rather than threatens

existing linguistic identities
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o Creating low-pressure speaking
environments that respect cultural

norms around public performance

« Teaching self-regulation
strategies rooted in Islamic
mindfulness practices (muraqaba)
and traditional coping mechanisms

4.4 Implementing Culturally-
Responsive Collaborative
Learning

Social learning approaches must be
adapted to Algerian cultural norms
regarding peer interaction, respect
for authority, and collective
responsibility:

o Structuring group work that
honors traditional concepts of
shura (consultation) and collective

decision-making

« Balancing individual achievement
with community-oriented learning

goals

o Creating mentorship systems that
reflect  traditional  ustadh-talib
(teacher-student) relationships

 Incorporating storytelling
traditions (hikayat) and oral poetry
as vehicles for language practice

4.5 Linking local and global

perspectives
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Second foreign language instruction
should help students see themselves
as global citizens while maintaining

strong local roots:

o Connecting language learning to
Algeria's role in Africa, the Arab
world, and the Mediterranean region

o Highlighting how multilingualism
serves Algeria's economic
development and international

relations

o Using technology to connect
students with peers in other countries
while maintaining cultural
authenticity

e Presenting language learning as
contributing to Algeria's soft power and
cultural diplomacy.

4.7DevelopingMultilingual
Pedagogical Competence

Teachers in Algerian schools need
specialized training to navigate the
unique challenges of multilingual
education:

« Professional development n
translanguaging  pedagogies  that
validate students' full linguistic
repertoire

e Training in culturally-responsive
teaching methods specific to North
African contexts

« Support for teachers' own multilingual
identity  development and code-
switching competencies
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e Resources for integrating traditional
teaching methods with contemporary
language learning approaches

4.8 Addressing Socioeconomic and
Regional Disparities

Recognizing that access to quality
second foreign language education
varies across Algeria's urban-rural

divide and socioeconomic spectrum:

1.  Developing mobile and distance
learning solutions for remote areas

2. Creating partnerships between
urban and rural schools for language
exchange programs.

3. Providing additional support for
students from economically
disadvantaged backgrounds

Ensuring that materials and resources
reflect the diversity of Algerian
experiences, notjusturban middle-class

perspectives
5. Conclusion :

This theoretical research highlights the
complex interaction between
psychological and social factors in
foreign language acquisition at the
secondary level, with a focus on the
Algerian educational context. The
results show that effective language
learning is not merely a cognitive
process, but rather a comprehensive
endeavor that includes emotional,

social, and cultural dimensions.
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The research reveals that cognitive
load, motivation, and anxiety are
interrelated psychological variables that
significantly  influence learning
outcomes. At the same time, social
factors such as teacher support, peer
interactions, and family involvement
create the contextual framework in
which these psychological processes
unfold. The Algerian context adds
additional layers of complexity,
requiring teachers to navigate multiple
linguistic ~ competencies,  cultural
sensitivities, and identity

considerations.

The educational recommendations
presented in this research paper
recognize that effective second
language education in Algeria must
respect the country's rich linguistic
heritage  while  addressing  the
psychological and social challenges
faced by students. By building on
existing linguistic assets, respecting
cultural values, and creating inclusive
learning environments, teachers can
promote linguistic competence and
cultural confidence. The goal is not
simply to add another language to their
linguistic repertoire, but to develop
multilingual citizens who can take
advantage of global opportunities.
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