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Abstract :(Must contain : Purposes, Methodology, tools used and the main results 

of the contribution.) 

This study explores the impact of integrating online literature on English language 

learning for fourth-year PEM students at ENS Laghouat during the 2023/2024 

academic year. Divided into theoretical and methodological components, the 

research provides insights into the essential elements of online literature 

integration and employs a questionnaire-based study to assess its influence. 

Results indicate that students consider online literature pivotal in their language 

learning journey, supporting the notion that EFL learners can significantly benefit 

from its incorporation. The findings emphasize the natural and effective 

contribution of online literature to language skill development and overall 

performance. This study underscores the positive impact of online literature 

integration, offering valuable insights for educators and curriculum developers 

aiming to enhance foreign language education. 
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1. Introduction  

     Learning any language, including English as a Foreign Language (EFL), requires 

substantial exposure to the language and building a rich vocabulary. EFL learners 

use various strategies, one of which is incorporating online literature. Online 

literature is precious in EFL learning, especially in the early stages, supported by 

numerous studies. It offers opportunities to address challenges and improve the 

learning process through technology. However, learners struggling with language 

deficits may find online literature useful in overcoming difficulties, making learning 

more engaging and manageable. 

 

2. The Statement of the Problem 

     In the context of research and language teaching in Algeria, the significance of 

online literature in English language education becomes apparent, especially for EFL 

learners grappling with diagnosed language deficiencies. These learners encounter 

significant hurdles due to the scarcity of suitable learning materials tailored to their 

specific needs. This dearth of resources poses a considerable challenge in effectively 

addressing their language learning requirements. Integrating online literature into 

their education could address these challenges and motivate learners. This 

integration requires tailored approaches considering students' proficiency levels and 

teacher objectives. Understanding students' attitudes towards online literature is 

crucial. This study investigates fourth-year PEM students' perceptions of integrating 

online literature into their English learning at ENS Laghouat, offering insights for 

educators and curriculum development. Our research aims to address several key 

questions:  

Q1: Is integrating online literature suitable for learning English in the Algerian 

educational system? 

 

Q2: How does the presence of online literature impact the academic success of 

Algerian students studying English as a Foreign Language (EFL)? 

 

3. Hypothesis 

 

     In formulating the hypothesis that fourth-year PEM students at ENS Laghouat 

perceive the integration of online literature to be a valuable facilitator in learning the 

English language, it is essential to consider the broader context of English language 

education in Algeria. The Algerian educational system faces challenges in providing 

adequate resources and materials for EFL learners, particularly those with diagnosed 
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language deficiencies. Recognizing this gap, the hypothesis aims to investigate the 

potential benefits and challenges associated with incorporating online literature into 

the curriculum. By exploring students' perceptions, the study seeks to uncover the 

extent to which online literature can enhance language learning outcomes and 

address existing educational limitations. Thus, the hypothesis is grounded in the need 

to understand the role of online literature as a potential solution to improve English 

language education in Algeria and support the academic achievements of EFL 

learners. 

 

4. Outline of the Study 

     The current study is structured into two distinct sections, each serving a unique 

purpose. The initial segment delves into prior research concerning the integration of 

online literature and its effects on English language acquisition within the Algerian 

educational framework. This part elucidates the concept of online literature, 

elucidating its defining characteristics, alongside outlining the primary advantages 

and obstacles associated with learning English through this medium. The second 

segment is further divided into two subsections: the first delineates the research 

methodology and design employed in the study, while the subsequent subsection 

delves into the practical outcomes and data interpretation. 

 

5. Literature Review 

 

5.1. The Utilization of Technology to Facilitate English Language Learning  

 

     Educational technology stands as a valuable approach within the realm of English 

language instruction, offering a means for educators to foster engagement and 

motivation among their students, ultimately enhancing the learning experience. This 

approach involves the deliberate incorporation of technology during the course, 

stimulating interaction and motivation among students, thereby aiding them in 

deriving more significant benefits and active participation in the learning process. 

     Cox (2015, p.10) asserts that technology’s presence in the English as a Foreign 

Language (EFL) classroom is increasingly conspicuous. Both students and teachers 

are leveraging smartphones for research purposes, and social media platforms are 

harnessed in various ways. Indeed, technology has brought about a transformation 

in our educational system. The likes of radio, television, computers, the internet, 

electronic dictionaries, email, and videos augment students' learning capabilities by 

kindling their motivation and fostering connections that reinforce their identities. 

     Furthermore, the convergence of education and technology has ushered in 

positive changes within educational institutions, prompting educators to actively 

embrace new technologies to enhance students’ learning experiences efficiently 

(Barrett, 2016). This is evident in the deliberate use of technology as a pedagogical 

tool in English language training. It aims to create learner-centered environments 

that encourage students to engage with their peers, acquire knowledge, and expand 

their vocabulary through technological resources (Dudeney & Hockly, 2007). This 
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approach is instrumental in equipping learners with the skills to produce organized 

work, harnessing the potential of educational technology tools (Anderson, 2010). 

     Pelet (2014) further underscores the role of new technologies in foreign language 

education, emphasizing that they offer abundant opportunities for learners at all 

levels of education to share knowledge and enhance language learning. In light of 

these insights, it becomes evident that educational technology places the learner at 

the center of the learning experience, fostering increased interaction and motivation 

within the classroom. Consequently, educational technology is crucial in unlocking 

the benefits it brings to the teaching and learning process. In summation, technology 

is now widely embraced by both educators and learners across all education levels, 

proving effective in facilitating professional development and fostering 

collaboration in pursuing foreign language learning goals. 

 

5.2. Electronic Learning, Digital Learning, and Mobile Learning 

     Electronic Learning, Digital Learning, and Mobile Learningencompass different 

dimensions of education in the digital age. Kaushal defines E-learning as a network-

enabled platform for transferring skills and knowledge, catering to a broad audience 

synchronously or asynchronously (n.d). In contrast, D-Learning, or blended learning, 

combines in-person instruction in a physical setting, like a school, with online 

delivery, granting students autonomy over when, where, and how they engage with 

the material, as the Renton School District articulated. On the other hand, M-learning 

builds upon the principles of e-learning but is tailored to the mobile computing 

landscape. Kussmaul (1996) notes that M-learning is an extension of e-learning, 

emphasizing optimizing the learning experience for mobile device users by 

considering these platforms’ unique strengths and limitations. These three concepts 

are interconnected, each contributing to modern eduaction’s diverse and evolving 

landscape. 

 

     E-learning, M-learning, and D-learning share similarities in that they all require 

infrastructure and are adaptable for use with or without Wi-Fi connectivity. All three 

approaches have undergone digitization and are actively integrated into educational 

settings, enabling both students and instructors to engage in self-paced learning, as 

Woods and Keeler (2001) discussed. These methods employ various educational 

materials, including texts, images, and video clips, making them versatile for 

teaching and learning. Learners and educators are the primary beneficiaries of these 

models, each offering opportunities for acquiring knowledge and skills, while also 

allowing for the regular updating of educational resources, as Barsakt and Bélanger 

(2018) emphasized. 

 

     In conclusion, the demand for English language proficiency is rising, 

necessitating innovative approaches like mobile learning to replace traditional 

methods. Traditional education, while not inherently detrimental, may only partially 

meet the evolving needs of learners. To effectively acquire and master the English 
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language, learners require confidence and motivation, often facilitated by integrating 

ultimedia technology into their educational experiences. 

 

5.3. Utilizing Electronic Literature for Advancing English Language 

Proficiency in the Four Skills 

     In modern education, online literature is an essential resource that transforms 

teaching and learning. It benefits educators and learners by adapting to evolving 

learning experiences and fulfilling educational needs. Various educational electronic 

materials offer enriching learning experiences, providing valuable information and 

supporting learners in their quest for proficiency. Both teachers and students widely 

accepteducational technologies to enhance skills and develop language abilities in 

listening, reading, speaking, and writing. 

 

     In English language learning, students use electronic tools and resources to 

enhance their listening, speaking, and communication skills. Technology 

significantly impacts these skills. Listening, a crucial language skill involving 

spoken language comprehension, including accent, pronunciation, grammar, 

vocabulary, and meaning, is essential (Saricoban, 1999). Electronic devices, 

particularly audio materials, are instrumental in improving listening skills and word 

pronunciation for EFL students. 

 

     E-learning, which includes online, distance, blended, and mobile learning, is a 

vital component of teaching and learning, involving assignments and feedback 

(Plumb, 2022). Both E-learning and traditional learning are integral to the learning 

process, with online literature and media tools contributing to the teaching and 

learning of listening skills. They provide learners with an extensive vocabulary and 

tailored visual and auditory inputs, yielding effective outcomes and mitigating 

listening challenges. This integration of technology complements traditional 

learning, enhancing the overall educational experience. 

 

     Furthermore, reading involves comprehending written language, text, or 

paragraphs. It equips learners with vocabulary and background knowledge in the 

second language (Constantinescu, 2007). Incorporating technology in reading skills 

for the English language empowers learners to expand their vocabulary and acquire 

new knowledge and ideas. 

 

     According to Brown (2000, p.13), speaking skills encompass the process of 

conveying meaning through verbal and non-verbal symbols in various contexts. 

Speaking is a means to express thoughts, exertions, or preparations, and it can take 

multiple forms. Online literature plays a constructive role in enhancing speaking 

skills by aiding learning, improvement, practice, and assessment. EFL learners 

leverage various technologies, such as computers, tablets, and phones, for chatting, 

communication, and language practice. Payne and Whitney (2002) suggest that 
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electronic devices like electronic books, online articles, audiobooks, and interactive 

stories enhance speaking proficiency and pronunciation. 

 

     Moreover, online literature is invaluable in building vocabulary and 

pronunciation skills. Additionally, writing is a crucial mode of communication and 

a skill highly sought after in academic research. A substantial portion of academic 

work relies on written communication. Writing skills can be defined from various 

perspectives, as scholars emphasize its contextual nature, specific purpose, and 

adaptation to the intended audience (Weigle, 2002, p.19). Integrating online 

literature as a tool for developing writing skills allows learners to focus on specific 

aspects of their writing, such as grammar, spelling, vocabulary, and the organization 

or structure of their written text. 

 

     In summary, the integration of online literature tools is highly advantageous for 

enhancing the four language skills, facilitating the expression of thoughts, the 

conveyance of ideas, effective communication, and the production of written texts, 

among other benefits. 

 

5.4. Incorporating Online Literature into English as a Second Language 

Instruction 

     As Carter and Long (1991, p.36) noted, in teaching, questions arising from online 

literature can be addressed individually, as part of group activities, or interactively 

with the teacher's guidance. However, within a language classroom, using online 

literature, such as electronic books, online articles, audiobooks, and interactive 

stories, creates ample opportunities for learners to engage, explain, and reflect upon 

their learning experiences. Including online literature in language learning can inject 

vitality and motivation into the process. Thus, when it comes to language teaching 

and learning, the integration of online literature methods and approaches not only 

offers learners relevant information but also underscores the benefits of using online 

literary texts in language acquisition. 

 

     Furthermore, online literature’s significance and direct applicability to learning, 

especially language acquisition, has led three primary approaches to explain this 

influential concept. Additionally, as Beach et al. (2010, p. 52) point out when 

instructors model their own use of strategies or approaches, they provide students 

with guidance on how to employ new and unfamiliar ways of thinking or responding. 

In doing so, educators build upon students’ existing knowledge to facilitate their 

understanding of unfamiliar concepts. 

 

6. Research Methodology:  

     A descriptive research approach is well-suited for this study's objectives because 

it allows for the comprehensive examination of variables through both quantitative 

measurements and qualitative descriptions. This methodology facilitates a detailed 
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exploration of the integration of online literature into English language education, 

providing insights into students' perceptions and experiences. 

     Moreover, adopting a blended research technique, which combines qualitative 

and quantitative methods, offers a holistic understanding of the research topic. This 

approach allows for the triangulation of data, enhancing the validity and reliability 

of the findings. By integrating diverse philosophical assumptions and research 

processes, the blended technique ensures a robust and comprehensive analysis. 

     The choice of a descriptive research method is further supported by its widespread 

application across various disciplines, including social sciences and scientific fields 

like nursing and family medicine. As highlighted by Creswell and Clark (2011), the 

methodologies of descriptive research have evolved and refined over the years to 

address diverse research questions effectively. 

     To gather data and validate hypotheses, a questionnaire will be administered to 

fourth-year PEM students at ENS Laghouat during the academic year 2023/2024. 

This sample will be selected randomly to ensure representativeness and minimize 

bias. The data collected through this tool will undergo rigorous analysis and 

interpretation, enabling the research to draw meaningful conclusions regarding the 

integration of online literature in English language learning. 

7. Data Collection Tools 

     The rationale for choosing a questionnaire as the primary data collection method 

for this study is rooted in its effectiveness in capturing student perceptions 

comprehensively and systematically. A questionnaire provides a structured format 

for gathering data, allowing researchers to elicit responses from a large number of 

participants efficiently. 

     As Creswell (2009) outlines, a questionnaire is a well-established instrument 

designed to collect primary data through written questions that respondents can 

answer. In this study, a semi-structured questionnaire has been selected to 

accommodate both open-ended and closed-ended questions, enabling participants to 

provide detailed insights while also facilitating quantitative analysis. 

     The questionnaire design has been carefully crafted to align with the study's 

objectives and research focus. It incorporates various question types, logically 

organized under distinct headings, to ensure comprehensive coverage of the research 

topic. By including a mix of dichotomous (yes/no) and multiple-choice questions, 

the questionnaire enhances respondents' clarity and ease of comprehension, thereby 

maximizing the quality and depth of the data collected. 
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     Overall, the selection of a questionnaire as the primary data collection method 

underscores its suitability for capturing student perceptions effectively and 

efficiently, contributing to the study's descriptive focus and research objectives. 

8. Data Analysis Tools 

    The selection of descriptive analysis, Microsoft Excel, and qualitative content 

analysis (QCA) for data analysis in this study was driven by the need to 

comprehensively examine both quantitative and qualitative aspects of the 

questionnaire data. 

     Descriptive analysis was chosen to provide a systematic overview and summary 

of the quantitative responses obtained from the closed-ended questions in the 

questionnaire. This method allows for the calculation of frequencies, percentages, 

and other summary statistics, enabling a clear understanding of the distribution of 

responses among participants. 

     Microsoft Excel was employed as a tool for organizing and analyzing the 

quantitative data derived from the closed-ended questions. Manual coding of 

responses in Excel facilitated the calculation of percentages using the Rule of Three, 

offering a straightforward and efficient method for quantitative analysis. 

Additionally, Excel's graphing capabilities were utilized to visually present the 

results, enhancing their interpretability and accessibility. 

     Qualitative content analysis (QCA) was utilized to analyze the open-ended 

questions in the questionnaire, allowing for the identification of themes and patterns 

within the textual data. As defined by Hsieh and Shannon, QCA is a method for 

interpreting qualitative data by systematically coding and categorizing textual 

responses to uncover underlying themes. Open-ended questions encourage 

participants to provide detailed qualitative insights, complementing the quantitative 

data collected from closed-ended questions and providing a richer understanding of 

participants' perceptions and experiences. 

     By employing a combination of descriptive analysis, Microsoft Excel for 

quantitative data, and qualitative content analysis for qualitative data, this study was 

able to comprehensively analyze the questionnaire responses, yielding valuable 

insights into the integration of online literature in English language education. 

9. Analysis of the Student Questionnaire 

Section One: Student Profiles (General Information) 

     The questionnaire commences with an initial query designed to elicit general 

personal information from fourth-year PEM students at ENS Laghouat. 

 

Question 1: Students’ Gender:  
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Chart1. Students’ Gender 

 

 

 
 

 

This question aims to determine the gender distribution among the participants, 

offering two options: male and female. The data reveals that the majority (93%) of 

respondents are female fourth-year PEM students at ENS Laghouat, with the 

remaining 7% being male students. 

 

Question 2: Students’ Age? 

 

Chart 2. Students’ Age 

 

 
     This question aims to collect data on the ages of the students and understand the 

reasons behind their responses. Respondents can choose from three age range 

options: 18-25, 26-35, and 36-40 or above. The data indicates a diverse age range 

among the surveyed students, with the majority (38%) falling in the 18-25 category. 

The second-largest group (34%) consists of students aged 36-40 or above, while the 

remaining students (28%) are in the 26-35 age range. This information is valuable 

for considering how age might influence students' perspectives on the topic being 

studied. 

 

Question 3: Current English Proficiency Level 

 

Chart 3. The Students’ consideration of their level in English 

7%

93%

Male 

Female

38%

28%

34%

a. 18-25

b. 26-35

c. 36 -40  or  
above
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     This question aims to assess the participants’ self-perceived proficiency in 

learning English as a foreign language. Respondents were given three proficiency 

levels to choose from. The data shows that the majority of students (60%) perceive 

themselves to have an advanced level of proficiency in English, while the remaining 

40% consider their proficiency to be at an intermediate level. None of the participants 

identified themselves as beginners in English. Understanding students’ self-

assessment of their English proficiency is valuable for gauging their perspectives on 

the topic under investigation. 

 

Section Two: Student Attitudes Regarding the Influence of Integrating Online 

Literature on Learning English as a Foreign Language. 

 

Question 4: Which forms of online literature have you employed for language 

learning? (Select all that are applicable.) 

 

Chart 4. Students’ view about the types used of online literature 

 
 

     This question aimed to understand the types of online literature used by students 

for language learning. The results show that E-books were the most common (60%), 

followed by online articles (22%), language learning apps (12%), audiobooks (4%), 

and interactive stories (2%). Notably, no other types of online literature were 

mentioned. 

 

Question 5: How often do you engage with online literature (e-books, online 

articles, blogs, etc.) to learn English? 

 

Chart 5. The Students’ amount of engagement with online literature 

40%

60%

a. Beginner
b. Intermediate
c. Advanced

60%

22%

12%
4%

2

E-books

Interactive stories 

Online articles

Language learning 
apps



 0202ديسمبر  20العدد    41مجلد  دراسات   ال ةمجل 8891
 

 
 

     The question aimed to determine how often students engage with online literature 

for language learning. Results show that 44% of students do so several times a week, 

40% once a week, 10% rarely, and 6% daily. Importantly, none of the students 

indicated ‘never,’ highlighting that all participants use online literature to some 

extent in their learning process. This data reveals the frequency of students’ 

interaction with online literature in their language learning routines. 

 

Question 6: What are the main motivations for incorporating online literature 

into your English learning process? (Select all that are applicable.) 

 

Chart 6. The reasons behind the students’ use of online literature 

 
 

     This question explored the motivations behind students’ use of online literature 

for English learning. Results indicate that 50% of students are primarily motivated 

by enhancing vocabulary and grammar, 20% by interactive features, 18% by reading 

and comprehension improvement, 8% by convenient access to materials, 3% by 

engagement and motivation, and 1% each by updated and relevant content. No other 

motivations were mentioned by the participants. This data reveals the various factors 

influencing students in their use of online literature for language learning. 

 

Question 7: Have you observed any enhancements in your English language 

proficiency as a result of incorporating online literature? 

 

 

 

6%

44%40%

10% a. Daily

a. Several times a 
week

c. Once a week

d. Rarely

8%

20%

1%

18%

50%

3%
a. Convenient access to a 
wide range of materials 
Interactive features (e.g., 
audio, video, quizzes)
c. Updated and relevant 
content 
d. Enhances reading and 
comprehension skills
e. Improves vocabulary 
and grammar
a. Engaging and 
motivating
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Chart 7. The students’ attitudes towards the positive effects of online 

literature on English language skills 

 
 

     This question sought to understand students’ perceptions of the improvements in 

their English language skills due to online literature. The results show that 60% of 

respondents noticed significant improvements, 33% reported some improvement, 

and 7% indicated no discernible improvement. Importantly, none of the students 

chose ‘not applicable,’ indicating that all participants have used online literature in 

their learning process. 

 

Question 8: In what ways has online literature supported your English learning 

journey? 

 

Chart 8. The students’ view concerning the ways online literature has helped 

them in their English learning journey 

 
 

     This question aimed to gather data on how online literature has supported students 

in their English language learning. The results show that 50% of students found 

online literature enhances their understanding of vocabulary and grammar, while 

20% feel it boosts motivation. Additionally, 10% report more engaging and 

enjoyable learning, and another 10% note improvements in reading comprehension. 

A smaller group, 5%, indicates that online literature exposes them to different writing 

styles and genres. Notably, none of the respondents mentioned any other means 

through which online literature contributes to their English learning. 

 

Question 9: Can online literature effectively bolster all language learning skills 

(reading, writing, listening, speaking)? 

60%

33%

7%

a. Yes, significant 
improvement 

b. Yes, some 
improvement 

c. No noticeable 
improvement 

d. Not applicable 
(haven't used online  
literature)

50%
20%

10%
5%

Improved reading 
comprehension skills

a. Enhanced vocabulary and 
grammar knowledge

b. Increased motivation to 
learn English 
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Chart 9. The students' perspectives on how online literature impacts their 

language learning skills. 

 
 

     This question aimed to determine whether online literature is considered effective 

in supporting language learning skills. The results show that 53% of students believe 

it can support all skills, while 34% think it’s more suitable for certain skills. Only 

13% express the belief that online literature supports specific language learning 

skills. 

 

Question 10: What Obstacles or Hurdles Have You Faced When Utilizing 

Online Literature for English Learning? 

 

Chart 10. Challenges in Using Online Literature for LearningEnglish 

 

     

 

 

 

 

 

 

 

 

 

 

      This question aimed to identify obstacles or challenges students faced while 

using online literature for learning English. The majority (80%) reported technical 

challenges, 10% needed help finding high-quality content, 6% faced distractions 

from other online activities, 3% lacked personalized feedback, and 1% desired 

increased engagement. No other challenges were mentioned by the students. 

 

Question 11: How Do You Evaluate the Influence of Integrating Online 

Literature on Learning English as a Foreign Language? 

 

Chart 11. The students’ views on the overall impact of integrating online 

literature on learning English as a foreign language 

53%34%

13%
Yes, for all skills 

Yes, but more 
suitable for certain 
skills
No, only supports 
specific skills

81%

10%
6%

3%

1%
a. Technical issues (e.g., device 
compatibility, slow internet 
connection)
b. Lack of personalized 
feedback or guidance 

c. Difficulty in finding high-
quality and reliable content

a. Distractions from other 
online activities 
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     Question eleven aimed to gauge learners’ perspectives on the impact of 

incorporating online literature into their English language learning process. The 

majority (50%) believed it had a highly positive effect, 33% had a moderately 

positive view, and 17% took a neutral stance. None of the respondents chose 

moderately or highly negative perspectives. 

 

Question 12: Have You Ever Engaged in Online Discussions or Forums Related 

to the Online Literature You Have Utilized for Language Learning? 

 

Chart 12. The students’ views on whether they participated in online 

discussions or forums related to the online literature 

 
 

     Question twelve sought to understand if learners had participated in online 

discussions or forums related to the online literature they used for language learning. 

The majority (53%) had not, 42% did so frequently, and 5% engaged occasionally. 

 

10. Interpretation of the Results 

1. The results demonstrate that fourth-year PEM students at ENS Laghouat value 

online literature for English learning, utilizing diverse resources and showing 

motivation for improved skills. 

2. The findings indicate that online literature is an engaging and cost-effective 

approach supporting all language learning skills, fostering authentic English learning 

experiences. 

3. The positive impact of online literature is highlighted in students' enhanced 

reading, active participation in discussions, and interaction with proficient English 

speakers. 

4. These results underscore the significance of integrating online literature into the 

Algerian educational system to enhance English language proficiency. 

 

50%
33%

17%
a. Highly positive

b. Moderately 
positive 
c. Neutral

d. Moderately 
negative
e. Highly negative

53%

42%

5% a) Yes, frequently 

b) Yes, occasionally

c) No, never
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11. Conclusion: 

1. The study emphasizes the importance of online literature in enhancing English 

language skills, particularly for EFL learners. 

2. The theoretical section provides context on online literature, the status of English 

in Algeria, and the role of technology in language education. 

3. The practical section, involving 27 randomly selected students, demonstrates that 

online literature significantly motivates and engages learners, addressing language 

learning obstacles. 

4. Recommendations include incorporating online literature into EFL/ESL contexts 

to facilitate successful language learning and encouraging teachers to motivate 

students to embrace online resources. 
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