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 (. 41(، وفي الهامش بالخط نفسه حجم)41( حجم )Times new romanالفرنسية بخط )

 APAعلى طريقة أسلوب لإحالات تكون الهوامش وا -
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كما أن ترتيب البحوث  المواد المنشورة تعبر عن آراء أصحابها، والمجلة غير مسئولة عن آراء وأحكام الكتاب. -
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 كلمة العدد
       

     

مسارها العلمي دون توقف، وقد بلغت العدد  مجلة المعياروكالعادة تواصل      

، وتبقى 301، حيث وصل عدد المقالات الى 0202الأول من المجلد الخامس عشر من سنة 

 وفية لخطها العلمي ومرافقة الطلبة الأساتذة الباحثين. المجلة

وقد احتوى هذا العدد على دراسات وأبحاث متنوعة، شملت كل التخصصات،      

فتناول المواضيع الأدبية والتاريخية والفلسفية، وقضايا المجتمع وأبحاث في النشاطات 

البدنية والرياضية. دون أن ننس ى ذكر الدراسات والأبحاث العلمية ذات الطابع 

أخرى بلغات اجنبية. وأبحاث أخرى من خارج  الاقتصادي والقانوني، بالإضافة إلى دراسات

 .الوطن. نذكر منها جمهوريتي مصر والسودان

ونبقى في انتظار كل الباحثين المهتمين بالبحث العلمي                                         

 للتواصل معنا.

 

 
     

 
 المدير المسؤول عن النشر

 د. عيساني امحمدأ .                                                                                                      
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 محتويات العدد
 الصفحة الموضوع الرقم

 

 

 كلمة العدد

 د. عيساني امحمد أ.
 ه

20 
  استثمار لسانيات المدونات في الدرس اللغوي العربي

 00-0 جامعة محمد بوضياف، مسيلة، الجزائر. الدين،عز عماري ياف، مسيلة، الجزائر. / جامعة محمد بوض زهرة، كلال

20 
 اشتغال خطاب التاريخ والذاكرة في رواية "غرفة الذكريات" لبشير مفتي 

 .المركز الجامعي تيبازة، الجزائر دقي حياة،د. 
00-02 

20 
 "نحو تأسيس تكامل فني بين الموسيقى والشعر" فارابي"الإسهامات الجمالية في الفكر الإسلامي عند أبي نصر ال

 -الجزائر–أبو القاسم سعد الله، بوزريعة  20، جامعة الجزائر أولمو فريدة /-الجزائر–أبو القاسم سعد الله، بوزريعة  20غانم حنان، جامعة الجزائر 
02-02 

22 
 تصورية من جهة التقاطع وقفة-الاقتراب التداولي بين المنجزين اللغويين: الغربي والعربي

 -الجزائر-د. لزعر مختار، جامعة أحمد بن يحي الونشريس ي، تيسمسيلت، أ. 
03-20 

22 
 الخطاب المقدماتي في الشعر الصوفي الجزائري المعاصر ياسين بن عبيد أنموذجا 

 المدية، الجزائر جامعة يحي فارس 0محمد زوقايد. / إلياس، جامعة يحي فارس المدية، الجزائر بن حميميط. د. 
20-20 

22 
 القيمة الجمالية والدلالية لتأليف الأصوات وتناسبها عند البلاغيين

  .الجزائر-تيسمسيلت-جامعة أحمد بن يحيى الونشريس ي، بن فريحة جيلالي
20-30 

23 
 المرجعيّات الفكرية للنقد المغاربي ما بعد الحداثة 

 د الله بتيبازة، الجزائر.المركز الجامعي مرسلي عب، بوخالفة إبراهيم
30-88 

28 
 آليات قراءة التراث النقدي عند جابر عصفور؛ مقاربة معرفية 

 الجزائر. ،المدرسة العليا للأساتذة مسعود زغار سطيف، عميرات أسامة
88-88 

28 
  -قراءة في قصيدة النثر -انفتاح النص الشعري العربي المعاصر بين التجريب والشعرية والنقد 

 -الجزائر -تيسمسيلت-ريس يأحمد بن يحيى الونش جامعة ،اس نجاةوسو 
022-028 

02 
 تعليم النحو في الجامعة الجزائرية قسم اللغة العربية بجامعة قسنطينة أنموذجا

 ، الجزائر 0جامعة الإخوة منتوري قسنطينة ، صبايحي بلال
028-003 

00 
لات العنف في الخطاب ما بعد الكولونيالي للمسر 

ّ
 ح الزّنجي بأمريكا مقاربة ثقافية في مسرحية " العبد" لأميري بركةتمث

 الجزائر-تيبازة–المركز الجامعي مرسلي عبد الله ، جميلة مصطفى الزقاي/ الجزائر-تيبازة–موسود رقية، المركز الجامعي مرسلي عبد الله 
008-000 

00 
ورة في الرواية الجزائرية المعاصرة رواية أنا وحا

ّ
 ييم للحبيب السائح أنموذجا  تيمة الث

 المركز الجامعي الشريف بوشوشة، آفلو بوصبع رابح،د حسين عبد الحكيم، المركز الجامعي الشريف بوشوشة، آفلو/ د.  .ط
002-020 

00 
 جماليات أسلوب التورية

 المركز الجامعي نور البشير، البيض، الجزائر ، شارف عبد الكريم
020-022 

02 
 في خطب أبي عبيدة الغزاوي  جماليات الخطاب

 الجزائر–سكيكدة  1955أوت  20جامعة ، رواق عثمان
022-028 

02 
   جمالية النص النثري في كتاب التفسير المحيط لأبي حيان الأندلس ي"دراسة أسلوبية بلاغية "

 زوقاي محمد، جامعة يحي فارس المديةد. بلبال بنعلية، جامعة يحي فارس المدية/ ط. د 
032-080 

02 
 دلالة النكتة في مسرحية "رحلة حنظلة" لسعد الله ونوس

 جامعة أبو بكر بلقايد تلمسان، الجزائر، لاطرش كريمة
080-080 

03 
عبير عن المعاني

ّ
 دور الأداء الصّوتي في الت

 )الجزائر(أحمد بن بلة  0جامعة وهران، زهور حميدي
082-020 

08 
 اوي قراءة في ديوان "الشمس اليتيمة" وقصائد أخرى صراع الأنوثة والقصيدة في شعر قاسم شيخ

 -الجزائر-تيسمسيلت-جامعة أحمد بن يحي الونشريس ي ،د. عبد القادر كباس
020-003 

08 
غويين والبلاغيين )الجاحظ وابن جني وابن رشيق القيرواني أنموذجا(

ّ
 003-008 قضية اللفظ والمعنى عند الل
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 جامعة يحي فارس المدية، الجزائر،، سيدي امحمد بن كعبة/ د.  ي فارس المدية، الجزائر،جامعة يح، غافل فاطنةط. د. 

02 
Action culturelle pour enfants dans les bibliothèques publiques algériennes : Explorer des tendances à 

la bibliothèque principale de lecture publique de Tizi-Ouzou 

Hassena  Ourdia, Université Abou El Kacem Saâdallah Alger2, Algérie 
008-243 

00 

Ce que peut la folie dans Une Valse de Lynda Chouiten. What madness can achieve in the Novel "Une 

Valse" by Lynda Chouiten  

LATACHI Imene, Université Abdelhamid Ibn Badis-Mostaganem, Algérie./ MOUSSEDEK Leila, 

Université Abdelhamid Ibn Badis-Mostaganem, Algérie. 

022-020 

00 Does Every Student Matter?: Distance Learning in Algerian Universities and Digital Equity 

Brahmi Mohamed, ENS Mostaganem, Algeria 
020-266 

00 

Educational Reform in Algeria: Between Preserving National Identity and the Challenges of Cultural 

Globalization 

Mada Samia , university of abou elkacem saad allah Algiers 2, algeria-/ Ben zeroug layachi, university 

of abou elkacem saad allah Algiers 2, algeria 

281-267 

02 

L’écrit pour les filières « Sciences et Techniques », une nécessité ou un atout secondaire pour la 

réussite ?  

BOUCHERIT Salah, doctorant université Oran 2, Algérie / ADIB Yasmine, Université De Tissemssilt, 

Algérie 

296-282 

02 Meursault, contre-enquête de Kamel Daoud et L’Étranger d’Albert Camus : des textes palimpsests 

BENSAID Ourida, Université de Tissemsilt, Algérie. 
305-297 

02 
Subjectivity and Death in the Time of Ecological Devastation in Don DeLillo’s Zero K 

Faiza Fatma Zohra Hadji, Ali Lounici, Blida 2 University, Algeria/ Dr. Fethi Haddouche, Ali Lounici, 

Blida 2 University, Algeria. 

320-306 

03 

Support pédagogique hybride dédié à l'enseignement de la littérature et de la culture : Le booktubing 

en classe de FLE 

LARADJI Sara Manal, Université Abdelhamid Ibn Badis, Mostaganem, Algérie / KHAFAGUE 

Soumia, Université Djilali Liabes, Sidi Bel Abbes, Algérie  

331-321 

08 
 أثر التبليغ القضائي الإلكتروني على سير إجراءات الدعوى الجزائية

 الجامعي شريف بوشوشة أفلو الجزائر العافر ب هية، المركز -/ دالجزائر-بن طيبة شفيق، جامعة يحي فارس المدية
000-022 

08 
 التقاض ي الإداري الإلكتروني في الجزائر بين النص القانوني والتطبيق الميداني

 جامعة أحمد زبانة غليزان، الجزائر، أ. بوجانة محمد /جامعة أحمد زبانة غليزان، الجزائر بوسيف مصطفى،
022-028 

02 
 رمة خلال عمليات نقل الدمالتكييف الجنائي للأفعال المج

   بوشيخي عصام كلية الحقوق جامعة صفاقس، تونس  /لحول مراد، كلية الحقوق جامعة صفاقس، تونس 
022-374 

00 
 الحرية كمدخل للأمن والتنمية في منطقة الساحل الافريقي

  عيسات فضيلة، جامعة حسيبة بن بوعلي، الشلف،
032-088 

00 
 ات الربط عن بعد امام المحكمة الجنائية الدولية الشهادة بواسطة تكنولوجي

 -الجزائر-/ بدرالدين خلاف، جامعة عباس الغرور خنشلة-الجزائر-محمد، جامعة عباس الغرور خنشلةط/د. عبد الحي 
088-088 

00 
 العقوبة الدولية

 القاهرة )مصر(-د. عبد المالك عرفة، جامعة عين شمس
222-202 

02 
 22-00البناءات غيـر الشـرعية بموجب المـرسـوم التنفيذي  المستحـدث في تسـوية

 بوط سفيان، المركز الجامعي مرسلي عبد الله تيبازة، الجزائر/ المركز الجامعي مرسلي عبد الله تيبازة، الجزائر حميداني نذيـر،
202-208 

02 
 المسؤولية الإدارية بدون خطأ عن أعمال مرفق الشرطة 

/ العربي وردية-الجزائر-معة أبي بكر بلقايد تلمسانط. د.  تواب حبيب، جا  
202-222 

02 
 حظر خطابات الكراهية ضد الأقليات الدينية في القانون الدولي

 -الجزائر-المركز الجامعي شريف بوشوشة آفلو ،أ. ورنيقي شريف/ -الجزائر-ط. د معروفي يحي، المركز الجامعي شريف بوشوشة آفلو
222-220 

03 
 ات اللامركزية الإقليمية في تحقيق التنمية المحلية في الجزائر "المعوقات والحلول المقترحة"دور الهيئ

 بن شهرة العربي، جامعة أحمد بن يحي الونشريس ي تيسمسيلت، الجزائر 
220-233 

08 
 سبل حماية الأعيان الثقافية الفلسطينية في ظل حرب طوفان الأقص ى

 جامعة الزيتونة، تونس، طراح فتحي
238-280 

 228-282 ظاهرة التنمر في القانون الجزائري والمسؤولية الجزائية القائمة حولها 08
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 ، الجزائرغليزانبوخاري مصطفى أمين، جامعة 

22 

 لدى لاعبي كرة القدم (RSA)والقدرة على تكرار السرعة(CMJ)على أداء الارتقاء العمودي تأثير الحمل التدريبي خلال شهر رمضان

/ واضح أحمد -الجزائر-/ مازوز غوثي، جامعة تيسمسيلت -الجزائر-بارودي محمد أمين، جامعة تيسمسيلت  /-الجزائر-جامعة تيسمسيلت  ،ليقاض ي جيلا

 -الجزائر-جامعة تيسمسيلت ، الأمين

202-200 
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Abstract: 
The current study aims to address the latest approaches in building human 

societies, which is the competency-based teaching approach. This approach has 

become the focus of various researchers in the field of pedagogy and didactics due 

to its ability to keep up with the latest global and technological developments, its 

effective results in improving the outputs of the education system, its openness to 

the needs of the global and international market, its belief in the philosophy of 

continuous improvement, and its adoption of modern active teaching strategies that 

believe in the positive view of the learner and their effective role in mobilizing their 

abilities, skills, and performance to reach competence and professional expertise. 

Therefore, the study will define the approach adopted in our educational system, its 

objectives, its theoretical foundations, and its most famous strategies 

key words:  
The Competency-Based Approach; Theoretical Foundations; Epistemological Differences 
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Introduction: 

Most countries around the world strive to keep pace with the developments 

taking place in various fields, especially scientific and technological ones. This is 

due to the emergence of globalization as a global phenomenon that requires 

integration. This has led to the adoption of an educational system based on 

advanced international foundations. 

Algeria is one of the leading countries that has adopted a modern didactic 

approach in its educational field, represented by the competency-based teaching 

approach. This approach is based on the theoretical foundations of constructivism, 

cognitivism, and social constructivism. It takes into account the multiplicity of 

reference frameworks and differences in ideology and epistemology. 

The real starting point of this approach in our country was in 2003 through 

the exchange of experiences and benefiting from the leading countries that 

adopted this approach, such as Belgium, Tunisia, Morocco, and others. It was 

adapted to fit the available material resources and the newly developed 

pedagogical supports. 

The ultimate goal of this approach was to improve the outputs of the 

educational system by forming Algerian academic competencies characterized by 

flexibility, efficiency, and effectiveness, and to reduce the rate of educational 

dropout. The philosophy of this approach is based on the principle of self-

learning, taking into account individual differences, and mobilizing the learner's 

resources and capabilities to discover his abilities, skills, and tools. 

This is done by placing him in real-life problems in the Algerian 

environment. This is done by focusing on an important element in this approach, 

which targeted three major axes in our country: the most important of which is 

the training element, which took the cornerstone in this approach according to the 

Ben Zaghou reforms in 2000. 

reforms emphasized the need for exchanging educational experiences, such 

as the PAR2 agreement between Algeria and France in the field of education 

quality and benefiting from various research in this field. 

Similar to the works of Philippe Perrenoud, Doctal Wachs, Xavier 

Roegiers, and others, this research encourages the implementation of diagnostic 

evaluations to assess the outcomes of this pedagogy and its alignment with the 

philosophy, values, aspirations, and goals of the Algerian state. The Algerian state 

has transitioned from content- and objective-based teaching approaches to a 

competency-based approach. 

This field study will examine this approach in detail, including its most 

famous pillars, theoretical foundations, and strategies. 
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The concept of competency-based teaching: 

Competency-based teaching is a concept or plan of action that must be 

feasible and takes into account all the factors and indicators that achieve 

performance, from means, place, and time factor, with lesson planning in the form 

of situations that start from the problems of the learner's daily life. It appears in 

the form of acquired competencies that are translated into behaviors that are 

observable, measurable, and applicable (Htroubi, 2002, p. 11). 

In another definition, it is a functional pedagogy that works to control the 

course of life with all its complexities of relationships and the complexity of social 

phenomena. Therefore, it is a methodological choice that enables the learner to 

succeed in this life in its image, by seeking to enhance school knowledge and 

make it suitable for use in various aspects of life. (Hajji, 2005, p. 11) 

Historical overview of the competency-based approach: 

The term "competency" first appeared as an educational term in the United 

States in the military field. It was then used in the field of vocational training. Due 

to the results achieved in these two fields after the application of the competency-

based approach, the results forced those in charge of the educational system to 

accelerate the implementation of competency-based pedagogy. 

The beginning of 1960 can be considered a critical stage in the entry of 

competency-based pedagogy into the American educational system, with the aim 

of correcting student performance (Morris, ll, 1982). 

In France, the history of the emergence of competency-based pedagogy 

dates back to 1979. It did not enter primary education until 1993, and it aimed to 

integrate learning as a new approach to educational action. 

In Canada, the approach adopted by the General Directorate of Continuing 

Education to introduce the competency-based approach was limited to vocational 

training in 1993. As for the countries of the Maghreb, the country that took the 

initiative to implement this approach was Tunisia in 1999 (Sedida Moha 

Definition of competency-based approach 

The competency-based approach is a process by which the results of 

education strive to achieve clear and specific goals in the curriculum in the form 

of competencies that are translated into behavioral actions that can be observed, 

measured, and acquired new and acquired behaviors. (Atia, 2010, p. 26) 

The competency-based approach refers to a new pattern in education and 

pedagogy that seeks to achieve a primary goal represented in the individual's 

harmony and adaptation to his natural, economic, social, and political 

environment (Rahmouny, 2016, p161) 
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It is also known as one of the modern pedagogies that are organized and 

planned by the teacher, where he puts many didactic situations for the student, 

taking into account the use of the student of a set of resources, abilities, and skills 

to solve the problem (Ouadah, 2021, p 331) 

It is an approach based on goals that are attached to it in the form of 

competencies that are acquired by adopting contents based on activities as a 

cultural support and the acquisitions of the previous stages, and with a method 

that focuses on the student as the main axis in the educational process. (Document 

accompanying the first-year secondary school curriculum, 2003, p. 105) 

Based on the above definitions, the competency-based teaching approach 

is one of the modern pedagogies that is subject to the factor of organization and 

systematic planning of the teacher through the construction of educational 

situations that require the mobilization of the learner's knowledge, abilities, and 

skills in order to reach the solution. This is through the translation of the acquired 

competencies into behavioral and actual performances that can be observed, 

measured, and applied in practice. 

Based on the above, the researcher concluded that the constructivist school 

is considered one of the latest modern theories and references for the competency-

based approach. It differs from the behavioral school, which sees that learning is 

a combination of stimulus and response. It is based on a fundamental idea that 

knowledge is built by the learner by employing and mobilizing his knowledge and 

experiences. It is based on three main data: 

 The epistemological dimension, which focuses on the need to put the learner in a 

problem situation in order to develop his skills, and does not provide them to him 

ready-made. 

 The important role of cognitive psychology, which has emphasized the need to 

consider the didactic process as based on the learner's perceptions and awareness 

of the value of the problem in reality, which requires cognitive processes that are 

in line with his mental process. 

 The pedagogical context, which is represented in the teacher's planning of various 

strategies, methods, and situations to help the learner build his perceptions and 

knowledge, and that knowledge is formed and built continuously, not as a result 

of prevailing conflicts. 

The cognitive theory is considered one of the reference frameworks for the 

competency-based approach. It differs from the behavioral school, which believes 

that learning is through the association between stimulus and response. The 

pioneers of this trend believe that the mental process plays a major role in the 

acquisition and organization of learning in the learner. Based on the results of 
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cognitive psychology and its research, this trend is represented by many pioneers, 

the most famous of whom are Chomsky and Piaget, who considered the learner 

as a system for processing information and was compared to a computer. 

(Oumimer, 2005, p. 12) 

Cognitive theorists believe that learning is a change in mental structures 

and internal representations. Learning can be inferred from the development of 

information processing patterns and the ability to solve problems. According to 

Basque (1999) and Brian (1997), learning occurs by giving priority to the active 

role of learners so that they can process information deeply. 

Based on this, creating appropriate learning situations includes: 

 Taking individual differences into account, as each individual has information 

based on their own representations. 

 Promoting activities that require long-term memory. 

 Implementing strategies that include problem-solving and developing 

metacognitive processes for learners. 

Cognitive theorists focus on how the learner learns, on what actually 

happens in the learner's mind in terms of changing mental structures and internal 

representations. They focus on individual differences, and thus on developing the 

educational environment and adapting it. Among the strategies they have been 

interested in are problem-solving, developing the cognitive path for learners, and 

effectively involving them in information processing. 

Based on the above, we conclude that the cognitive theory differs from the 

behavioral school, which linked the occurrence of learning through the 

organization and association between the stimulus and the response. The main and 

most important factor in organizing knowledge and achievement is the mental 

process, based on the principles of Chomsky and Piaget and the results of research 

in cognitive psychology, which considered the learner as a system for processing 

information like a computer. The learner uses his abilities, skills, and 

predispositions to reach a solution, while taking into account the principle of 

individual differences. Learning can be inferred from a change in mental 

structures and internal representations. Therefore, learning is a cognitive process 

that requires the learner to perform many cognitive processes, the most important 

of which are perception, attention, and the sense of the value of the problem. 

The social constructivist theory: 

It is a cognitive current, among its pioneers is the Russian researcher 

Vygotsky (1896-1934). This current, in its analysis of the learning process, went 

on to say that knowledge building occurs through social interaction, which plays 
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an active role in developing the learner's mental process. (Hany, previous reference, 

p 92) 

Vygotsky's work led him to consider and think about another essential 

element for his thesis, which is the historical and cultural context and the role of 

social mediation in learning. In the view of this researcher, consciousness and 

thought are not precisely internal characteristics, as they develop through external 

activities performed in a specific social environment. It also emphasizes the 

importance of individual interaction with others and the active and important role 

of culture in the construction and development of thought. According to Legendre 

(2005), this consciousness is what determines how we behave, that is, our ability 

to take the initiative to perform some activities successfully. (Brahimi, ibid., p. 13) 

We conclude from the above that the social constructivist theory sees that 

knowledge building is produced through social interaction, which plays a 

prominent and clear role in the learner's mental process and its development. 

According to Vygotsky, there are many factors that play a mediating role in the 

occurrence of the learning process, including the historical and cultural context, 

especially culture, which plays a prominent role in the occurrence of the learning 

process through the individual's contact with others. Therefore, learning is a result 

in which a group of processes intervene, such as social interaction, culture, and 

interaction with others. 

Principles of competency-based approach: 

The competency-based approach is based on a number of principles, the 

most important of which are: 

 Generality: This means analyzing the elements of a competency based on a 

comprehensive situation (a complex situation, a general view, a comprehensive 

approach). This principle allows us to verify the student's ability to assemble the 

components of the competency, which are: context, knowledge, behavior, and 

meaning. 

 Constructivism: This means taking advantage of previous acquisitions and 

rebuilding them, and linking them to new knowledge. 

 Application: This means the student's ability to apply the knowledge that has been 

applied in the field of reality. 

 Repetition: This means putting the student in front of a situation several times. 

 Integration: By linking knowledge together. 

 Differentiation: By distinguishing between the different components of the 

competency, such as context, knowledge, behavior, and meaning. 

 Correlation: By linking different educational and learning activities. 
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 Transformation: This means the transition from the original knowledge that the 

learner adopts to the targeted knowledge. (Waali, 2013, p 15-16) 

Based on the above, we note that the competency-based approach does not 

only focus on the search for knowledge, but also seeks to recruit and deploy 

knowledge through the following: 

 Applying theoretical knowledge to performance. 

 Repeating the same educational situations. 

 Training and developing the learner on them. 

 Linking educational, learning, and assessment activities. 

 Distinguishing between the components and contents of the competency. 

 Linking the learner's previous and new acquisitions. 

Characteristics of the competency-based approach according to the following: 

 Individualization of learning: This means encouraging the learner to express their 

opinions and ideas, enjoy independence, and take into account individual 

differences. 

 Measuring performance: This means focusing on measuring and evaluating 

performance instead of acquired knowledge. 

 Liberating the teacher from constraints: This means that the teacher enjoys 

independence in selecting appropriate pedagogical methods, proposing 

appropriate strategies, organizing different activities, and building different 

assessment networks. 

 Integrating information: This means linking previous knowledge with current 

knowledge and mobilizing their knowledge, ideas, and experiences. 

 Transforming knowledge: This means that the competency-based teaching 

approach does not only focus on theoretical knowledge within the classroom, but 

goes beyond that to exploit knowledge and cognitive acquisitions in facing 

different problems in everyday life. 

 Developing transversal competencies: These are a set of integrated information 

from various fields that aim to familiarize with knowledge and link it to multiple 

areas in similar situations. (Hany, 2005, p 65) 

Based on the above, we note that the competency-based teaching approach 

is characterized by a set of characteristics, as it takes into account individual 

differences, allows the individual to be independent, encourages the teacher to 

choose different educational situations and activities, seeks to transfer knowledge 

from the theoretical side to benefiting from it in the field, and encourages 
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integrating knowledge and building different educational situations in various 

fields of life. 

The objectives of the competency-based approach: 

The competency-based approach aims to achieve a set of objectives, 

including: 

 Encouraging learners to develop their latent potential. 

 Guiding learners and developing their predispositions. 

 Training and developing learners in different thinking skills. 

 Helping learners to form a view of different phenomena around them (Hajji, 2005, 

p. 22-23) 

Based on the objectives of Fred Hajji, we note that the competency-based 

teaching approach that has been implemented in the field seeks to encourage 

learners to develop their abilities and latent potential, with the aim of improving 

their cognitive abilities, forming didactic concepts, and applying them in the field 

through real-world problems that target the learner's cognitive, affective, and 

behavioral aspects. It also aims to recognize and believe in the principle of self-

learning, the role of education in changing individual behaviors, encouraging 

creativity and independence, improving the quality of life for individuals, and 

developing learners' conceptions and representations. 

Teaching strategies based on the competency-based approach: 

    Teaching strategies based on the competency-based approach are a variety of 

pedagogies that work to enable learners to acquire the competencies and 

knowledge that enable them to achieve their goals and become positive citizens. 

Project-based learning is a pedagogy that was first introduced by educator 

John Dewey. Dewey believed that learning should be goal-oriented and that 

learners should be active participants in the learning process. Project-based 

learning is considered one of the most active teaching methods. The goal of 

project-based learning is to give learners autonomy and encourage them to break 

down the barriers between subjects and activities. 

A project is an educational activity that students undertake to achieve a 

specific goal. Students learn a variety of facts, skills, and knowledge through 

projects. 

Steps of the project: 

The project goes through the following steps: 

 Project selection and goal achievement: This is done through collaboration with 

learners in defining the goals of the project, cooperative work, and taking into 
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account the interests and preferences of learners. The project should also cover a 

variety of areas and activities, and be realistic and applicable in the real world. 

 Project planning and organization: This is done by defining the goals that the 

project seeks to achieve, dividing it into clear stages, assigning tasks to each 

person, identifying the people responsible for each stage, and determining the 

sources of information and the time frame for implementation. 

 Project implementation: This is done by the people carrying out their tasks under 

the supervision of the instructor, providing guidance and advice, and completing 

the plan that was formulated in the planning and organization process. 

 Project evaluation: This is the final stage in the project process, where the 

instructor discusses with the learners their progress in their work, opens the floor 

for them to present their opinions and recommendations, assesses the degree to 

which they achieved their goals, and identifies their strengths and weaknesses so 

that they can learn from them in the future. 

Project-based pedagogy is one of the modern active methods that the 

competency-based teaching approach has adopted. It dates back to the work of 

educator John Dewey. It is not carried out in a haphazard manner, but rather 

follows a set of specific steps, beginning with planning, which aims to achieve a 

set of goals and develop strategies with the participation of the instructor and 

learners. This is done by taking into account their interests and preferences, and 

by determining the time frame for completing the project. The next step is to 

divide the roles and responsibilities among the learners, followed by 

implementation. The final step is evaluation, which allows the instructor to assess 

the progress of the project, the goals set, the challenges encountered, and the 

learners' performance. This information can then be used to improve the project 

in the future and to capitalize on the positive aspects. 

Arab Arslani defines project-based learning as "a set of didactic situations 

for learning and teaching around a social, economic, or political problem 

presented by a student with the aim of researching and finding a solution for it 

and the desire to study it, with the presence of a supervisor who plays a major role 

in guiding, activating, and mediating." (Ajbara, 2009, p. 87) 

From Arslani's definition, we can conclude that project-based learning is 

one of the active methods of education that starts from problems with meaning 

and significance in reality, regardless of whether they are social, economic, or 

political. The student solves the problem with the participation of the supervisor, 
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who monitors all its stages, steps, and objectives. In modern education, in the light 

of the competency-based approach, the supervisor is a guide, motivator, activator, 

mediator, contributor to building didactic learning and situations, and a planner 

of epistemological and ideological obstacles and strategies that stand as an 

obstacle to achieving the set objectives. 

Types of projects: 

There are many classifications of project types. For example, Kerrick 

divided them into: 

 Construction projects: These are called such because they are dominated by the 

practical nature of the work, such as building a chicken coop or preparing a wall 

newspaper. 

 Recreational projects: These are projects that the learner wants to enjoy the 

activities they want to practice, such as listening to music or listening to a literary 

story, among others. 

 Problem-based projects: These are different activities in which learners face 

academic difficulties, such as difficulties in preparing a Friday sermon or training 

them through different projects with multiple problems. 

 Projects to train students in some skills: These are different projects that aim to 

discover the abilities of learners and develop their skills, such as teaching them 

vocational training programs in electricity, mechanics, and commerce, and paying 

attention to the supervision side of the school garden and training on agricultural 

work. (Al-Hakkidi, 2008, p. 290) 

Problem-based learning strategy: 

Problem-based learning is a teaching strategy that emerged from the work 

of John Dewey. It is considered one of the most effective active learning 

strategies, especially in mathematics. 

Problem-based learning is a strategy that focuses on the learner's resources 

and encourages them to rely on themselves and develop their abilities in order to 

reach solutions to the problems they face. 

Problem-based learning involves choosing a teaching topic in the form of a 

problem, either through individual or group work. It is carried out in three main 

steps: 

 Presentation: This is the initial stage in which the teacher presents the problem of 

study in a scientific way, using a motivating style for the students. The teacher 

also defines the steps and stages that the problem goes through to reach a solution. 

 Guidance: In this stage, the teacher encourages the students to remember and 

recall previous information, monitor their performance, and provide feedback. 
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 Assessment: This is the final stage in which the teacher evaluates the solutions, 

corrects the learners' paths and errors, and corrects the problem in a precise and 

correct way. 

Based on the above, we can conclude that problem-based learning is an 

active strategy in the light of the competency-based approach. It is based first and 

foremost on choosing a specific topic in the form of an educational problem with 

multiple dimensions. The goal is to encourage the learner to renew their 

knowledge, develop their skills and abilities, and develop their independence by 

choosing strategies according to their interests and preferences. 

Problem-based learning is not done randomly, but rather follows three main 

steps, beginning with identifying the problem, feeling it, and understanding the 

ambiguity that surrounds it, to implementing it and evaluating it in order to reach 

a solution, with feedback provided at all stages and steps of the problem. 

According to John Dewey, problem-based learning requires higher-level 

skills and is suitable for certain subjects, especially mathematics. 

Some of the advantages of problem-based learning are that it allows the 

learner to connect their previous knowledge and therefore use their experiences 

and stimulate their motivation to learn. However, it is not without some 

disadvantages, as it requires modern educational resources and tools, takes a long 

time, and requires a certain number of students. It also does not apply to all age 

groups, levels, and subjects, in the opinion of the researcher. 

Integration is a stage of acquiring new and modern knowledge in similar 

situations through solving different exercises after the end of each unit or lesson 

by writing a summary of the topic. 

The most important educational approaches: 

The educational system has witnessed many educational approaches, which 

we summarize as follows: 

1. The content-based approach is considered one of the traditional methods that 

aims to fill the learner's mind with knowledge and ideas, relying on the lecturing 

method, starting from the rule that the learner is a container that receives and 

absorbs everything that is presented to him without considering the learner's 

personality, focusing on his psychological aspects, skills, and creativity. This is 

in conflict with modern philosophy, which focuses on developing the learner's 

personality in all its dimensions. On the one hand, modern education does not 

focus on filling the mind, as much as it gives the learner the opportunity to develop 

his skills, abilities, and talents, and not to be satisfied with collecting knowledge 

and storing it, but rather to employ that knowledge. Therefore, it was necessary 
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to focus on a second approach that is more effective and efficient, and thus came 

the competency-based approach. 

2. The competency-based approach is a modern approach that focuses on 

developing the learner's skills and abilities, rather than simply providing him with 

knowledge. It is based on the principle that the learner is an active participant in 

the learning process, and that the teacher is a facilitator and guide. 

The competency-based approach has a number of advantages, including: 

 It helps learners develop the skills they need to succeed in school and in life. 

 It is more engaging for learners than traditional methods. 

 It is more effective in developing critical thinking, problem-solving, and 

collaboration skills. 

The competency-based approach has been adopted by many countries 

around the world, and it is becoming increasingly popular in Algeria. 

The goal-based approach: 

This approach focuses on behavior, unlike the previous approach that 

focuses on content. Learning according to this theory is done through setting a set 

of goals in behavioral activities that can be observed and measured. It focuses on 

the appearance of the educational process, not the mental processes that take place 

in it. Behavior is the indicator of the occurrence of the learning process. 

The most important pioneers of the behavioral school include Ralph Tyler, 

Bobbitt, and Benjamin Bloom. The most important shortcomings in the 

educational aspect are summarized as follows: 

 Behavioral formulation produces short-term goals. In other words, the behavioral 

formulation of goals reduces the pedagogical activity to application in short and 

adapted periods. This formulation does not clearly define learning performance, 

in addition to its neglect of the process of transformation, and its focus on simple, 

easy learnings at the expense of more complex social learnings, which leads to 

boredom, lack of motivation, or personal competence. 

 In addition to mixing between the logic of training and evaluation, which imposed 

the search for an approach and educational project that makes the individual able 

to adapt to the requirements of society and keep pace with it, because the goal of 

education is not limited to the learner's acquisition of information and waiting to 

retrieve it during the exam, but rather to equip learners with competencies that 

qualify them to enter life, participate in it, and adapt to it. 

In this context, Perrenoud (2000) believes that it is not important for minds 

to be filled with knowledge as much as it is important to be able to act in different 

situations. 

 



Based Approach: Between Theoretical Foundations and -The Competency

Epistemological Differences 

ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  
 

1672 

 

The Competency-Based Approach: 

The competency-based approach is a modern approach to education that 

aims to develop learners' skills, abilities, and dispositions. 

The two main factors that led to the adoption of this approach are the global 

context and cognitive psychology. 

The global context is constantly changing, and the demand for skills and 

abilities that are relevant to the workplace is increasing. The competency-based 

approach prepares learners for the workforce by developing their skills and 

abilities in areas such as problem-solving, critical thinking, and collaboration. 

Cognitive psychology tells us that learning is a process of constructing 

knowledge and understanding. The competency-based approach is based on this 

principle, and it encourages learners to actively participate in the learning process. 

The competency-based approach has a number of advantages, including: 

 It prepares learners for the workforce. 

 It is more engaging for learners than traditional approaches. 

 It is more effective in developing skills and abilities. 

The competency-based approach is becoming increasingly popular around 

the world, and it is being adopted by many countries, including Algeria. 

Benefits of the Competency-Based Approach in Algerian Schools 

The Competency-Based Approach (CBA) to teaching was adopted in 

Algeria in 2003. It has been adapted to align with the philosophy and 

capabilities of our country, as evidenced by the following: 

1. Educational Objectives: 

 The CBA targets all aspects of the learner: cognitive, affective, and 

psychomotor. 

 This is evident in the texts presented in Islamic Studies in the 4th grade of 

primary school, which target all these aspects in Algeria, for example: 

 Cognitive aspect knowledge of the Prophet Muhammad 

 Affective aspect: love of the Prophet Muhammad by the 4th grade student 

Performance aspect: (acting upon the qualities of the Prophet Muhammad, such 

as tolerance, brotherhood, and good morals) 

2. Shifting from Teaching to Learning: 

 Modern pedagogical programs in Algeria are based on the learner's needs. 

3. Adoption of Modern Teaching Strategies: 

 The CBA uses modern teaching methods, such as project pedagogy, 

differentiated pedagogy, problem-solving pedagogy, and others. 
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4. Benefiting  from  Educational  Experts: 

 Algerian educational specialists benefit from the opinions of experts in the field 

of didactics, such as the PQR2 agreement, which emphasizes the need for 

continuous in-service training, which is what the Algerian state is pursuing. 

5. Moving from Lower to Higher Levels of Learning: 

 The CBA emphasizes higher-level thinking skills, such as analysis, synthesis, 

and evaluation, as opposed to rote memorization. This is evident in our current 

educational curricula, which focus on the practical aspect, such as the 

pedagogical farm. 

6. Designing Curricula Based on Learner's Interests: 

 The CBA takes into account the learner's interests and desires and targets their 

multiple intelligences according to Gardner. The Algerian environment today 

requires not only cognitive intelligence, but also the development of the 

student's social, academic, emotional, and other skills. 

7. Using Modern Educational  Strategies: 

 The CBA uses modern educational strategies, such as technology, language 

learning, and learning through play. 

8. Reducing Educational Dropout Rates: 

 The CBA has a positive impact on reducing educational dropout rates. 

However, according to Algerian experts, the CBA faces some challenges: 

1. Lack of Financial Resources: 

 The CBA requires a small class size of about 15 students, but the reality in 

Algerian schools is often different. 

2. Need for Qualified Trainers: 

 The CBA requires qualified and skilled trainers, and some teachers admit to a 

shortage of supervisors for training activities. 

3. Resistance to Change: 

 Some people resist change and are not open to the needs of the labor market, the 

use of technology, and language learning. 

Ideological Differences Between Competency-Based Approach and 

Classical Methods Adopted in the Algerian Education System 

Approach Theoretical 

Basis 

Aim of the 

Approach 

View of 

the 

Teacher 

View of 

the 

Learner 

Teaching 

Methods 

Criticism @dropdown 

        

Classical 

Theory 

John Locke To 

provide 

the learner 

with the 

maximum 

Positive: 

Absolute 

source of 

knowledge 

Passive: 

Storage of 

knowledge 

Lecture - Overloading 

the learner's 

mind - Lack 

of opportunity 

for dialogue 
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amount of 

theoretical 

knowledge 

and 

participation - 

Neglect of 

learner's 

interests 

Behavioral 

Objectives 

Pavlov and 

Bloom 

To 

achieve a 

set of 

cognitive 

objectives 

for the 

learner 

Positive: 

Focus on 

higher 

cognitive 

aspects 

(analysis, 

synthesis) 

Positive: 

Relative 

freedom 

Discussion - 

Fragmentation 

of educational 

content - 

Reductionist 

view of 

learning 

 

Competency-

Based 

Approach 

Constructivist 

and 

Cognitive 

Theories 

To 

mobilize 

the 

learner's 

potential, 

develop 

their 

skills, and 

encourage 

self-

learning 

Positive: 

Relative 

freedom 

Positive: 

Absolute 

freedom 

Problem 

solving, 

cooperative 

work, project 

pedagogy, 

brainstorming 

- May not be 

compatible 

with the 

financial 

resources of 

the Algerian 

system - 

Targets higher 

levels of 

knowledge - 

Requires 

special 

continuous 

training for 

teachers 

 

 

Conclusion  

The competency-based approach has achieved a qualitative leap in the field 

of education and learning thanks to the positive results it has achieved in 

improving the outputs of the educational system and training learners who are 

characterized by competence and professional and academic professionalism in 

various professions and educational specializations, and their enjoyment of 

individual independence on the one hand, and their belief in the philosophy of 

continuous improvement and the quality of the educational process on the other. 

This is in light of positive indicators about the approach and active methods, 

and the transition from the idea of simple mechanical learning to complex learning 

that requires the development of his cognitive abilities, the improvement of his 

skills and dispositions, and the mobilization of various complex and interrelated 

cognitive processes, from intelligence, attention, aptitude, and motivation. 

The competency-based approach was a modern approach par excellence 

that believes in the learner's abilities, focuses on the field side more than the 

theoretical side, and believes in individual and collective work. 
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