


N

-
@W
& *

6‘
Ys1r unwNE

"

)W\

Slaasdd| sasate §grw s A2

" C n S,

43LaY) plall cdpsslid o lally (5528 Y 3




- (2023) o0y 02 suntt 14 l=tl - leall dlxs

Clawadil) sadnia 4y glu ciual dlaa

3 hs'll_*r UN‘\)%—

= A = e i




dlaylgoy pid) by

o s G 4 3 203 Vy Bealally 3 S Slalally 263V Sl 5 Adian Lole 2l el
NE

Al Al e Ll (3 e e dy9> —

AVl s lly Byl SULL St L -

g Y1 F g al) 2l el JUall gd 1 e oy 550

L Ol 2031V Ly ) Alomal] 20l Sl lly o) mad —

Al Galall 2l B b e Sl Sl mad —

4y oo s LU el (39 (15) o> (Traditional Arabic) Lz LSl o5 —

Bl Sl Sl s B Y1 Al oldSly Sldlaally @Lad) o s Sl a8 o5 -
10y dis L el (39 ((12) o> (Times new roman) L2 i 4l

APA Colalaab Je oV-Yly jalsdl 055 -

i 15 jelnd Vo Dleko 08 o Eoul o 8 Y -

Gyl i 0T LS oS Sy T e Bgtes g Adly sbol ST e e 5saald S5l -
Agdy 2 OhlaeY a2k

il e gl il

o) Gl 3L



A

IS4

2023 yowt 2 2l 2o ml)l A

Slaasd| 830at { g Civa A2
" C LT

A = e ddler i
o oy e SN 5
www.asjp.cerist.dz &3, JSI¥ Ayl 3 b e
AR s dadler
www.cuniv.tissemsilt.dz : o 7SI g )
EISSN 2602-6376 ISSN 2170-0931

riload) ey

-

Al e pens >

:J.J%.:j\ R dj}m.d\ J..l-\.aJ\

Ao glas 5.0

L poed) oy

'J"?-'&J Lﬁwf .o

Ll oy Sl
S0 s e s (U sl S0 e ae e sl (o) At =2 a0

N Sﬁmﬁ - c;.)ﬁ? Glans 5 0sls VMLE s ¢ it J.>;<}



RICIN] \J.;JS..»

Loy das L}\.E.L» 8y9 Ol o

:ﬁfd\a.;.a

Ot S e malias s e é\..,a 2 el e s @B b AL Y s

ol 2 le byl T e ol (Sl sy > gl o )
e LG Lo (U Gl Y IR . S PV
Didall Azl
sl Gl AR =2l NS (IO At L I ISRV SETCHN DVOUOAR i PYY
0 (g9l (3 sdn a0 ol iy a0 sl ok PRt iS)ss s cgg\.{g G 0 cé\.,a o5y
g ] skes D133 5T LU (gleg > opa 1al, 0 Gl e T s Lo
daslr ol Objg 3 T GBI ey se e g pmeen ] se2 meBad oz
s Bygaiall daalr oo (@S de oy Sl de Aokt e s LT g (Blie
Gl 5 .1 108N sy NI dmalodl o aay aaT s e (elilb dmelr e Ol JLST e
Ss > T b (pbls ped dmelr oo (Jsil 1l (03 g1l dmelr e (U
daslr oo c%;-)lg RO uc\.ab Sk daolr o (L ez s g 102y daslr e (gl
P T T SAET cJU WEN RV R U DO N0 IO POLE N (A P L s B
O 0Ly Ay e (oS oy jgate 3 fadliies daslr (e (e s > T igys 58
o Solai 3 LT Ak (S5 (p A Bralr a2 e Gl dle s b g Lo 1Akl
T T B U B B IR O v PV VIS I ¥
B0 oget > Ul e By s dbhas Ol s 9
(A S .S ¢ Jesle o .S | el |
o) Al e Oleoy dole s plEll e s Se s ¢ pdd) e g9, ST s (o T
s cplpl 29ls o g c'cz.&d\ il g . g c&p Moo T Ol Olle s g Sy Qg

UNIVERSITIE PAUL SABATIER TOULOUZE 03. FRANCE: CRISTINE .ule Ly
Mensson



sdall 45

e bl =l e G ool cialy a8 cadss 09 (dall Laylue jlall A Jialss

Sydy Ay (9 d caBoi 09 Dadall (pe die Al Laiw e cd)ls Zu> 2023 A e
bl g dsls (e Adbg Bl (e cat LIl IS0 Aale wlslind

Se Jolad (lhapmsdl € cdad Acgiie Slely bl e saall Tia Gyl dalaSa

Js> Byl saadl Jolis uad ool 3 el caglall Zauddy sl dawdd 3 anslse JULl Jpis

sl Jolis ) @l g9 adidly Sl Llady a¥ uadly (&M 2a¥ly oyl

plll ol galy Asbdly doadl abladl § Sbal J) 1Sy e elazl Llas

Al alily g3l alalys 3 BLAYL « Jeilally galasy)

L Jualgtll lall cmdly ezl oat Ll S (e Jals

A2 Gl o]



Sdal! Sl gows

dmigall ¢ 52500 o2
o Lo il als 4 gL 98 2l 9 Ayilianll gl Bl gyl 3 ((Kome SUT) o1
10 -1 - - - =T )
- S ieaints -‘éw.p-fb}.” @@= O Ao Aol ngLc on Al s Ll
. - gl Blet Glazys G @nmdl JSall 3uud - Gguadl paddl cillazl eliy § JLat)) Guudd! 3 02
SATOVPONT PTG 114 | PO PO ER EYE IRPUA (RN Iy [ CODPP TR 2
olail | @agdig elall e1af UM e el A ) jiul 03
34-23 . . .
- Cdistotid - pid gl (o (| Al 3gezme Ayl )yes. (<8,adl) cagleo Gle>s 0. b
Gl yalall wey (BLI op pladd! 3,ka3 § o3y ol,dll e
5035 Sl Ok Rasly cama ulpen | 04
“asolall liadl Slaeles (ang dlall (e At dliee dulys -Audyddl z L) Balefy LeasY1 izl § Bsgilll Axlgaiy) 05
0551 a2 lall drale umlse zlow 0liny chlyalss
(easalin cilylin) &dguall 2upaddly §ouall paddl (o 06
7806 U5 i oAbl e e aale e A1) A sy
-Gyl Bygmn § uddal Auolya-2edgl il AaeMl uyas 339 Aebliwd! milidly Agladell wiolall colis o7
91-79 i
(1521) -obiads (gi— ualed) hed| dnola Ao dirwgy Aaw (0 Sad
"okl z" LS IS (e OeSAll 00 Sl de s 9yl il s 08
107-92 -yl s (Gguds ol Aaals cdemma Gy Lo.0 d e adl (el gl e i ol
‘35-44-” U.UJ..\." ‘3 E)L‘a C\J:." QLAJ')-” el 9> 09
17108 il B szl guold Aasle (b pealpnl 5 e cigda 2 b
(molml Bgia)d (Bpale 5,35 Blpel Gid)aslgy & &bl 3l Jlgws 10
132118 Sl - &lde Gutes - Aalaigy Sl Baale s sy .o
pesi) Jj.,aij dauy il J}.qai e @Ial.f«ﬂ s olall 5,59 "
146133 !l dae aolal 5o 2 il3ell Anala «ikee Bugbo cpaolily 5,40
~gpaidd) wie caa i) Gud diesa -G il ) yaddl Adleztl (o oyl Aued "
162 147 Pl - wloyegs ByBgs demmel daaly  yolall wee b a1 (Jels wall ia-b
dllaall (St § 7 LxY yallae
172 -163 . .. Lo 13
-l - gty iis]] gy o8 el Arale (s jlae a0 lu 7l 3Lk
Arab Contributions to the Articulatory Phonetics According to the Anatomical Studies
183 -173 HAMIDANI AISSA, HAMIDANI AHLEM, University of 1bn Khaldoun — Tiaret —Algeria 14
La guerre, son ordre...et ses désordres La mise en mots du theme de la guerre dans le roman
La princesse et le clown de Hamid Skif 15
197184 | BENTELIDJAN Siham. Ecole Normale Supérieure des Lettres et Sciences humaines,
Bouzaréa, Alger, Algérie.
Aigiligrmgun Aunlys 1gyl5anll aeizmll (e 8yt (9l8 (o 54 Bl Faedas L]
213-198 i 16

S PP -@w{rfld}.” @@= (O el daols Jaas Ogasrd




A pe- 9,59%1 Sl b § wlland! g shicg desdd! cnabiall 2JISA)

230 -214 ] ) 17
Al (Alldl e g (n At Aasle (Alaas i
L9l el Aaladl Baliaad| ¢ i3l § Bolall Auoliaadl Silyrgs e 85819 guoled| il 18
243 -231 i _—
Rl Glde pubes Aalaigy Phrdl sl (Jlea aSh5 00 (Sl 3y 0D
2022-1969 Lo 3 alall wliwd! cals gl
258 -244 i - 19
slad- deme o el IS (g L8,S Aagls g Al
&Hldl aradll @ slodl e Jgiamlly dnsall § 3!
274 - 259 o il iyl Al JHlak lig | 20
-l piliiua- sl O el s Aasl>
Adgudl dmlud | Silelidl 3 ASLall dmluty! (e Azmslidl ¥ e 2l Asgslall dlesd! )
285-275 i 1
-l -2 sudd! dasle dcwlewd! pglally Godntl A (Glomdl wis (hiadl
aded) 2aSemtl upant AJIS s Ll dwloghdl!
296 -286 A . 22
-l 2 Baddl Aasle « plea lacku
-l Al Ay Al | Apaiidl olayl Bzt gl iuel HLeS Bauzill lalall
311-297 Ogdal dema (hsySes pay | 23
- Rlal-2 Buddl— e quigd danla
liledly 8yallall AL sud! 7 95!
323-312 ] - 24
-l 2 Baddl - (quigd e danlx (ledw ol
Axbudl Slelidl § gl ool ju5as
338.324 ‘ g "w" TR 95
-zl 02 Bl Anale M1 ol Sliwl (guge Giles
2023 -2019 jil3a)! § Asolwd! aSyLaLI s
353-339 al T . 26
il Aad 1" Blb gy dazme Arele dazme Hols)
O}qb—zn dxlian juds ‘3 é)ﬂ)a," ‘;L‘a.é.n .\L«-‘.'g-‘b’\ 299 27
365 -354 .
-yl oo ‘@-«J“)J&J}“ @ O el Al Bew (igld
Sl u,a“ﬂ Bedzmig Al pes § ol sl aillygdl H9s
381-366 ) A . N 28
Al 28uddl e quisd daale ey O
Gladl GI0AS e¥! e dilulSaily (alged) poiall olaad 2
397 -382 i i i
53l Alewd! pglally Bododl A4S e (qudigd Arala o]yl gSE.0
1957 -19563uistl| Ldlasall § L yeidl " sogrun guie" cdlUall daalius 30
410-398 T )
- yldl— alad! d&ywwh‘cb T ez 3
Jsallly 28153l ¢ 2021-2010 3AaM M5 Culiuasass 4¥gs 2Mall HLailu 31
426 -411 . )
- 3t - asids- ‘.'5\-«43)-&43-” I TRV PE [T DY P T PP K
AU Aaluials alall Gl daSs o ilill § JUI c3ldl
441 -427 . . T 132
-lll— dalatl dasle Oledu bgud A pad
-(CPA) yildl @addl (opall eliy Al Aualyo—sSlaadl ¥y (e Aousell Bagar 3T ju3a5 § ASHul! Aardll Jaungdl soull
456 -442 2l oSy Mt GL L 33

il Al ugld e Amale? - ilinlle Cilisosets Anals!




L> 95 Jeiddl] Aidogd) eI ildl & Jlas¥ly ciloglakl LiaslsiSs aus § 5l oluacsal

471 -457 Zde Olgmu s Monwl gid s b | 34
-l Clesost- gy digll g cn el Aasla 2 - liadl Alde utes Aalaigy ltl Aasl’
Bouzmill A8Uatl 3 HLeilu¥ly Laletal BaL5 gos 505! dangs iy adled dulys

486 -472 ) palbgs Mzl diile | 35
-l ol cOgals Gl Aaala? - il Sl (Oguls ol Al
S gumilly Auipall AumslAwY! op duzll pupmtl Gyl 855l

500 -487 Zeme gyt Mdel> gldxd | 36
- ) el gy didsll (o o el Baala? - yilidl Cdiuand gty disdl (g G el Anala!

Perception des étudiants de ’atmosphere d’un site web éducatif: évaluation avec I’outil EEAM
514-501 | GUELAILIA Redouane!,BOUZIANE Mohamed? 37
!Université de Tissemsilt, Algérie-2Université de Tissemsilt, Algérie

ETES | FE ROPEINOPRUNIN (SSVRBP PRI ER (Y PRES IR

527 -515 30ake &y Zuesl ey T yles palls | 38
- I3l 8y Bnale 3 - il 5,5 Aaale - yilymll- 5,5 aals”

<43.528 Brolall Lz od5iSll Jiluvg Slsmdy Al Silyliiel o dalyudl 3 caY zlosl Al 39
- yilpdl— 250ld) Aaale (2l Al
Jleadl gl Gl ¢l¥L axddleg addaiall plAIY1

556 -544 2 jguain Glaxs glll jag esalnl | 40
- el Aodaiud dnala? - yilpell- dalell dasl>!

565 557 - L 3gail Gl selall . Aerdatll yoguaidl § SIAN -\-a-d| 41
SUPSRRESA IS TR NIS ST ATPAFRINI
e il § clebexd! e dun!

580 -566 250y shges Mhlmi Jisd | 42
-plhall-dilaee Juope (raladl 3SL17 - ill- dile uye raladl S,

<01 sa1 Ol polay Laddes Leageda 2lpall olulyull 43
- Rl ¥l pgdadl AlS -Bus [ chugs o -1 1) Al (g s

607 592 Olg Loy Bz 9lg g Al gugan Aulys z193¥1 g Al Slagslall e o8y hiad oSCud! A4
- bl 20009 Anal (dezme Gydie 3o

624 608 MMPI 2 5Lasy 2oyl Akl 2Ll Gasall 45
- Rl 2 55l dasle — delaia¥l aslall 48 — uadl ple pud Aaud Cyog5 e o
L3953 1961-1925 (o Lo 3401 3 5! § il sleaiaa¥l G| JLALI Cig ol

634 -625 2eladl gogrua Tl we 3935 | 46
Sl (g2ldl el s dl Aaale 2= sldl sl Aeaylys dani el

649 635 YT il @ s W) L piasd! (395 3 oS! | 2o 47
-5l 2 Buddl daals L8 ga03e o
pealall 8 8el)d Busua Aslaghle Ml ¢ g4 § Jauusdl pianly

662 -650 - < 48

Rl -(2) Olyag el (adly oy




675 -663

Slazmlly p3le0) Jalmt) i Az glyrmgun Belyd HLai¥y Sloglall Lz gdgis HLadl Jb § Fygd STl (e A g ASTY 341,301 AT
- izl Bpadl zladgl wima JST Aaala (galdl dazma ol

49

691 -676

Azeall Aol ldhaia ¢ i L} Aoy Aol ‘aj.l.\.” 7ol Sgime pagdi
2w gogeme 3¢ 1 polidl e S1)S55 s
S s g pesalYadal Aaals? il 2 hdaarnles ook crame Faals”

50

707 -692

ety g sLinel 55 Ay (po A8pddl Anale oMl ) (FI¥ AS Agall § cay oo pelatll 9

3‘;5;;:.” p.w\é.: ‘Zéb.ﬁ.ll&.&,.;» ) J..Wa).\.:}j o ELn.g.Ai )
-obes Aidali- 38,801 daalsd —olee dilalu- 38,401 daala? - -glee dilalu- 38,401 Zaals1

51

722 -708

Jleall eeLao¥ cligelal] @ogdl Ggaiall duosh Ao duolys Alonse)! Slusudll Lipmac § odyll Jlar¥l oilizglgiss 590
Al cne- CNAS (121

2 J¥s odbudl Tl e

- phadl— Blde putes Aaala? - hiatl-Glde puies sl

52

737 -723

~alall daaly § AelaioW aglall wuds Ailuse ulys-Busleia¥l aglall Al gl 236 Ll Sligase

25,8 gy yos 3 M Mg Adiw o g
- yilsadl- Al ) -l gy deme dala? - yilatl- Aud | -Cilas gy dazee dasls’

53

745 -738

- allns Aol - gl Apnyally Bl iiandall § aslall Laylgen
il Sl Ogls ol Arala <lsany Glga -

54

761 -746

Al Adaadd Bely8 sl gdan Llay) (Sl LgssS (g nd
2JLS ezl Bl (phigae
-yl Alls 1945 le 8 Zaaln? - yiljal- ALLS 1945 glo 8 daals |

55

777 -762

Y gall saill § Aibolsll oid
l3ll- ali-dselaia¥ly ALYl pslall 3 ey o R dnole el o3l

56

791-778

Lo g Rpnendl WY - i3l G el $93 uley uylie
12 Buagldl aale (Al 3

57

803 -792

dlead s Glly gy th) du gl 38500 Al Alys -5 g o L_;w)..\n diadl cpo duddel é gl (gyLddun dealuw Ggiun
ZéijgiﬁgA.éalg#q Ahias .o
-yl Alud | - il gy cema Anala? - - jSl5atl- Al -Ciligs e Aaalxt

58

815 -804

Jasyds all e i Jaaldl ASpas
Al cols Gguds (nl danl> Aluad e

59

825 -816

"O‘)}A )Lﬁ-.ﬂ" TS p-‘.é.” 2\13.:- 9=
zéaj.uo Jo=S. Tl alblas
-yl al5-1945 L8 dasl>2 - - ilill- 4L15-1945 L8 dasla!

60

839 -826

gl Gugd wie wpue uSile olladed utuliy uds
-l aany 390 3L Lelall dpull | (g 5500 hutle

61

856 -840

a0l 35501 oLy el | Bpaitll 203 Cr L) Jadl plg
O[S0 HIPRUPES PP AP PYS

62

871-857

Decoding Reading Comprehension Challenges: A Study of Biology Students in Algerian Higher
Education

Dr. Asma Djaidjal, Dr. Abla Ahmed Kadi?

'University Center of Barika, Algeria- ?University of M’sila, Algeria

63




Promoting Algerian EFL students’ comprehension via e-reading materials
Sihem Zerbout!, Nouria Messaoudi?

886-872 . o . 64
LAin Temouchent University, Algeria -
2Teacher Training College, Mostaganem (ENSM), Algeria
South Sudanese Linguistic Identity Dilemma as a Colonial Residue
898.887 Ktir Keltoum?, BensafiZoulikha? 65
tUniversity of Algiers 2 Abou El Kacem Saadallah, Algeria-2University of Algiers 2 Abou El
Kacem Saadallah
The impact of using modern media and communication technologies in implementing the
913.899 co.ncep'F of ?ll’tlfICIa| intelligence in university communities. 66
Slimani Leila
University of Ghardaia —Algeria-
Unveiling the Role of History in Enhancing the Power of Arab Gulf States
923-914 | Zaoui Rabah !, Lounis Faris 2 67
! Akli Muhand Oulhadj University -Algeria-> University of Algiers 03 -Algeria-
Violence in the Algerian school, its forms, factors and prevention
936-924 | Fadila Belabbes?, Salima Abdeslam? 68
tUniversite Moulay El Tahar Saida-?Universite Mohamed boudiaf- msila
Energie renouvelable, développement durable et sécurité écologique:
952-937 | mondiaux. Le paradoxe des lobbies des hydrocarbures 69
Hamdis Makboula, université Blida 2- Lounici Ali -Algérie-
L’appréciation du Droit des montages fiscaux des multinationales Etude comparative
962-953 | Boumediene Zaza, Faculté de Droit et de Sciences Politiques Université Oran 2 —Algérie- 70
Protection de I’environnement a travers 1’économie circulaire dans I’industrie textile: Approches et
974-963 | procédés 71
Hanane ZAMOUM, EHEC KOLEA, laboratoire Marketic EHEC —Algérie-
aine dezme WBLII elaia (e Goddl 3yl G Bpailmall 430
990-975 2 alabs dsald o0 1y JLeS | 72
-l Clieits gy ddall goms o el Aaala 2 - Sl Cliueus guayddell g o el Aol
3 yoLall ic dgsall olasdl olydaes
999-991 Tes plall e e dsiall - ] 73
Al Cdiians g pdisll @ (n del Aaslr e ssdle
Lplidl Byl Jls dusleiad) Apally (Sleia¥) Juolsill adlsa alasiu 48de
-1000 (8201 Aizets el (o0 iz e Agilage Belya) Collll s ey 0 |
1016 28wl puly g9y 1 dezma gl

- Pl 939 G5 grera 3935 Aaala?- yliml- 559 G35 Grern 25d90 Aasla’




Arab Citation & Impact Factor =il 1e3pall alalauiiwlg puilill Joleo ra r, : if S

6 Arab Online Database CLLD.I]]JI CLLIJ_'.T.‘JI Gililul Gacld

e Analytics
09

a-MAREFA

2022/09/29 g1
L22/0364 ARCIF :ad,
il laal) Lae jjad ) .o . Bala
Sl cliandi (Cilianti=npdigh A (n 2asl gralal) Sl
(ectng duda B
sinally 7 U "Ad s’ iy acls ol aaf ((ARCIF = Ciaal) Lual) Lalad) cdlaall dunasal) cilalgdandly il Jalaa oo
12022 alall colaall aibadl goind) il (gl 8 4l Kle] ¢ alal
SSeipl) iSa) 1 Adgag e cilgn Band Cpliien o S (G " Gandilly L) (ulaa’ Ciyay CATCH el oSl Jalee sy
duale diall ALY . (Ad e @lily B30 (dy)NSu) A0 o(15SaY)) Ll ol Baaiall aad) diad cCagpm dual) Jgall B Anill el

Lilang A Jgd B (e By dale daan 593 Cmanlsly el (e

b Ay ol dsale A s glyic (5100)0e wh Lo by g pand o Jaalls o8 "ATCHf Chal” dalae oL JSHL sl (e
‘)5‘93 ﬁ'\d )AE.“ 9 g:aj.\;x; Z\de ;Lﬁ::mh ) 2\.:\.1):_ Z\J}J (20) A.:’_5 :N.:\B;.a ‘9‘ z\:m.\c 2\.3..}6 (1400) %) _):lsi e B:)JL‘A\J clbawmanll calida
22022 ale i 4 "ATCH Ca))' Jaolaal dsallall julaall (aca Sadina (os<il Lo duale dlas (1000) leie iy (bl

cani B pfall (st (et aupdigh A o deal ralall Al ce alall Jhaall daa b wSdlely wSitigs Ly
Sy ylaal) 038 e g U (fluna (32) Wose aly s cduallall uleall ao Zdlsidl) "ATCH Chaf' Jalaa slais) julaa Gadad 2
U Sl ) Jsaal

http: //e—marefa.net/arcif/criteria/

th pSilae ciiin LS L(0.1057) 2022 duud oSilal alad) " Arcif Cia) Jalas oIS

o) Jalea Baigia of alad) pe ¢ oall i) o (136) cdlaall a2 Jlaa) (e (Glamadil) Aa)aie) duclaiia¥) aglell gawdl o
(0.12) JIS pamadil) 13g!

Gl Jalas Bagia o alell g oall (siaddl e (210) Bl 232 laa) G (Cliaaadl) Ad)sia) Lilady) aglell Gawds o
(0-1) YIS pamadil) 13g!

pSalaal 28)5)) daall 3 5LaY) Sy e lan¥) Jualsill gdlge o 5l ¢ g S Salsa o slo dnmill ol (e (SleY) wSilKalys

Silaay Galal) "ArCHf G Jalas )

L OpasSiie L Jealgil ¢ i) " Jalae (8 aSalaiy alds dig )] duan B2lgd o Jpuanll oSie) Jla (6 a0 clalia
ailly aliay) (3ild J sl |shady

J\Jﬁjﬂ\ ‘!ALUI .J.i
"ArCf G " 5L Jalaa B3l asd)

L —

< +962 6 5548228 -9 E info@e-marefa.net 9 Amman - Jordan
F +96265519107 (==] www.e-marefa.net 2351 Amman, 11953 Jordan



Arab Chation & Impact Factor Jjall dus3pall alaladaiwdlg pilill | Jolso -a r i f S

Arab Online Database arnapll aupell alill dacls

Analytics

ae-MAREFA

8/10/2023 ;g
L23 / 458ARCIF :aé !

prinall Jlmal) dlaa Al (i) 30 Balaw

Y cibinanet o Eilanning s i ) (A (i deal raladl S sall

ceodrg g Al duas

5 sinall 5 LD A jpa" iy saclE Ol jole aaf ((ARCIF = Cia ) dad) dgalad) claall dmy jal) colalgdind)y 5N Jalaa e
12023 alall c3aall Galil) (g giaadl il (3lhaf 38 4y (Sdle) ¢ alall

S8 ) i) 1A ga g Ay e il Bard Cfilan (e (S (A "Gl g I YY) Galaa™ I EY MATCHF i " ) Jalre guady
O dpale diall BBLLYL (48 jre by 320 oAy jaiSul) 4Sa () gSal) Ll il Banial) aal) At g & jad) Jgal) (B Ay il anliy)
Lty g & e J9a 838 (e B dgale dman 693 Capailsiy 61

& Ayl dale Ay e Aas lsie (5000) ol Lo Dby Al 2y pand e Jeall &6 "Arcif cis)" dalae gb JSAL sl (e
Gana sadina (Sl Laé dpale dlaa (1155) Lo iy . uuall allall & diny 5l duale 43 (1400) oo ST Ge 5 3lall 5 ccilaadill Calida
2023 ale i A "ArCf chiw )" Jalaal dallall pleal)

bl B el climad clanntin o phi gl Ay G daal aalad) Sl e solall jhrall A ol aSadle) 5 WS U s
JAd oS0y juleall oda e 3035 o jra (32) laxe iy 5 daalall ulaall we 2680 siall "Arcif cisal" Jalaa Sais) yulea Gibas
http://e-marefa.net/arcif/criteria Il asl I I
b pSilae uiila LS (0.1563) 2023 dind aSilad aladl " Arcif chaw )" Jalaa (S

o N Al a5 (Q3) Al a1 el s sied) Sle (141) claall 232 laa) e (Glawaddl) A)xia) eladial) aghall awdi o

(0.198) UlS anadill 1igd Cisaf Jalaa Jau gia o oladl s
Ldl a5 (Q3) 2l G el sl e (251) cBlaall 2o Al e (Claadil) dddaie) Adludy) aghally QY Gawdi o
(0.136) OIS Ganadal) 13gd cha ) Jalaa Jos gia ) alall ga ¢ Jans sl

Joan (¥ (anadd 5l 3 2023 plad ")) Jalaa s 8 Slae (10) Ao V) Gann A e e b Alas gl Jgemn o alall gl

dadd) julaal) e lede clian ) ladll dad  Jaals Sl i p Gun Q2 o Q1 4 Caiai€ adi po ciial Jde il (S8 Al

DA e Gusedl) el oda o gAY (Sayy cibawnddl) cilida 8 clid ) (2023 alall ) Mliia) 8 cSlae Cisiall Sadisal)

[ hitp://e-marefa.net/arcif 2 1 A Jsaall
) Silaal 4 )5l Aaall b 5 HLEY) QS5 ¢ elaiaY) Jual sl @l sa el o SN Sabge o o) g Angiill o2 e (DleY) fSiSaL
ASilaa (aladl) "Arcif ciaayl" Jalas
o sSe Uina Jual il ¢ Cgnu sl " alas b aSalaiy Gl 25 i) ans )y 3aleed o Jsmanll oS5 s 8 5a i dlalia
AR g o) SN (38 J gy | sliad g
Dl Al ol A
DA Jalaa B jalsa (i)

"Arcif i) "

S

< ¥ 48228 -9 E info@e-marefa.net 9 Amman -
F +96265519107 [==] www.e-marefa.net 2351 Amman, 11953 Jordan



http://e-marefa.net/arcif/criteria/
http://e-marefa.net/arcif%20/

Revue AL-MIEYAR -Volume 14, N 02 -December (2023)- p872/886

Promoting Algerian EFL students’ comprehension via e-reading
materials

Sihem Zerbout!, Nouria Messaoudi?

LAin Temouchent University, Algeria
sihemzerbout@gmail.com

2Teacher Training College, Mostaganem (ENSM), Algeria

nouria@univ-mosta.dz

Date of transmission: 04/10/ 2023, date of acceptance: 20/11/ 2023

*kkhkhkkikkikik

Abstract:

The present study aims first at highlighting the teaching materials used in the reading
course, then, identifying the Algerian teachers’ and EFL students’ attitudes towards
the integration of e-reading materials in reading comprehension. To collect the
necessary data, two research instruments were employed: a teachers’ interview and a
students’ questionnaire. The obtained results revealed that the population under
investigation showed a positive attitude towards the integration of online materials as
part of the reading comprehension course due to their importance in creating a context
for English teaching and learning. Among the most significant conclusions drawn
from the current study was the teachers’ and learners’ consciousness about the role
that e-reading tools play in stimulating the students’ motivation towards the reading
course and promoting their linguistic and communicative competencies.
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*Nouria MESSAOUDI

872 |




Sihem ZERBOUT Nouria MESSAOUDI

1.Introduction

In the last decades, English language teaching and learning have witnessed
a revolution due to the integration of technology in general and online materials
in particular in educational settings.It has influenced the way students learn and
interact with information, and reading comprehension is no exception. The use
of technology in reading comprehension has been a topic of interest in
educational research. Several studies have shown that technology can be
beneficial in improving reading comprehension skills. In fact, Digital reading
devices, such as computers, laptops, e-books, and tablet devices, have been
found to provide fundamental support to improve traditional reading
comprehension and learning skills.

Similarly, incorporating computers into reading instruction can free up
teachers' time and allow them to focus their attention and effort more
effectively, which can benefit students' reading comprehension. It can also help
struggling readers by increasing their interest and motivation, providing access
to images and other content to expand their knowledge, and offering different
ways for students to engage and interact with the text. Henceforth, the
integration of technology into reading instruction has opened up a world of
possibilities for enhancing students' understanding and engagement with written
text.

Problem statement:

While studies, to date, have examined the effectiveness of integrating new
technologies in educational settings in general, very few have investigated how
these teaching materials can be implemented in reading comprehension courses
to help in creating a context for English language teaching, providing a
multitude of research materials, and ensuring access to high quality authentic
information that EFL students need to improve their English language
proficiency level.

However, teachers of reading comprehension claimed that their students faced
difficulties in interpreting the meaning of texts and this, in fact, prevents them
todo the reading tasks. Moreover, students often possess a diverse range of
technological skills that may not always be fully utilised within the traditional
school setting. The misalignment between the evolving technological
proficiencies of students and the conventional methods employed by many
educational institutions is resulting in a lack of student engagement with their
learning experiences.Also, it is important to consider that numerous students
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perceive their learning experience as less efficient in the absence of technology
integration.

Consequently, the Ministry of Higher Education is investing a significant
amount of money in an effort to keep up with the latest technological trends.So,
teachers tried to create creative classes by choosing effective and efficient
strategies and materials to make learning easier, faster and more enjoyable.
Consequently, they adapted e-reading materials to fulfil this challenging task.
Therefore, one of the most important tools used were e-books in pdf format.
This later helps EFL learners to obtain data in an easy and uncomplicated way.
Besides e-articles, Moodle platform Google meet, Zoom Cloud, Microsoft
Teams enabled the students to access information and various scientific sources,
easily. It also facilitated communication between students and professors.

Study objectives:

Thus, the current study aims to describe the situation of teaching
readingcomprehension. It tends to identify the typeof materials tools used to
teach reading comprehension, to assess the impact of thesematerials on student’s
achievements in this module, and finally to explore bothteachers’ and learner’s
attitudes towards the integration of these tools in teachingreading.

It seeks to answer the following researchquestions:

1.Do teachers use e-reading tools?

2.What are the e-reading tools that teachers use?

3.Is the integration of these tools beneficial for EFL students?

Henceforth, the main objective of the present research paper is to
identifyteachers’ and students’ perceptions regarding the implementation of e-
reading toolsin the reading comprehension module. To fulfil this task, a
teachers’ semistructured interview and a students’ questionnaire were used to
gather the necessarydata which is analysed both quantitatively and qualitatively.

2. Literature Review

Reading is one of the important English language skills that helps
thestudent to improve his/her level of learning. It helps to improve the student’s
correctpronunciation through repeated reading, educating the person and
increasing his/herknowledge in all areas. While there are readers who
practicethe skill asa means of entertainment, there are others who find it a way
to filltheir free time. Fiprinita (2013) believed that the main purpose of reading
Is to build connectionsbetween what readers already know and what they need.
This means that the readertakes time to understand the text in order to take what
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he wants from it, as thisincreases his chances of reading and comprehension.

2.1 Reading Skill Defined

According to Urquhart and Weir (1998), reading “is the process
ofreceiving and interpreting information encoded in language from via the
medium ofprint’’. This means that each reader has his own way of receiving the
message andinterpreting it according to his understanding by using grammar and
vocabulary. Therefore, reading can be a source for students’ understanding
withappropriate thinking while identifying ideas and results for correct
expression. Inthis regard, Grabe (1991) considered reading as an active process
of understanding where students need to learn strategies such as guessing from
context, setting expectations, makinginferences about the text and skimming for
context to read more effectively.

Reading skill is a positive process that helps the student to activate
histhoughts by reflecting on the content of the text and determining the
conclusions hereached. In intensive reading sometimes called “narrow reading”
(Brown,2000), the learners have an approved strategy for analysingtexts in order
to practice reading according to the use of the lexical, grammatical, orrhetorical
system (Mart,2015). However, extensive reading is a type of reading that students
use to learn the language.This method depends on the students’ interest in the
language (Krashen, 2004) and its positiveimpact on his rapid learning and
practice of the second language. Extensive reading tends to develop fluency,
reading speed and general understanding of a text as well as practice of the
reading skill itself. Typically, learners will read a text that contains a high
proportion of words they already know, helping them read fluently and easily
with a high level of comprehension (waring, 2011).Consequently, Hafiz and
Tudor (1989:5) state that “the pedagogical value attributed to extensive reading
Is based on the assumption that exposing learners to large quantities of
meaningful and interesting L2 material will, in the long run, produce a beneficial
effect on the learners’ command of the L2”.Extensive reading depends on
students’ interest in the second language and tendencies to it a lot, which makes
it have a positive impact on them.

Tierny (1982) argues that readers should perform the reading task with
someproficiency before receiving any teaching in reading comprehension
strategies.Skimming allows the learner to read a specific part in orderto
determine the general idea and clarify the idea of each paragraph where
thereader must be familiar with the topic. However, this strategy is not an
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effective way of studying a material if the individual is notalready familiar with
that material, because the main task is searching forthe main idea of each
paragraph (Madani, 2016).Therefore, the aim of skimming is to get an overall
impression of the text content. For instance, the reader can skim a text by:

e Reading the title, reading and sub-headings

e Reading the topic sentence or the introduction of a text

e Paying attention to pictures, graphs, charts.........

Similarly, scanning is a selective technique of reading in which the reader
searches forspecific information on a topic. He must be aware of what he is
looking for in orderto keep the main ideas. It is a search-oriented process in
which the reader has a question in hismind and he reads the content only to find
the answers. This makes him ignore anyunrelated data (Madani ,2016).

In brief, these two strategies are completely different from each other in the
way of studying a topic by extracting the general idea of a subject that have been
studied before and specifying the basic information so that the reader is aware of
what he is looking for.

2.2 Teaching Reading Comprehension

Reading comprehension is regarded as “the ultimate goal when teaching a
child to read” (Marie Reppel, nd). It refers to the ability to understand what is
being read. In fact, reading comprehension is a simultaneous process that
involves constructing an extracting meaning through interaction and engagement
with the text. Snow (2010) outlined a set of factors that affect reading
comprehension. These are:

a. Task definitions: it depends on the demands of different texts such as
fiction, non-fiction, culture, other disciplines.

b. Reader skills: are related to vocabulary and background knowledge of
language.

c. Text difficulty: refers to basic word reading skills.

2.3Teaching reading via technology

The use of technology has become one of the priorities of education
especially at universities. The demand to integrate electronic reading materials
them in reading has increased on both students and professors. It becomes a
prerequisite to develop the students’ readingcomprehension. It ensures the
exposition of students to a variety of readingmaterials. The use of online
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materials improves the learners’ understanding ofdifferent types of text and
encoding literary devices. However, the existence ofhyper linked text enables
learners with little vocabulary to compensate this problemby accessing to
explanation and definition of concepts for which they have littleprior
knowledge.

The use of technology in teaching English language has contributed to
improving the level of EFL learners, as they have become self-reliant in their
scientific research and enabled them to communicate with their mates through
social media and with the various professors from their university or another
university through Moodle Platform, Email, Zoom, Google Meet ...etc. Khan
(1997:6) suggests a list of components of teaching via technology:

- Content development (Industrial theory, design and development)
-Multimedia component (Text, animation, graphics, sounds, etc.)

-Internet tools (Communication tools, remote accesses tools, navigation tools,
search tools, etc.)

-Computers and storage devices (Moodle platforms and operating systems,
hardware)

-Connections and service providers (Modems, connection services, Internet
service providers, etc)

-Authoring programs (Programming languages, authoring tools, HTML coding
and converting tools, etc.)

-Servers (HTTP servers, software, server-side and client-side scripts).

Visualization is also considered as an important feature of technology. It
serves as an indispensable tool to enhance learners’ reading comprehension
skill. Besides, it highlights different types of discourse and helps the
studentsbetterengage with the text. Thus, when using technology in reading,
studentswill be able to practice the reading strategies explicitly (Helmers,2017).

The current technological development has led to the emergence of new
methods of learning suchas electronic reading materials. An e-reading tool is
one of the modern educationalmeans that depends on technology to link between
the student and the teacher.lt relies on the phone, computers, and Internet
services. Among thesematerials, there are virtual teaching rooms, audio
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materials, and CDs.According to Griffiths and Biancarosa (2012), “E-reading
technology provides bothnew options and challenges to readers with
neurological impairments”. This meansthat the new technology for reading is
very helpful, as it has several new featuresthat help readers to control
themselves and read carefully.

There is no doubt that e-reading tools have an important role in
Englishlanguage teaching and learning. They help students save money, time,
and efforts. The reader can download many books on his/her mobile or on the PC
in a shorttime. They ensure real practices linguistic and intellectual skills. Thus,
e-readingtools facilitate the provision of the e-books unlike the traditional one
which requirestravel or spend an effort.Thanks to technology, learning and
reading become easier through apps. Thus,students can find motivation to read
by using e-reading materials in order to sharetheir thoughts about what they
read. Technology also helps learners to create ablended learning environment.

3. METHODOLOGY

The present research work is a descriptive case study of first year EFL
learners in the Algerian Universities duringthe first term of the academic year
2022-2023. The objective of this investigation is twofold :1) to determine the
impact of integrating e-reading tools on students’ achievements, and 2) to
identify teachers’ and learners’ perceptions towards the use of these materials in
reading comprehension.

3.1 Informants

The population consisted of twenty-six (26) EFL first year Licensestudents
and four (04) teachers in theDepartment of Letters and English Language.
Thelearners were twenty-two (22) females and four (4) males. They were in the
age group between 17 years old to 20 years old.

All the teachers were Doctorate degree holders in Linguistics, Language
andCommunication and Cultural Studies. Two informants were full time
teachers and the others were part time instructors in the Department of
LettersandEnglish language. One informant had a considerable experience in
teaching English as sheworked for more than twenty (20) years. Two teachers
had been teaching for three (03)years and the last one had taught for thirteen
(13) years. While one informant had been teaching reading comprehension for
six years,two teachers were in charge of this module for one. Only one
informant had anexperience of two years in teaching module.
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3.2 Instrumentation

Regarding the current study, two research instruments were used: a
guestionnaire and an interview. The questionnaire that was submitted to EFL
learners aimed to examine the use of technology in general and e-reading tools
in reading comprehension.The investigators opted for a semi-
structuredinterview which was conducted online with four English language
teachers. It tended to identify their attitudes towards theintegration of e-reading
tools in reading comprehension module.

4.RESULTS

This section is devoted to the description and the discussion of the main
results obtained from the different research instruments.
4.1Results’ description

The students’ questionnaire and teachers’ interview revealed valuable
data about the integration of e-reading tools in the reading comprehension
module.

A. Students’ questionnaire Analysis
The students’ questionnaire revealed the following information:

a. Students’ reading frequency
The common answer was that the students were not frequent readers.
While64% stated that they read books in English, only 16% affirmed that they
Usuallyread. The remaining informants chose rarely.

m Usually
= Sometimes
= Rarely

Never

Figurel. Students reading frequency
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b. Types of materials students read

The type of reading materials varied from one student to another. 15 students
I.e. 60% preferred short stories. The remaining students agreed on reading
books, different documents, magazines and newspapers with 28%, 24%, 20%
and 16% respectively.
Different tasks
Short stories 60%
Books

Newspaper

Magazines

0% 10% 20% 30% 40% 50% 60% 70%

Figure2. Types of materials students read

c. Students’ views of today’s ICTs
68% of the students confirmed that they were well aware of the importance
of ICTs in order to ensure quick access to scientific knowledge. While 28% of
the informants perceived theuse of internet as important, only 04% of found it
useless.

= very important = important = not important

Figure 3. Students’ attitudes towards ICTS
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d. The use of ICTs in reading
The figure below demonstrated that 52% of the informants used ICTs
while 48% of the students did not rely on technology for reading.

mYes
= No

Figure 4. The use of ICTs in reading
e. Frequency of using e-reading tools
The common answer was that reading comprehension teachers were
frequent users of online reading materials. Twenty students stated that their
teachers always used e-reading tools, five said often and only one answers with
rarely.

20
18
16
14
12
10

Always often Rarely

o N B OO

Figure 5.Frequency of using e-reading tools
f. Types of e-reading tools
Concerning the type of e-reading tools the students used, 78.2% ofthe
participants confirmed that they used Zoom Cloud while39.1% of the informants
favoured the use of Google Meet. Only 13% said that thereading comprehension
lectures were delivered via blogs. Then, the remainingrespondents mentioned
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reading process and Microsoft Teams with 13% and 8.7%respectively.

Reading progress tool
Webquests
E-reading blogs
Zoom

Teams 0
Google Meet
Wikis

Amazon

Figure 6. Types of e-reading tools

g. Advantages of using e-reading tools
While 80% of the informants strongly agreed on the fact that the use of e-
reading materials improved their interest in reading, 60% confirmed that these
tools increased their reading frequency. However, 90% of the students insisted
that the integration of online materials in reading comprehension was beneficial
for their reading activities and 55% of them believed that these ICTs facilitated
the reading task.

100%
90%
80%
70%
60%

50%
40%
30%
20%
10% I
0% — - o

Using e-reading tools Using e-reading tools The use of e-reading  the use of e-reading tools
improves my interest in increases my reading  materials makes it easier is beneficial for my
reading frequency form me to read reading activities
B Strongly Agree M Agree Neutral Disagree M Strongly disagree

Figure 7. Advantages of using e-reading tools
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h. Students’ attitudes towards the use of e-reading tools

All the students agreed that the e-reading tools were beneficial for them
as they facilitated reading activities, increased students’ reading frequency and
improved their interest in reading. They estimated that the use of such materials
added fun and creativity to the learning process. The learners were aware of the
importance of using e-reading tools in readingcomprehension. They insisted on
the fact that these tools should be imposed evenafter the Pandemic as a first step
to modernize the education system.

I. Problems encountered when using e-reading tools
EFL Students outlined a set of constraints that they encountered when
using e-readingtools. They attributed these problems to the luck of
communication with teachers, in addition to some technical problems related to
the weakness in internet connectivity.

B. Teachers’ Interview Analysis
This section presents the results obtained from the interview conducted
with the English language teachers.

a. Teachers’ use of technology in reading
All the English teachers argued that they designed and used teaching
materials in accordance with the requirements of the course. The respondents
asserted that they are frequent users of online teaching materials. They
confirmed that they always asked their students to perform tasks by consulting
the net, for instance, explaining terminology by using online dictionaries and
encyclopedias in order to motivate them explore more in the subject matter.
However, one teacher claimed that she used to teach reading comprehension
using e-books.Two informants argued that they sent text via Moodle and email,
whereas only onerespondent confirmed that she used Zoom Cloud and Google
Meet to deliver herlectures.
b. Types of e-reading tools
All the respondent confirmed that they used specialized websites, encyclopedias
and online academic journals in addition to blogs and listservs as a way to
improve her students’ literacy skills. In addition, they believed that the use of
online reading materials helped to stimulate the learners’ interest and motivate
them to read books.
c. Importance of integrating e-reading tool
The teachers believed that the integration of e-reading tools in reading
comprehension course was very important; mainly in facilitating the acquisition
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of the language. It helped the learners producing the language, and improving
the literacy and comprehension skills. Throughout the use of these materials, the
teachers ensured easier access to more information and resources, and enabled
their students to read different documents, and mainly to acquire knowledge.

d. Teachers’ suggestions

The teachers asserted that reading is a triple edged-weapon. It helps
students promote the three language skills (i.e., understanding, speaking, and
writing). So, reading is very important for students in general, be it from the
internet or from an actual book. Therefore, teachers have to motivate
studentstoread frequently through introducing interesting topics related to
cultural issues.

4.2Results’ discussion
The semi-structured interview revealed that teachers always used self-

designed teaching materials given to students in the form e-books and online
materials as a result of non-provision of teaching materials in their department.
Through the use of these e-reading materials, teachers aimed at making their
students learn the language, and motivating them to explore more on their
subject matter. It was found that teachers assigned a variety of activities, like
language tasks, translation and vocabulary, online by making their students use
Wikis, Blogs, encyclopedias, online dictionaries, and specialized websites. In
fact, their responses showed that they were conscious about the importance of
using these materials when teaching reading.

The data gathered from the students’ questionnaire and the teachers’
interview revealed that both teachers and students were aware of the importance
of using of e-reading materials in the reading comprehension course mainly
those recommended websites such as:English web resources, and applications
such as Zoom Cloud, Teams, Google Meet and so forth. They also performed
tasks via the use of online dictionaries to improve their students’ comprehension
skills, enrich their English language repertoire, build their autonomy, and ensure
quick access to scientific knowledge.

In sum, the informants were conscious about the role that e-reading tools
played in the process of teaching and learning reading. Their answers showed
that the integration of these tools will “open new horizons into the English
language teaching field” (Posteguillo et al. 2001:269). Furthermore, the use of
technological supports contextualizes the language, stimulates the learners’
attentions as it keeps them attracted, and therefore, enhances their motivation
and promotes their linguistic and communicative competencies.
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5. Conclusion

Teaching English has known a remarkable development in recent
days mainly when it was supported with online tools. The integration of
technologyin general and electronic reading tools in particular helped the
students to practicethe reading skill. Therefore, the main objectives of this
research were to identify theimpact of electronic reading tools on students’
comprehension and to determinetheir attitudes towards the use of these
tools.The findings showed that technology had a major role in improving
students’  learning. It helped them develop their language skills. It becomes a
necessarymeans that the students needin their studies and daily life. Therefore,
e-readingmaterials are very important tools that contribute to the development of
students’reading skill, awareness and assimilation of new concepts through
repeatedreading. However, these tools are not the only materials that should be
taken asbasic and obligatory means for reading and learning in general, but there
are alsoother techniques of quality. They may be easier and more useful. Thus,
this study calls Algerian policy makers and educators to prioritise the acquisition
of concrete evidence that demonstrates the efficacy of genuine technological
integration in terms of student engagement and the enhancement of authentic
learning experiences. It also opens the door for further research to reveal their
use and their extensive impact andcontribution in developing the student’s skills.
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