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1. Introduction

The kindergarten institution plays a pivotal rol@ iprimary
socialization, transitioning the child from the v@ie family sphere to the
public institutional domain(Berger & Luckmann, 19¢685). However, this
transition does not occur in a social vacuum; mathe reflects and
reproduces broader societal representations andies(@ourdieu &
Passeron, 1990, p.52). This study addresses aatcemtblem: How is
pedagogical power exercised within kindergartercepaand what are the
sociological implications of prevailing practices d@he construction of
children's social identity .

Two main hypotheses guide the research

Hypothesis 1 (H1): Traditional pedagogical practices are inverselstesl

to practitioners' professional satisfaction, alignivith Bourdieu's model of
institutional norm reproduction

Hypothesis 2 (H2): The marginalization of play (13.33%) reflects an
institutional priority oriented toward measurablecademic skills,
necessitating a pedagogical rebalancing that réspechildren's
developmental rights

The study is motivated by social, scientific, fiddsed, and
pedagogical justifications, emphasizing the criticaed to bridge the gap
between symbolic institutional value (acknowledgd®y 90% of
stakeholders) and critical internal evaluations %2 Its theoretical
importance lies in enriching Arab sociological dgtire through mixed
quantitative-qualitative interpretation, while ifgactical value provides
actionable indicators for policymakers and trainéos design targeted,
evidence-based professional development programs

1-1-Reasons for Choosing the Topic

The selection of this research topic was groundetiset of scientific,
social, and field-based justifications:

Social Justification: Early childhood constitutes a critical developnaént
window for shaping the child’s socihkbitus Any structural flaw in early

educational practices may adversely impact fututeptation to formal

schooling and broader community integration.

Scientific Justification: There is a marked scarcity of critical sociologica
studies in the local context that transcend meagéissital description to
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interpret field data through theoretical lenseshsas socialization theory
and cultural capital reproduction.

Field Justification: Exploratory surveys preceding the main study riecka
a striking paradox: while 90% of stakeholders aiffithe symbolic

importance of kindergarten institutions, 42% catig evaluate internal

pedagogical practices. This discrepancy betweditutisnal legitimacy and

practical quality necessitates rigorous socioldginzestigation.

Pedagogical Justification:A noticeable institutional shift toward academic
instruction at the expense of play-based pedadugatens children’s
developmental rights and prematurely transformdddigarten into a
“miniature school,” undermining age-appropriatetaag.

1-2- Objectives of the Study
This study aims to achieve the following objectives

Descriptive Objective: To map the socio-professional profile of a stradif
sample of 150 early childhood practitioners (inahgd educational
background, professional experience, and institafio affiliation) to
contextualize the operational dynamics of the field

Analytical Objective: To assess practitioners’ attitudes toward prevaili
pedagogical practices and quantify levels of pitesal satisfaction or
critical rejection of current educational models.

Evaluative Objective: To examine the distribution of daily activitiestin
kindergarten settings (academic instruction, fréay,pcare, and social
activities) to identify structural imbalances irdagogical prioritization.

Developmental-Therapeutic Objective: To formulate evidence-based,
sociologically informed recommendations for refragiearly childhood
practices to align with the child’'s best interessed contemporary
developmental standards.

1-3- Significance of the Study
The significance of this research stems from bb#otetical and practical
dimensions:

Theoretical Significance: It contributes to Arab sociological literature by
integrating the New Sociology of Childhood with e@ngal quantitative
data, thereby advancing cumulative knowledge on bkavly socialization
institutions reproduce or transform cultural capita
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Applied Significance: It provides policymakers, trainers, and kindergaurt
administrators with precise diagnostic indicators.g(, the 33.33%
dominance of academic instruction versus 13.33% & play) to design
targeted, context-sensitive professional developmpegrams.

Social Significance: It advocates for the protection of children’s
developmental rights by promoting pedagogical medehat respect early
childhood specificity, thereby mitigating unintealdéorms of symbolic
violence embedded in rigid institutional routines

2- Theoretical Framework
2-1- Institutional Socialization and Spatial Regul#io

Socialization within kindergartens transforms i@ institutional practice
regulated by what(Goffman, 1961, p.61) terms thetalt order" of
institutions, structuring time, space, and dailieractions, This regulatory
framework often prioritizes predictability over sganeous exploration

2-2- Cultural Capital and Symbolic Reproduction

Bourdieu's(Bourdieu, 1986, p.243) concept of calteapital explains how
early educational practices shape children's fuagademic trajectories,
Children from families whose cultural capital akgmith school culture
experience smoother transitions, while others fé&gmbolic violence"
through the implicit imposition of institutional mas

2-3- Childhood as a Social Construction

Adopting the New Sociology of Childhood perspectivehildren are
recognized as social actors rather than passivpieats(Prout & James,
1997, p.12). This paradigm challenges pedagogicalats that marginalize
children's voices and advocates for participat@gcses that enhance child
agency

2-4- Play Pedagogy vs. Instructional Framing

Bernstein(Bernstein, 2000, p.67) distinguishes betwstrong and weak
classification in pedagogical discourse. Strondbssified activities (e.g.,
early academic instruction) rigidly separate "saslo knowledge from
“interactive” play, often undermining intrinsic maition. Contemporary
developmental consensus affirms play as a founu&tionechanism for
cognitive and socio-emotional resilience(Fleer,2(289).
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3- Methodology

The study employs a critical descriptive-analytidakign, integrating
quantitative data with qualitative sociologicaldrgretation(Blaikie, 2010,
p.112). A five-point Likert-scale questionnaire eowng socio-demographic
profiles, pedagogical practices, and professiottalides was piloted on 15
practitioners (Cronbachi = 0.84). The target population comprised 420+
accredited kindergarten educators in Ain Defla.tratfied random sample
(N=150) was selected based on institution type l{pipbivate) and
geographic location (urban/suburban), meeting th& Tonfidence level
with a 5% margin of error(Krejcie & Morgan, 1970,608). Data were
processed using SPSS and interpreted through ¢loeetiical lenses outlined
above

4- Results and Sociological Analysis
4-1- Socio-Professional Profile: Experience and Itisutional Stability

Table N°1: Distribution of the Sample According toYears of
Professional Experience

Years of Experience Frequency (N) Percentag@no)
Less than 5 years 5 3.33
5-10 years 130 86.67
More than 10 years 15 10.00
Total 150 100

Descriptive Reading of Data:

The overwhelming dominance of mid-career practémsn(86.67% with 5—
10 years' experience) indicates a workforce that barpassed initial
professional socialization and entered a phaseelative maturity. This
distribution minimizes the likelihood that critica&valuations stem from
inexperience, instead reinforcing the hypothesa thitique emerges from
accumulated professional awareness

Expanded Sociological Analysis:

According to Bourdieu's field theory(Bourdieu, 1993%.73),
accumulated experience constitutes a form of "gatmal capital" that
grants practitioners legitimacy within the educasibfield. However, this
capital does not automatically translate into iratoxe capacity if the
institutional habitus rewards routine complianceropedagogical renewal.
The high concentration of mid-career practitiorrggests a "latent critical
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asset": they possess sufficient field knowledgalisgnose gaps but may
lack institutional tools or training support to nefiorm critique into
alternative practice. This situation intersectshvitie concept of "symbolic
violence" ( (Bourdieu & Passeron, 1990, p.34), wiretraditional practices
are reproduced not through coercion but through ithernalization of
institutional norms as "natural.” Consequently,stlziohort represents a
strategic opportunity for peer-mentoring initiavnat link field experience
with contemporary childhood science, convertingfggsional stability into
developmental dynamism rather than automatic remtoeh (Rogoff, 2023,
p.93).

4-2- Educational and Training Background: Technical vs. Academic
Cultural Capital

Table N°2: Educational Qualifications

Qualification Frequency (N) | Percentagd %)
Secondary + Vocational Certificate 80 53.33
University Degree 70 46.67
(Education/Psychology/Sociology)

Total 150 100

Descriptive Reading:

The distribution reveals a near-equilibrium betweercationally
trained practitioners (53.33%) and university-ededa professionals
(46.67%), indicating a workforce shaped by regulat@wompliance
alongside emerging academic professionalization.

Expanded Sociological Analysis:

From a Bourdieusian perspective, this educatiomafilp reflects a
field structured by competing forms ioftitutionalized cultural capitalThe
vocational cohort (53.33%) primarily embodies techhoperational
capital, acquired through standardized training uohesl and field
apprenticeships. This form of capital prioritizesogedural competence,
classroom management, and regulatory adherencehwdiien translates
into the replication of inherited practices througghavioral imitation and
routine stabilization (Bourdieu, 1986, p.247). Cersely, the university-
trained segment (46.67%) carries academic-theatetapital, characterized
by exposure to developmental psychology, critielggogy, and evidence-
based childhood studies. This duality generates epistemological
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stratification within the professional field, whepeactical know-how and
theoretical reflexivity coexist but are not yetljuihtegrated.

The coexistence of these two credential profilggas a hybrid
professional field in transitional equilibrium. Rat than indicating
institutional deficiency, this distribution reveakructural capacity for
endogenous renewal. Vocational practitioners pmwgderational stability,
contextual familiarity, and field-tested classroostrategies, while
academically trained professionals introduce @itic discourse,
developmental frameworks, and participatory methagles. When left
unmediated, this duality may produce latent profesd tension or
epistemic friction; however, when strategicallydged through structured
peer-mentoring and reflective practice communities;an function as a
catalyst for pedagogical innovation rather thagrsaéion.

This educational landscape also challenges defi@ited narratives
about early childhood workforce quality. The dateygests that the field
does not suffer from a lack of human capital, bather from an
underutilized complementary capital structureAs Tisdall and Punch
(Tisdall & Punch, 2022, p.161) emphasize, sustdéngbality enhancement
in kindergarten settings requires moving beyondenéial-based hiring
toward competency-driven, practice-embedded primfieak development.
Institutionalizing dialogic training models thatipaxperienced vocational
practitioners with academically trained newcomeas ¢acilitate mutual
knowledge translation, transforming theoreticalghss into actionable field
strategies and grounding academic frameworks ictiped realities.

Ultimately, this distribution underscores the netggsof rethinking
continuous professional development as a relaticarad participatory
process rather than a top-down knowledge tran®gr.leveraging the
synergistic potential between technical proficienand theoretical
sophistication, kindergarten institutions can tramis from custodial care
models toward developmental empowerment paradigemsuring that
pedagogical practices remain both contextually gded and scientifically
informed.
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4-3- Evaluation of Pedagogical Practices: Professial Alienation as
Critical Consciousness

Table N°3: Practitioner Attitudes Toward Current Pr actices

Attitude Frequency (N) Percentag€%)
Positive 29 19.33
Neutral 39 26.00
Negative 63 42.00
Unspecified 15 10.00

No Response 4 2.67
Total 150 100

Descriptive Reading:

The distribution reveals a pronounced evaluativeymasetry:
critical/negative attitudes dominate the sample2¢4®=63), followed by
neutral responses (26%, N=39), while positive eselments remain
marginal (19.33%, N=29). The residual 12.67% (uosjgel or non-
response) further underscores professional amingel®r strategic non-
engagement. This pattern signals a structural disect between
institutional mandates and practitioners' livedaugutjical realities.

Expanded Sociological Analysis:

The elevated rate of critical evaluation (42%) doest signify
institutional rejection or professional cynicismutbrather reflects a
multidimensional form oprofessional alienatiorstructurally embedded in
early childhood settings. Drawing on Seeman’s aasstypology, this
alienation manifests through three interlocking elrsions: powerlessness
(practitioners lack agency in curriculum design gredlagogical decision-
making), meaninglessness (daily routines are ddedupfrom
developmental theory and reduced to administrateenpliance), and
normlessness (conflicting directives between pediagb best practices and
bureaucratic accountability metrics). The data tbapture not individual
dissatisfaction but a collective structural corafitiwherein professional
identity is strained by institutional constraints.

This evaluative landscape also resonates with RotEanalysis of
institutional "technologies of discipline.” Kindengen spaces, though
framed as developmental environments, frequentiyatp through temporal
partitioning, spatial surveillance, and standardiaetivity sequencing. The
marginalization of positive endorsements (19.33%)ggests that
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practitioners internalize these regulatory logiessulting in performative
compliance that suppresses pedagogical creatindychild-led exploration.
In this context, the high negative rating functioas a form ofquiet
resistance—a professional acknowledgment thattunistnal routines often
prioritize order and measurability over developraéatithenticity.

The substantial neutral segment (26%) and the wifsgg¥non-
response categories (12.67%) warrant critical $ogical reading. Rather
than indicating apathy, these responses reflectt vBwardieu(Bourdieu,
1990, p.54) terms habitus-institutional frictiorma&titioners may withhold
explicit judgment due to professional caution, feaf institutional
repercussions, or lack of discursive frameworksatticulate nuanced
critique. This strategic neutrality operates asaqetive mechanism within
a field where institutional legitimacy often depsnoh visible conformity
rather than pedagogical innovation. It reveals Ggssional culture caught
between normative expectations and practical caimés; awaiting
institutional scaffolding to safely voice critigaérspectives.

Critically, the overall evaluative pattern demoasts emergent
reflexive awareness(Giddens, 1984, p.25). Prangét® are not passive
reproducers of inherited routines; they actively nitar the mismatch
between daily practices and contemporary developmhestience. This
reflexivity, however, remains latent without mecisams to translate
individual critique into collective pedagogical agg. As(Hirsh-Pasek &
Golinkoff, 2021, p.589) emphasize, sustainable sfiamation in early
childhood education requires environments wheretpi@ners' experiential
knowledge is legitimized alongside empirical resbarinstitutionalizing
reflective supervision, peer-mentoring networks,d algo-constructed
curriculum planning can convert structural alieoatiinto professional
empowerment, repositioning the kindergarten fronsite of regulatory
compliance to a space of developmental co-consbructJltimately, the
42% critical evaluation should be read not as actighdicator, but as a
diagnostic resource: a clear empirical signal tihat field is cognitively
prepared for participatory pedagogical renewal, vigled institutional
structures evolve to support rather than suppnedegsional voice.
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4-4- Activity Prioritization: Strong Classification and the Reproduction
of Epistemic Hierarchy

Table N°4: Distribution of Core Activities

Activity Type Frequency (N) Percentag€%)
Academic Instruction 50 33.33
Health/Physical Care 30 20.00
Social Activities 25 16.67
Free Play 20 13.33
Other 25 16.67
Total 150 100

Descriptive Reading:

Academic instruction leads the distribution (33@3while free play
occupies the lowest rank (13.33%), reflecting arclastitutional priority
toward measurable, assessable skills

Expanded Sociological Analysis:

This distribution empirically validates Bernstei(Bernstein, 2000, p.
69) hypothesis of "strong classification,” demoatstlg how institutional
discourse hierarchizes knowledge to revolve aroforchally assessable
activities. This epistemic hierarchy reflects nagrely pedagogical choices
but reproduces a broader social logic that equadesational value with
quantifiability. From a neurodevelopmental perspectmarginalizing free
play (13.33%) contradicts scientific consensus raffig play as the
foundational mechanism for building executive fiumes and socio-
emotional resilience. (Fleer, 2022, p.91). Socimally, this disparity can
be read through Habermas's (Habermas, 1987, p.Iofcept of
"instrumental rationality,” which subordinates edlicnal processes to
short-term efficiency logic at the expense of haikng-term development.
Gradually reintegrating play into daily schedulegsl not weaken academic
dimensions but rather strengthens them by enharattegtion and working
memory, thereby achieving a "dynamic pedagogicédrz®" aligned with
the child's best interests (Hirsh-Pasek & Golifkd021, p. 248)
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4-5- Reception of Modern Pedagogical Statements: @olic Resistance
and Renewal Potential

Table N°5: Agreement with Contemporary PedagogicaConcepts

Response Frequency (N) Percentas)
Agree/Strongly Agree 50 33.33
Neutral 30 20.00
Disagree/Reject 70 46.67
Total 150 100

Descriptive Reading:

The distribution reveals a pronounced evaluativeymasetry:
critical/negative attitudes dominate the sample2¢4®=63), followed by
neutral responses (26%, N=39), while positive eselments remain
marginal (19.33%, N=29). The residual 12.67% (uosjgel or non-
response) further underscores professional amingel®r strategic non-
engagement. This pattern signals a structural disect between
institutional mandates and practitioners' livedaugutjical realities.

Expanded Sociological Analysis:

The elevated rate of critical evaluation (42%) doest signify
institutional rejection or professional cynicismutbrather reflects a
multidimensional form of professional alienatiomusturally embedded in
early childhood settings. Drawing on Seeman’s(Seeni®59, p.785)
classical typology, this alienation manifests tlgiouthree interlocking
dimensions: powerlessness (practitioners lack agencurriculum design
and pedagogical decision-making), meaninglessndagy (routines are
decoupled from developmental theory and reducedadministrative
compliance), and normlessness (conflicting diregibetween pedagogical
best practices and bureaucratic accountability io®tr The data thus
capture not individual dissatisfaction but a cdile structural condition
wherein professional identity is strained by ingtdnal constraints.

This evaluative landscape also resonates with Fdts@oucault, 1977,
p.138) analysis of institutional "technologies a$aipline." Kindergarten
spaces, though framed as developmental environmiatgiently operate
through temporal partitioning, spatial surveillanaad standardized activity
sequencing. The marginalization of positive endoesss (19.33%)
suggests that practitioners internalize these atgryl logics, resulting in
performative compliance that suppresses pedagogieativity and child-
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led exploration. In this context, the high negatiggng functions as a form
of quiet resistance—a professional acknowledgment that tirmistal
routines often prioritize order and measurabilityeo developmental
authenticity.

The substantial neutral segment (26%) and the wifsgg¥non-
response categories (12.67%) warrant critical $ogical reading. Rather
than indicating apathy, these responses reflect \Boardieu (Bourdieu,
1990, p.54) terms habitus-institutional frictiomma&titioners may withhold
explicit judgment due to professional caution, feaf institutional
repercussions, or lack of discursive frameworks atticulate nuanced
critique. This strategic neutrality operates agsa@eqetive mechanism within
a field where institutional legitimacy often depsnoh visible conformity
rather than pedagogical innovation. It reveals atgssional culture caught
between normative expectations and practical caimés; awaiting
institutional scaffolding to safely voice critigaérspectives.

Critically, the overall evaluative pattern demoatts emergent
reflexive awareness(Giddens, 1984, p.25). Prapét® are not passive
reproducers of inherited routines; they actively nitr the mismatch
between daily practices and contemporary developmhestience. This
reflexivity, however, remains latent without mecisams to translate
individual critique into collective pedagogical agy. As Hirsh-Pasek
(Hirsh-Pasek & Golinkoff, 2021) emphasize, sustdi@aransformation in
early childhood education requires environments revheractitioners'
experiential knowledge is legitimized alongside @roal research.
Institutionalizing reflective supervision, peer-n@ing networks, and co-
constructed curriculum planning can convert stnadtwalienation into
professional empowerment, repositioning the kindesmn from a site of
regulatory compliance to a space of developmenticanstruction.
Ultimately, the 42% critical evaluation should bead not as a deficit
indicator, but as a diagnostic resource: a clegigeal signal that the field
Is cognitively prepared for participatory pedagadjicenewal, provided
institutional structures evolve to support ratheant suppress professional
voice.
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5- Discussion of Results: Toward a Participatory Deelopmental
Approach

The results reveal a fundamental paradox: whileoa@rwhelming
majority  (90%) affirm the symbolic importance of niiergarten
institutions—reflecting deep belief in their socialue—critical evaluation
of internal practices prevails (42%), indicatingfeissional awareness of
existing gaps.

This paradox can be interpreted through Habernfidalsermas, 1987,
p.119) distinction between the life world and thestem. Families and
society view kindergarten as a space for child aizetion, yet the
institution itself may operate under an administeabureaucratic logic
prioritizing measurable standards over spontanaaasaction .

Furthermore, the results positively support theiadoeproduction
thesis: the institution possesses the structurpbaty for change and
requires only participatory training mechanismst tvak field experience
with contemporary developmental knowledge, ensurkigdergarten's
transition from a space of regulation to one ofdim development

- Conclusion and Recommendations

The sociological analysis of field data concludbattthe studied
kindergarten institutions follow a stable professib trajectory but face
challenges in keeping pace with contemporary peglagbtransformations.
The current gap reflects not deficient intentiong Bn urgent need for
supportive mechanisms bridging field experience atwhtemporary
educational knowledge. Based on this, the followip@rticipatory
developmental recommendations are proposed

« Participatory Continuous Training Programs: Desigorkshops based on peer
exchange between mid- and long-career practitiotteistegrate field knowledge

with modern childhood science frameworks, repla¢raditional didactic models

» Strategic Integration of Play Pedagogy: Graduaityed free play activities into

daily schedules aligned with children's developrakrttythms without disrupting

existing academic activities, achieving internadibn recognized pedagogical
balance

* Institution-Family Dialogue Platform: Engage faredi and practitioners in

periodic review of educational projects to enhaatignment between family

expectations and institutional logic, reducing eative gaps through participatory
transparency
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« Support for Specialized Cultural Capital: Encourgg@tnerships with
faculties of education and sociology to providédfieonsultations and short-
cycle certification programs, enhancing staff reads to meet national and
international standards without compromising ergsrofessional identity

Through these approaches, current challenges ctnarsformed into
sustainable developmental opportunities, ensurimgletgarten's leading
role in social socialization while preserving pisg®mnal dignity and
children’s developmental rights
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