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1. Introduction

The development of any society depends on the tguali the
educational process. Perspectives on education dnaleed, with growing
recognition of its role as a tool for developmend &hange. This shift has
led to rapid and noticeable progress in the expansi educational facilities
and programs. University education is consideresl afrthe most important
educational stages, as it constitutes the higliagesn education and aims
to prepare individuals in an organized and lifeeotéd manner. University
educational institutions are regarded as key utsiihs driving growth,
development and positive change, as they providporpnities for
university youth to acquire guided and formative oktedge and
experiences that contribute to achieving high-qualcademic performance,
which is a fundamental requirement for quality assae in universities.

In this context, evaluating the quality of highatueation from the
perspective of its primary beneficiaries - namebgdsnts, is a crucial step in
understanding the effectiveness of educational rarong and academic
practices. Students’ perspectives provide genuimme ra@alistic indicators
regarding the implementation of quality standardghiw universities,
starting from program content and curricula, to tbempetence of
professors and teaching methods, and extending h® university
environment, facilities, and services that supfizeteducational process.

This study focuses on Blida 2 University, one ofyéa's leading
educational institutions, and seeks to explore rdadity of implementing
quality higher education as perceived by students.

This interest is sometimes linked to observing gap between the
theoretical policies of higher education instita8o and their actual
practices, which can directly affect students’ ediomal experiences and
their academic and personal satisfaction. By maonigo students'
perceptions of the quality of education, the stteegand weaknesses of
educational programs can be identified, which dbates to developing
more effective strategies to improve the qualitgdfication and enhance its
outcomes.

This study is set in the context of Algerian unsmyr institutions'
efforts to implement internationally recognized kijyastandards, and to
determine the extent of the success of these sffartmeeting students'
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expectations and labor market requirements. Acoghgi understanding the
reality of higher education quality from the stut¥rperspective is not
merely a formal evaluation; rather, it serves agrategic tool for guiding
continuous improvements, ensuring a balance betwesary and practice,
and enhancing the university’s capacity to prepgualified personnel
capable of addressing future challenges.

2-Problem Statement

The quality of education in educational institugois considered a
modern philosophy that constitutes a qualitativét sh the culture of
mastery, excellence and high performance in alfatsns. The quality of
education is one of the most important measuresdriging a revolution in
the higher education system. Academic performasadsio considered the
basic pillar in the indicators of higher educatiostitutions and is one of the
most widely researched topics globally, , studied rbsearchers from
diverse scientific, educational, social, economi@nd psychological
backgrounds. Universities focus on academic perdioga to achieve their
intended objectives by adopting and implementingtalloQuality
Management (TQM) , as its importance lies in iteecli contribution to
raising the level of faculty performance and thealgqu of scientific
research, and all of this is due to achieving tee goals and achieving
excellence(Asali & bakay dakhoush, 2022, p. 376).

In light of the foregoing, the quality of educatieno longer a gift
granted by governments; but rather an opportunigated by nations,
invested by peoples, and for which they sacrifiogef effort, money, and
perseverance. The quality of education is achiekezligh the existence of
a clear policy for a comprehensive quality systdaime efficiency of
administrative organization within academic edwwal institutions in
universities, the activation of monitoring and eaxdlon mechanisms to
prevent errors, and the provision of an effectnagning system for faculty
members(Yassin taama, 2013, p.141). It can thexdber argued that the
implementation of Total Quality Management in ediwahas become an
urgent necessity in order to interact effectivehd aefficiently with the
changes of an era characterized by rapid cognitimd technological
advancement as well as intensifying competition rgniadividuals, groups,
and institutions. Total Quality Management in edigsca enables the
achievement of high-quality education as a tool fmvelopment and
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progress. Rushdi Ahmed Taaima believes that quaityot an individual
responsibility placed upon a single person; buteiat collective issue that
imposes on each individual the responsibility oproving his performance
and raising his level to the highest degree possibl reach the highest
levels of quality, which in turn enables the ingitn to achieve its goals to
the highest possible degree(Rushdi , et al., 200&hy international studies
that have adopted Total Quality Management (TQM)ehamphasized the
importance and effectiveness of this approach iodyecing industrial
outputs capable of competing in global markets.il@nhg, in educational
institutions, TQM contributes to the production @ high-quality
educational outcome—namely, graduates who are tapmdbcontributing
effectively to societal development across varioelgls (zahid, 2024).

Total Quality Management in education can be desdras a modern
administrative philosophy that takes the form of camprehensive
management approach based on bringing about rgoiisitive changes in
everything in the organization in order to improead develop all
components to reach the highest degree in its taifgitthe lowest cost with
the aim of achieving the highest degree of satigfa@mong its customers
by satisfying their needs and desires accordingttat they expect(Nadia,
2015). In the same context, (Damas, 2009) confitinaé comprehensive
quality is the continuous development of admintstea processes by
reviewing and analyzing them and searching for meard methods to raise
the level of performance and reduce the time to piete them by
dispensing with all useless and unnecessary taskghs in order to reduce
costs and raise quality.

Accordingly, this study sought to reveal the rgadit applying quality
education at the higher education level, and fromvd ask the following
guestions:

- What is the level of application of quality highetucation from the point
of view of students at the University of Blida 27?;

- Are there statistically significant differences tween the average
responses of the study sample individuals regarttiagjuality of education
attributed to the gender variable?;

- Are there statistically significant differences tween the average
responses of the study sample individuals regartiegyuality of education

due to the age variable?.
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3-Research Hypotheses

= The level of implementation of higher educationlgyafrom the perspective of
students at Blida 02 University is moderate.

= There are statistically significant differencesvibetn the mean responses of the
study sample regarding the quality of educationbaitable to the gender variable.

= There are statistically significant differencesvibmtn the mean responses of the
study sample regarding the quality of educatioribaitable to the age variable.

4- Study objectives

* Learn about the concept of educational quality ighér education and
academic performance;

« Identify the level of application of quality edurat in higher education;

* Measuring statistically significant differences Wweén the average
responses of individuals in the study sample reggrdhe quality of

education, attributed to the variables of genddugcational level, and age;

* Measuring statistically significant differences Wweén the average
responses of individuals in the study sample reggrdacademic
performance due to the variables of gender, edutatievel, and age.

5-The theoretical framework of the study:
5-1 Definition of quality of education

Mihoubi definition (2022): "They are methods of the teaching and learning
process, motivating and encouraging students ton lea their own, to
develop professional and working skills, as welt@asvaluate students. also
meaning the availability of material and pedagdgiegabilities, the use of
resources, and transactions with students”(Ben &s@®baida, 2020).
Identifies it as «the positivity of the educatioypstem» means that if we
look at education as a national investment, ititemputs with the goals of
the system in terms of the needs of society as @enin its development
and growth and the needs of the individual as thiéding block of this
society. As well as the definition of Mahri, Zian& Bourhala, "A set of
characteristics and features that distinguish dtutand its dimensions,
including inputs, outputs, and feedback, which léadachieving various
goals, including meeting student requirements anervirsgy the
community"(Mabhri, Ziani , & Bourhala , 2022).
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From the previous definitions, we conclude thatli(gian higher
education is based on directing all academic d&s/iand financial
management in universities to meet clients' desixggh continuous
development and improvement of the quality of edooal service
provided to students to reach highly qualified stutd accepted by the labor
market

This was confirmed by (Zaghai & Rammas, 2022)in ¢betext of a
new organizational culture that focuses on theqggla of commitment in
senior management through continuous improvemeomnatment to
participation, and collective responsibility for ajily, and evaluating
university performance in all its aspects.

5-2Procedural definition:

It is the total score obtained by the respondinglesit through his/her
answers on the education quality scale.

5-3 The importance of ensuring the quality of higheeducation:

The purpose of ensuring the quality of higher etlanas as follows:

- Ensuring clarity and transparency in academig@ms;

Providing correct and accurate information to stusle and accurately
setting goals for the study programs offered byuthieersity;

- Ensuring that the academic activities of accestliprograms meet all
academic accreditation requirements and are censistith international
standards in higher education and professionalirements, as well as the
needs of the university, students, and society;

- Strengthening accredited programs in the commuthat trusts the
external evaluation and academic accreditationgases;

- Embodying an accountability mechanism for all ss#hoinvolved in
preparing, implementing and supervising acadenognams;

- Building trust between the state and society angporting it with the
programs offered by the university;

- Improving the quality of professional servicesypded by the university
to society, as external evaluation and accrediatequire adjustments in
practices to meet the needs and requirements ofiadigations and
professions.

Accordingly, ensuring the quality of higher edueatis the ongoing
process that ensures the proper functioning okyls¢ems and programs of
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higher education institutions through continuoukofe-up, evaluation and
improvement, following a set of previously agrequb standards, in order
to raise the level of performance and continuougpravement and
development. To ensure the achievement of quahigher education
institutions must do the following:

- Improving the quality of staff by providing thewith practical scientific
skills that enable them to confront the challengdéswork, scientific
research, and self-development. In addition, m$tihs must provide a
decent social and financial position for facultymieers so that they can
devote themselves to scientific research;

- Continuously updating curricula to make them catiijle with
contemporary scientific and technological developtsie

- Developing and improving the level of infrastue and the internal and
external environment for higher education;

- Developing mechanisms and organizing variousuatein methods.
- Maintaining the autonomy of institutions(Shei@®24, p. 54).
5-4- Total quality standards in education:

There are several reliable criteria for determinithg quality of
education, which are as follows:

 Faculty quality standard: The quality standard hectudes the practical,
behavioral, and cultural qualification of the faguio enable it to enrich the
educational process. The size of the faculty, thmmpetence, their
contribution to serving the community, and resplect learners must be
taken into consideration.

« Student quality standard: qualifying students ddienlly, socially and
culturally so that they can absorb minutes of krealgke, taking into account
the percentage of students, the average cost obttiaent, the services
provided to him, their motivation and readinesteton.

* Curriculum quality standards: They are based oridbethat the student is
the focus of the educational process. Curriculualityjuenables the student
to help direct himself in his studies and reseafolm his personality to
support or change their attitudes, and create tkéis & enrich their skills
and academic achievement. The quality of currigsilaneasured by their
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level, content, style, and the way and possibiityexpressing reality and
being in line with technological changes and cagaitievelopments.

* Quality standards for educational programs: Programust be

characterized by comprehensiveness, integratiopthdend flexibility to

accommodate the rapid developments taking placgytodall fields, and to
eliminate traditional methods of education suclndsctrination and filling

students' minds with information, and to work onkmg classes more
exciting and enthusiastic, and to make the learnmer focus of the
educational process and involve him in providingstens to motivate him to
search for and provide information.

* Quality standards for teaching methods: These apessary to achieve
integration in the theoretical and applied teachimngcess and link it to
reality so that the student can absorb, understarttdapply it in his life

experiences.

« Standards for the quality of student evaluatiomféssors must be diverse
in presenting student performance while adhering dbjectivity,
transparency and fairness, continuous trainingvafuation, commitment to
diversity, choosing methods, choosing the best atethat determines the
true level of students and measuring learning oungs) such as developing
an effective system for evaluating their perforneanc

* The standard for the quality of the relationshipween the educational
institution and the community:

* The educational institution must interact with sbgiin all its productive
and service sectors, meet its needs, and be alslédi@ss its problems by
developing specializations that utilize the lab@rket.

*The standard for the quality of material capal@fiti by providing
buildings, halls, auditoriums, and equipment, aadbility to achieve goals,
and for students to benefit from banks, officeg] e Internet, because this
affects the quality of education in terms of imp&ing the plans that have
been developed or the programs that have beenrprepa

e Quality standard for evaluating performance: Ths achieved by
evaluating all previous standards to ensure thditgquaf education and
achieve progress and excellence(Muhddid, 202374p-742).
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6-Field study procedures
6-1 Study methodology:

In our current study, we relied on the descriptyproach because it
is considered one of the most appropriate appreaci®pted to study
among the variables. From this standpoint, thislystseeks to reveal the
reality of applying quality education at the Unisity of Blida 02, and the
descriptive approach is appropriate to describeptitenomenon as it is in
reality.

6-2 Study Delimitations:

« Spatial Delimitation:

This study was conducted at the University of Laum Blida 02
« Temporal Delimitation:

The study tools were applied during the period frBabruary to March
2025.

6-3 Study sample and Population:

Table N°1: Represents a description of the sample characiistics
(gender)

Gender Frequency Percentage (%)
Male 14 17.5%
Female 66 82,5%
Total 80 100

The study population consists of students from &eeculty of
Humanities and Social Sciences at Lounici Ali Unsity of Blida 2. A
purposive sample of (80) male and female studeats selected, with (14)
males and (66) females. This disparity is attridute difficulties in
retrieving all distributed questionnaires, resgjtim a lower number of
males compared to females
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Table N°2: Description of Sample Characteristics (Age)

Age Frequency Percentage(%)
18 5 6.3
19 8 10
20 18 22.5
21 20 25
22 10 12.5
23 12 15
24 4 5
25 2 2.5
28 1 1.3

Total 80 100

The table reveals a diversity in the age grouph®fBsample members,
with ages ranging from 18 to approximately 28 yeaffie highest
frequencies are concentrated around ages 20-2fiegsegging 22.5% and
25% respectively), indicating that the majority sdmple members are
young individuals in the early-to-middle stageshdir university trajectory.
The proportions then gradually decrease toward diider age brackets,
reflecting a typical and expected distribution gattwithin student samples.
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Table N°3: Represents a description of the sample charactstics
(specialization)

specialization Frequency | Percentage (%)
Educational Psychology 6 7,5
Clinical Psychology 23 28,8
Sociology of Criminology 2 2,5
Mass Communication 5 6,3
Sociology 8 10
History of Resistance and National 5 6,3
Movements

Communication 2 2,5
Libraries 2 2,6
Information Engineering and 2 2,5
Technology

Work and Organizational Psychology 1 1,3
Special Education 2 2,5
Humanities 3 3,8
Social Sciences 10 12,5
Media and Communication 2 2,5
Sociology of Work and Organizations 1 1,3
Psychology 3 3,8
History 3 3,9
Total 80 100

The table indicates that sample members are depersross a large
number of academic specializations (exceedingefiftéelds), with a clear
variation in their relative weights. Clinical psysbgy leads the list at
28.8% (23 individuals), followed by social sciences 12.5% (10
individuals), and sociology at 10% (8 individualsyhile the remaining
specializations (such as history, media and comaoation, special
education, among others) are distributed in smalteportions, generally
not exceeding 3—7%. This diversity reflects the tididciplinary nature of
the sample; however, it simultaneously highlighteelative predominance
of psychology- and sociology-related specialization
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6-4 Study tools:
6-4-1 Education Quality Scale

Prepared by(Mihoubi, 2022)which consists of (fheinsions, which are as
follows:

Table N°4: Distribution of items on the education quality sale
according to its dimensions

Scale Dimensions Item Numbers Total
Practical Teachingngand | ., 5 o , - _ 7
Learning Methods 1-2-3-4-5-11-18
Motivation and 6
Encouragement of Self- 12-13-14-14-15-16
Learning
Developing professional and 17-19-20-21-22-23 6
general skills
Student Assessment 6—7-8-9-10-24 5
Avalilability of material and 25-26-27-28-29-30-31 7
pedagogical capabilities
Use of Resources 32-33-34-35-36-37 6
Transactions with students 38-39-40-41-42-43 6
Total 43

The individual's score on the education qualitylesand his total
score on the scale as a whole are determined acgdadthe formulation of
the items, so that he obtains points from 1-5.

6-5 Psychometric properties of study tools
6-5-1 Calculating the reliability of education quaity:

To measure the stability of the study tool (EdwratQuality Scale),
we used (Cronbach's alpha equation) to ensuretdabdity of the study tool
that was distributed to the study sample consistin@O0) individuals which
constitutes the original application of the studdahe following table
shows the stability coefficients of the study tool
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Table N°5: Stability coefficients of the education qualityscale

Dimension Number Item Reliability
Name of ltems Coefficient
Teaching and learning 7 0.645
methods

Motivation and Encouragement 5 0.729
for self-learning

Development of Professional 6 0.693
and General Skill

Student Assessmet 6 0.607
Avalilability of material and 7 0.847
pedagogical capabilities

Use of Resources 6 0.852
Transactions with  students 6 0.882
Quality of education 43 0.941

It is clear from the previous table that the oltestbility coefficient
of the study for the Education Quality Scale is djo@aching (0.941), for
the total number of items in the scale, which 3)(& his indicates that the
study scale has an acceptable degree of stalfibtyctan be relied upon in
applying the study, while the stability coefficisndf its dimensions ranged

between 0.607 and 0.882.

6-5-2 Validity of the Education Quality Scale

To measure the validity of the study tool (EdumatQuality Scale),
we used internal consistency validity to ensurevidledity of the study tool
that was distributed to the study sample consisbingO0) individuals. The
following table shows the validity coefficients thie study tool.
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Table N°6: Validity coefficients of the Education Quality Sale

Dimensiond Correlation Significance
Name Coefficient Level (p)
Teaching and Learning Methods 0.714 0.00
Motlvatlon.and Encouragement for 0.782 0.00
Self-Learning

Developme_nt of Professional and 0.741 0.00
General Skills

Student Assessment 0.684 0.00
Ava|labllly of Mater_l(_a! and 0.811 0.00
Pedagogical capabilities

Use of Resources 0.897 0.00
Student Interactions 0.834 0.00

It is clear from the previous table that the catieh coefficients for
the dimensions of the education quality scale rdngetween 0.684 and
0.897, all of which were significant at the sigo#ince level of 0.00, which
means that the scale is internally consistent.

6-6 Statistical Methods:

In order to verify the study hypotheses, the folloywspecialist
methods were used:

Usage of the statistical package SPSS, arithmegan, percentages, and T-
test to indicate the differences between averagestandard deviation.

7-Presenting and discussing the results
7-1 Presentation and discussion of the first hypotsis:

The first hypothesis of this study stated: The lefeémplementation
of higher education quality, from the perspectifestudents at Blida 02
University is moderate, and the results were devi:
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Table N°7: Level of Implementation of Quality in Higher Education.

Dimension Arithmetic | Standard | Category
mean deviation

Teaching and Learning 23.25 4.080 Average

Methods

Motivation and

Encouragement for Self- 14.48 3.888 Average

Learning

Development of Professional 17.75 4.499 Average

and General Skills

Student Assessment 19.88 3.989 Average

Avalilability of Material 17.68 5.915 Average

capabilities

Use of Resources 16.40 5.736 Average

Student Interactions 15.83 5.921 Average

Table N7 Shows that all dimensions of education qualigugation
methods, motivation for self-learning, skills deymihent, student
evaluation, material capabilities, use of resourcgansactions with
students) are at the intermediate level.

This means that students feel that the qualitydoication is good but
not excellent, and that there are some aspectsndet improvement. For
example, in some teaching and learning methodslesta notice that the
educational methods adopted achieve the goal, lmey tre somewhat
traditional, and students often want more intevactmethods such as
discussions, projects, or digital learning. Astfog dimension of motivation
for self-learning, students feel that they ben&bim some incentives for
individual learning, but not completely. The unisiey can increase
opportunities to participate in research activinegsompetitions to stimulate
independent learning, as well as in the dimensfatewgeloping professional
and general skills. Students notice that they aegbasic skills, but not
advanced enough to meet the requirements of themdabor market, and
there is a need for additional workshops or fiedghing.

Student assessment, also in the evaluation dinengfects students’
performance to some extent, but it may not be @asrsie or comprehensive
as they expect. Students prefer more diverse andgaessment methods.
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Also in the dimension of material capabilities amdource use, students
find that libraries, laboratories, and equipmentsiedut are limited or
traditional. In addition, improving material anctlaical resources can raise
their satisfaction and increase the effectivenddgarning As for the last
dimension, interactions with students, studentktfed the relationship with
professors is friendly and helpful, but it can berensupportive through
individual communication or intensive academic guice.

The results of this study are consistent with thely of (Souli &
Khamis Mohammed, 2024) which found that the quatityeducation in
secondary schools in the city of Ouargla is highjlevthe results of this
hypothesis differ from the study of(Mihoubi, 2022)¢h found that the
guality of education in the university is low Hovegyall dimensions in this
study fall into the middle category, which meanattthe quality level of
higher education is average from the students'tpafirview. That is, the
students feel that the university provides a good atable educational
environment, but it needs to develop educationaltesgies, resources, and
evaluation methods to reach a good or excellerdl l@nd achieve a more
integrated and motivating educational experiencestiadents.

Table N°8 : Levels of Education Quality Categories

Categories Value
Arithmetic mean 125.25
Standard Deviation 26.897
Low Level Less than 89.35
Moderate Level [ 98.35 - 152.1p
High Level More than 152.15
Overall Level Moderate

Table N8 Shows that the general arithmetic mean (125.283 f
within the medium level category (98.35-152.15hvé standard deviation
of 26.897. This means that the level of qualityediication in general is
average, which indicates that students believethigatjuality of education is
acceptable, but it needs further development.
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Figure N°1: Shows the level of quality of education in tloenfi of graphic
columns
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W Série 1 M Série 2 Série 3

7-2 Presentation and discussion of the second hypesis:
The second hypothesis of this study stated:

There are statistically significant differences vie¢n the average
responses of the study sample members regardinguiddéy of education
due to a gender variable. To verify the validity tbis hypothesis, the
differences test (T) was used for the two indepehdamples (T). After
statistical treatment, the result was reached ewsin the following table:

Table N°9 : Shows the difference between sample members the
quality of education according to the gender variake

Gender | Sample | Arithmetic | Standard | Degrees T- Significance | Decision

size mean | Deviation of value | Level(p)
Freedom

Male 14 116.71 22.79 78 2771 0.007 | Significa

nt

Female| 66 133.58 25.76
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From the table above and looking at the arithmatierages in the
degree of quality of education according to thedgervariable, which for
males amounted to (116.71) with a standard dewiadio(22.79) and for
females (133.58) with a standard deviation of (85.We notice that there
are differences between them The value of thessitatl significance test
(T-test), which amounted to (-2.77) in the educatguality scale, was
statistically significant at the alpha significandevel (0.05%), and
accordingly there are statistically significantfeiences in the degree of
education quality between males and females indnighucation in favor of
females.

Therefore, the hypothesis is confirmed. This isabee there is a
difference between males and females in their p#iare of education.
Female students are more disciplined in their sgidPerhaps this is due to
the teaching method and the educational environnantere it is more
compatible with teaching methods, including coopeealearning, which
makes them have a higher quality of education. Bhusly highlights the
factors that affect the quality of education betw#ee sexes The results of
this hypothesis differ from the study of(DarghishL&rkam , 2021) which
stated that there is a correlation between theitguaf education and
distance education, and the study of (Balgasmi & Blaatouq, 2021)
which concluded that there are no differences alegrto the gender
variable. The results of this hypothesis are coesiswith the study
of(Mihoubi, 2022) who believes that the level ofatjty of university
education is low. There are also statistically Higant differences
attributed to the variables of gender, educatideatl, and specialization.
Therefore, it can be said that there is a greak alediversity in teaching
methods because university professors use difféeaching methods, such
that there is a distinction in teaching methodsveen the genders.

7-3 Presenting and Discussing the third hypothesis

To answer this question, a comparison of meansance-way
analysis of variance (ANOVA) were conducted to deiae whether there
are statistically significant differences in thedés of higher education
quality among the study sample according to thevageble.
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Table N°10 : Test results and statistical significance

Source of | Sum of Mean | Degrees F- Significance(p)
Variance | Squares | Square of value
Freedom
Between | 4083.80 510.40 8 1.411 0.002
Groups not
Within 25492.92| 359.02 71 Significant
Groups
Total 2959.79 79

Table N 10 presents the results of the mean comparisalysis in
addition to the ANOVA test. The findings indicatkat there are no
statistically significant differences in academirfprmance levels among
the groups, as the F-value reached 1.411 with alyevgreater than 0.05,
which exceeds the threshold for statistical sigatfice. Therefore, this result
is not statistically significant, and the hypotlsess not supported. This
outcome can be attributed to the fact that studgmélually acquire
academic skills over time regardless of age, lepdm convergence in
academic performance across different age groupseder, seriousness
and commitment to university studies are not infkexl by age.
The results of this study are consistent with thofsé Abdel Fattah Milad
Al-Doukali, 2013), whose study on knowledge managetmn ensuring
higher education quality—a field study at the Umsity of Benghazi—
found no statistically significant relationship Wween the personal
characteristics of faculty members and higher etilucajuality assurance,
indicating a lower level of education quality. lontrast, the results differ
from (Mihoubi, 2022), who reported statisticallygsificant differences
attributed to gender, educational level, and age.

-Conclusion

This study sought to reveal the reality of applyquality education in
higher education. To do so, we applied the qualftgducation scale to a
sample of students from the University of Blida @2ross various
specializations, ages and genders. The followisgltg were, reached:

-The quality level of higher education in generdl feithin the middle
category, which reflects —from the point of view tife study sample
members— the availability of an acceptable levedjadlity requirements in
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the university environment, whether at the leveltedching and learning
methods, evaluation methods, skills developmendieatings with students.
However, this average level also indicates shoriegs that prevent
achieving a high level of quality, which calls forther development efforts
to improve educational and pedagogical practicéisimvthe university.

-The study results also showed statistically sigaift differences in the
average responses of the study sample memberdiregdhe quality of

higher education, attributed to the gender variablbich indicates the
difference in the perceptions of male and femaldextts regarding the level
of quality of education provided. These differencasm be explained by
differences in educational experiences and acadenmteractions, in

addition to differences in students' expectationsl meeds within the
university environment.

The study results revealed statistically significdifferences in the
mean responses of the study sample regarding tladitygquof higher
education, attributed to the gender variable, g differing perceptions
between male and female students concerning thel le/ education
provided. These differences can be explained bjatvans in educational
experiences and academic interactions, as weklhagsliverse expectations
and needs of students within the university envirent.

-The results also indicated no statistically sigaint differences attributable
to the age variable, reflecting that students’ eatabn of higher education
quality is not influenced by their age or the acameexperience they have
acquired.

Based on these findings, the study emphasizesiiiatoving the
quality of higher education requires adopting depalental approaches that
consider individual differences among students, thdrein terms of gender
or age, while focusing on enhancing effective t@agpractices, developing
assessment methods, and providing a stimulatingagidmal environment
that contributes to raising the quality level fraverage to good.
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