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Abstract 

Intertextuality is considered as a significant approach that is based on 

linking different kinds of texts and discourses. It is utilized to create an 

intertextual relation between ideas and perspectives which can aid in 

broadening the readers’ and the writers’ background knowledge. Since 

critical writing is an important skill in EFL classes, teachers struggle to find 

a method to teach it. For this reason, the present paper aims at investigating 

the effect of using intertextuality as an approach to improve EFL students’ 

critical writing. To accomplish the research’s main objective, the two 

researchers adopt a quasi-experimental method to confirm the causal link 

between the two variables. To collect the research data, a pre-test and a 

post-test are conducted with a sample of twenty five second year LMD 

students at the Department of Letters and English Language, Kasdi Merbah 

University-Ouargla, Algeria. The research outcomes reveal the effectiveness 

of intertextuality in improving EFL learners’ critical writing.  
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  ملخص
مصهجبربر لمه بربر ليعت بربررلط بربرولع بربرللة بربر تللصت  بربرلخلمبربر لتنصيبربر  لتتدابربر لإنلاءبربر ليبربرت لت بربرت رتم ل   بربر  لليعتبربرالتنتصبربر  

طلاقلخل يءلخل ينلصت فلتلأفك علتتجه نلتنصظرلتنتيلتس ه لفيلت  ءعلتد  ءلخلتلمعرفءلخلن قرت لتتنكتبر . لت ظبررتللأةءبرلخل
تذةلتنبربر م ل دبربر قلكبربررةلك ء بربرلخل تمسبربرءصه  لمبربر ليسبربر  التلأ بربر ل،ك لبربرلخلةجصةءبربرلخلللختنكت  بربرلخلتنصقريبربرلخلفيلفيبربر ةلتن لبربرلخلت   ء يبربر

هبربربرذتلتلمصا بربربرالهبربربرررلهبربربرذحلتن عقبربربرلخلتنةمفيءبربربرلخلستلتنتمقءبربربرالفيلهجبربربرحلت بربربرت رت لتنتصبربربر  لكبربربرصه لنتمسبربربرينلتنكت  بربربرلخلتنصقريبربربرلخل
ن ابربرلا.لتمبربر معءينلة معبربرلخلق بابربرررلمبربررلإللتعق بربرلخ لتنتمقءبربربرالتربربرررلتنر ءسبربرحلن رعت بربرلخليتةبربر لتنة افيبربر  لمصهجبربر ل بربربرة ل

لخل ينلتلمتلحي لتتختة علتن رضءلخ لتنلرضلجمعلتنةء نانلتملسجرت لتختة عي لقة حلت عررلط برولطءصبرلخلتجريبيل     لطلاق
ك نةبربربر لفيلتنسبربربرصلخلتنفي  ءبربربرلخلةل لقل قسبربربر لتاقت.لتتن لبربربرلخلت   ء يبربربرلخلة معبربربرلخلتعق بربربرلخ لتقبربربررلك بربربر  لتنصتبربربر   لل25مك  بربربرلخلمبربربر ل

لىلمتع  حلتن للخلت   ء يلخلك للخلةجصةءلخ تنصه  ءلخلن ةم لط لفع نءلخلتنتص  لفيلتحسينلهذتلتنص للم لتنكت  لخلنر
 تدا .ل،تنصصل،متع  حلتن للخلت   ء يلخلك للخلةجصةءلخل،تنتص  ل،تنكت  لخلتنصقريلخالكلمات المفتاحية: 

mailto:merabtizahra@hotmail.com
mailto:merabti.zohra@univ-ouargla.dz
mailto:halimabenzoukh@gmail.com/benzoukh.halima@univ-ouargla.dz
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1. INTRODUCTION 

In EFL classrooms, teachers focus more on teaching the language 

skills. Writing in this context is an important skill since it aids learners to 

express their thoughts in an adequate time and a well-structured way. In this 

sense, unlike the other skills, writing indeed is a difficult task since it needs 

time and efforts to improve it. When students write their texts, they involve 

themselves in multiple processes such as generating content, ordering 

information, translating information into language, checking grammatical 

rules and spelling mistakes.  Thus, active learners should not only focus on 

writing itself, but also they have to learn from these steps and make a 

relation between them. They should have more time to think, reflect, 

prepare state, make mistakes and find out alternative solutions (Scrivener, 

2005). Critical writing, in this case, requires the involvement of these 

cognitive competencies since it is based mainly on arguing, judging, 

evaluating, solving problems and constructing cause/effect relations. 

Teachers in EFL contexts usually consider grammatical accuracy and 

form-instruction priority when teaching writing skills. However, this kind of 

instruction is inadequate in the case of critical writing teaching when 

learners are assigned to involve their linguistic competencies and think 

critically to write their texts. Critical writing, in this sense, is a challenging 

task. This difficulty stems mainly from the need of specific knowledge and 

skills that are based on critical thinking skills (Oostdam, 2005). Since 

critical writing is a productive skill, it emerges from the controversial texts 

that learners read. These kinds of texts can promote the learners’ abilities in 

writing their own texts (Harmer, 2001). In this case, adopting intetextuality 

in EFL classes as an approach can strengthen students’ critical thinking as 

well as their critical writing. For that reason, the present paper aims to 

investigate the impact of using intertextuality on improving the critical 

writing of second year LMD students at the Department of Letters and 

English Language- Kasdi Merbah University- Ouargla. It is designed to 

answer the following research question: 

● To what extent does intertextuality affect the critical writing of 

second year LMD students at the Department of Letters and English 

Language-Kasdi Merbah University Ouargla?  

 

2. LITERATURE REVIEW 

Critical writing is a kind of writing that demands the use of 

information to argue and prove a point of view. Unlike descriptive writing 

which is based mainly on listing and describing information, critical writing 

tends to evaluate, analyse and interpret it to argue a point of view (Wagner, 

2002).  It is considered as a way for learners to discover and ameliorate their 

understanding of a certain topic as well as a means for teachers to evaluate 

their students’ comprehension and engagement with the selected topic. For 

that reason, critical writing is a significant assignment in writing classes in 
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which EFL learners tend to answer a definite question, persuading readers 

that this answer is correct and supporting their point of view with clear facts 

and evidence that form their academic arguments (Vyncke, 2012). 

In order to write critically, EFL learners are assigned to develop a 

strong argument or claim. The latter is a statement that expresses a point of 

view or a belief about a certain issue (Allen, 2005). It is regarded as a 

situation that is underpinned by clear thoughts and rational evidences with a 

relation to strong facts. Arguments, in this case, hardly ascertain the validity 

of the conclusion, however, they prove its probability (Maybery, 2005). In 

this sense, an argument is a way of reasoning that looks for constructing a 

thesis or a claim via providing reasons for accepting the conclusion. Thus, it 

is very important to write an argument that should contain a thesis and 

different supporting reasons (Barnet & Bedau, 2014).  Writing good 

arguments, in this case, is mainly based on taking a strong standpoint, 

providing good reasons and supporting facts to defend the position, and 

acknowledging the opposing arguments and perspectives (Anker, 2010). On 

doing that, EFL learners should be involved in different cognitive processes 

such as analysing, interpreting and evaluating. For that reason, 

intertextuality, or intertexual reading is a suitable way to broaden the 

learners’ background knowledge and aid them to write critically. 

Intertextuality is the process of including words or expressions from 

one text in another in a variety of different ways. Also, it can be a direct or 

an indirect quotation or just alluding what hearers or readers in the 

knowledge realize as words from different sources (Gee, 2005). Bazeman 

(2004) defines intertextuality as “the explicit and implicit relations that a 

text or an utterance has to prior, contemporary and potential texts” (p. 86). 

He explains that through those kinds of links a text provokes a 

representation of the discourse situation and the textual resources that 

sustain the situation and how the present text locates itself and draws on 

other texts. In this sense, intertextuality is a significant feature in every text, 

and it is about the interaction of various relationships between them in 

which one text dwells and echoes within another to create a new discourse 

(Mulatsih & Rifqi, 2012). Intertextuality was discussed by the 

poststructuralist, Julia Kristava (1973), who depicted this concept as the 

relationship between the text, the writer and the reader (Armstrong & 

Newman, 2011). She proposed that intertextuality existed as a universal 

phenomenon that illustrates the communicative interconnections between a 

text and a context (Allen, 2000). Then, intertextuality was shifted from 

cultural literary studies to applied linguistics by means of Beaugrande and 

Dessler’s Standards of Textuality (1981) in which they focused on aspects 

that make the production of a new discourse depend upon one or more 

previously encountered discourses (Peter, 2015). 
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In EFL classrooms, intertextuality can be regarded as a teaching 

approach in which teachers expose their learners to multiple texts from 

multiple genres that are connected by single threads or intertextual 

instructions (Finley, 2015). In doing so, learners have the opportunity to 

improve their background knowledge, make connections across texts and 

develop multiple perspectives and their critical thinking (Armstrong & 

Newman, 2011). In the review of literature, many researches are conducted 

to investigate the implementation of intertextuaity in EFL classrooms. 

Armstrong & Newman (2011) adopted the intertextual approach to build a 

schematic knowledge for teaching reading in high schools. Also, Multasih 

& Rifqi (2012) discussed the effect of using genre and intertextuality-based 

approaches on students’ creative writing abilities. Their results proved the 

effectiveness of the two approaches in enhancing learners’ creative writing. 

Moreover, Ahangari & Sepehran (2014) investigated the impact of 

intertextuality on Iranian EFL learners’ critical writing. They harmonized 

between visual and print texts to construct an intertextual relation. Their 

outcomes revealed the importance of intertextuality in improving this skill. 

On the same way, Peter (2015) discussed the use of intertextuality in essay 

writing. He indicated the frequent use of intertextuality in this kind of 

writing. Furthermore, Borges (2015) tried to cast light on raising the 

awareness of intertextuality to develop ESL reading and writing skills 

through lesson plan designing. Last but not least, Larsen (2018) discussed 

the impact of implementing the intertextual approach in developing reading 

literary texts in English among EFL student teachers. The outcomes of the 

research revealed the significance of intertextuality in enhancing 

metacognitive strategies for reading skills. 

The present paper is thus an attempt to investigate the impact of 

integrating intertextuality in teaching critical writing for second year LMD 

students at the Department of Letters and English Language, Kasdi Merbah 

University- Ouargla. 

3. METHODOLOGY 

In order to answer the research question, a quasi-experiment or one 

group pretest-posttest is selected as a method of the study. It is very 

appropriate since it seeks to construct a relationship between two variables 

regarding causation, i.e. the change in the dependent variable (critical 

writing) occurs after introducing the independent variable (intertextuality) 

(Marczyk et al., 2005). On the basis of the chosen method, the two 

researchers selected randomly 25 second year LMD students of English to 

represent the whole population and to ensure the consistency of the study. 

Written Comprehension and Expression is an important module in their 

syllabus and they sometimes fail when they write critically. In this sense, 

the experimental study consists of a pretest, two training sessions and a 

posttest.  
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The pretest is conducted to diagnose the learners’ level in critical 

writing before introducing the treatment. The learners are instructed to write 

an essay answering a controversial question about the internet in 90 minutes 

(Appendix A). Then, the training sessions are conducted after getting the 

pretest results. They are designed regarding the weaknesses and the 

difficulties of learners in critical writing. Multiple texts, which are 

represented by a picture about internet and four texts (Appendix B), are used 

in these sessions. The posttest (Appendix C) is the last step in the 

experiment. It is administered on the basis of the training sessions and it 

shows the extent to which the suggested lessons are efficient to improve the 

learners’ critical writing.  

 

4. RESULTS AND DISCUSSION   

After conducting the pretest, the training sessions and the posttest, the 

two researchers corrected the selected students’ drafts and classified their 

scores in Table 1 which shows the results of the pretest and the posttest:  

Table 1: Pretest and Posttest Results 
Students Pretest Score Posttest Score 

S1 

S2 

S3 

S4 

S5 

S6 

S7 

S8 

S9 

S10 

S11 

S12 

S13 

S14 

S15 

S16 

S17 

S18 

S19 

S20 

S21 

S22 

S23 

S24 

S25 

04 

05 

08 

03 

11 

09 

08 

11 

04 

09 

09 

04 

11 

09 

03 

07 

06 

10 

07 

07 

05 

05 

08 

06 

04 

06 

06 

09 

05 

12 

10 

10 

13 

05 

09 

10 

04 

12 

11 

05 

09 

09 

11 

08 

09 

08 

06 

10 

06 

07 
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Table 1 reveals the change in the learners’ scores in the pretest and the 

posttest in which it is clearly observed that the pretest scores range between 

4 and 10; however, those in the posttest are between 6 and 13. In this sense, 

learners’ results indicate the difference between learners’ proficiency and 

awareness of critical writing before and after adopting the intertextuality 

approach.  

In order to compare the results of the two tests, the standard deviation 

(SD) statistical analysis is used. According to Marczyk et al. (2005), 

standard deviation is “a measure of variability indicating the average that 

scores vary from the mean” (p. 92). It is calculated according to the 

following equation: 

 

SD = √
(𝑿−𝑴)𝟐

𝑵
 

X: Each score 

M: Mean 

N: Student’s Number 

Table 2: Experiment’s Scores 

 

 PRETEST POSTTEST 

N Valid 25 25 

Mean 6,92 8,40 

Median 7,00 9,00 

Std. Deviation 2,402 2,517 

 

Table 2 shows that there is a difference between students’ scores in 

the pretest and the posttest in terms of Mean and SD. In the pretest, the 

mean is 6.92; however, in the posttest is 8.40. Thus, one can maintain that 

students’ scores in the pretest are lower than those in the posttest. Also, 

these results indicate that the training sessions yielded positive results and 

improved the learners’ critical writing: students learned the nature of an 

argument, how to make relation between texts’ arguments, how to support 

their arguments, and how to acknowledge the opposing arguments. The 

effectiveness of those sessions stems from the correct evaluation of the 

pretest that diagnoses the learners’ weaknesses when they write their 

arguments. Also, this reveals the success of the different sessions’ stages in 

developing the students’ way of writing and broadening their schematic 

knowledge via exposing them to multiple kinds of texts. On the other hand, 

SD values in both the pretest and the posttest are close to the mean. 

Therefore, we can conclude that the level of students is not different within 

the same group which helps teachers in designing lessons that fit with the all 

students’ level.  
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5. CONCLUSION  

The present paper was an attempt to investigate the impact of 

implementing the intertextuality approach in teaching critical writing to 

second year ‘Licence’ students at the Department of Letters and English 

Language, Kasdi Merbah University- Ouargla. To accomplish our main 

objective, the two researchers conducted a quasi-experimental method on 

randomly selected twenty-five students. The adopted method consisted of a 

pretest, training sessions and a posttest in which weaknesses in critical 

writing were taken into consideration, and learners were exposed to multiple 

kinds of texts. The final results indicated the effectiveness of the suggested 

training sessions and proved the efficiency of intertextuality in enhancing 

EFL learners’ critical writing. On the basis of these outcomes, it is 

recommended to focus more on teaching this kind of writing in order to 

enhance learners’ critical thinking skills. Also, it is very useful to expose 

students to multiple kinds of texts (printed and visual) and encourage them 

to make intertextual relations between their arguments to develop their 

critical reading and to produce their own texts. Lastly, since the present 

paper proved the effectiveness of intertextuality in improving students’ 

critical writing, it is recommended to integrate this approach in teaching 

writing skills.    
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7. APPENDICES 

Appendix A: The Pretest  

In no more than 250 words, write an essay answering the following 

question: Do you think that social media are dangerous for teenagers? 

Appendix B: Lessons Materials 
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Appendix C: The Posttest  

    In no more than 250 words, write an essay answering the following 

question: Do you think that internet increases violence in society? 


