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Abstract

In the field of instruction, the integration of tewlogies is considered as a conceptual
revolution and an innovative practical tool in figre language classroom. Yet, in language
classrooms, it appears piecemeal, that is, graaoélfragmentary, and sometimes even totally
absent. Regarding the educational system in Algdiierent methods and techniques are already
adopted to pave the way towards improving the tegdearning process particularly assisting the
EFL learners to master the target language notiankyiting but also n speaking.

Towards this inevitable evolution in the Algeriaigher educational system, this paper
attempts to explore into the main difficulties deiFL learners encounter and thus, find out the
alternative techniques to develop their oral skidthg audio-visual aids such as slides projectors.
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1. Introduction

Historically speaking, the use of instructional maedn the second/foreign language
classroom has been a common practice for a long, tior instance, Price (1987) claimed that
teachers used pictures to teach Latin in the seeattt century. In modern times, teachers and
materials developers have been paying more and attetion to the use of computer technology
in classroom interaction. Therefore, the introductof the slides projector, tape recorder, language
laboratory, for example, are considered as a bnealgh in technology which can contribute to
advances in learning outcomes as well.

In the algerian context of learning english as eelgm Language (EFL), instructors regularly
raise the query why the majority of the students amable to speak english confidently and
correctly. One among many reasons to take intoideretion might be a lack of oral practice and
interest, etc. So based on the question of howdeease the speaking confidence and competence,
an in-depth interview was conducted with a groupE®iL university students on the factors
expected to enhance their speaking skills. Usingipegers and providing opportunities were
among the key responses from the pilot study.

This study investigates whether computer (technologterials) can be adopted to enhance
college EFL learners’ speaking skills. Recently,ngnaesearchers view that using computer is
really a significant event that can serve as alysttéor promoting oral english in the secondary
schools.

1.1 Significance of Speaking Skills

Unlike listening and reading which are receptivélslof a given language, speaking and
writing skills are widely classified by many resgars as productive and active skills (Richards et
al. (2002: 293). In fact, Harmer (2001: 154) remdlthe important goal of language study is to
improve both the productive and receptive skillhisTsense drives us to conceptualise that all
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language skills are integrative, and one can’theadearn a language with a solely skill. Though,
speaking is generally the most complex processnaneevaluated in the educational context, it is
considered by many teaching and testing expefte tbeveloped among our learners as advocated
by Luoma (2003)

According to Burkart (1998), speaking involves thegeas of knowledge, namely mechanics
which refers to pronunciation, grammar, and vocayulAt this level, students are required to use
the right words in the right order with the corr@conunciation. Secondly, the transactional and
interactional functions in which the learners knewhen clarity of message is essential for
transaction or information exchange, and when pesenderstanding is not required for interaction
and relationship building. Lastly, social and ctddunorms, that is, students need to understand
how to take into account who is speaking to whamwhat circumstances, about what, and for
what reason. Apart from that, a good speaker sgitbg this array of skills and knowledge to
succeed in a given speech act.

1.2 The impact of technology on language learning

Textbooks are regarded as the core of teaching riaateacross different levels of
educational system in Algeria and serve as pivatal to facilitate the instructors’ teaching in the
classroom setting (Tsai et. al., 2008). It is agipal basis for instructors to follow on a systéima
manner to carry out teaching in a language couss@dicated by Ur (1996). Yet in selecting a
speaking course, there are various elements toid@nand the textbook may not be merely
effective. Evidently, nowadays, the teaching o&fgn languages is essentially oriented to develop
comprehension and oral skills. Thus, it is quitedlenstandable that modern applied linguists
favourate the use of computer as a mediate touldmet the teacher and the learner to increase oral
interaction.

Advancement in technology such as computer is tes&tilitate the transfer of information
among the humans and the emergence of the Intdraetbeen considered as the latest
technological innovation for sharing informationhuk language teaching professionals in
secondary schools don’t use such technologicds imoeducation as opposed to the teachers of
physics and Technology. The relevant question istiadr the use of technological tools (e.g.,
computer and slides projector, audio tape recorages) has any potential pedagogical effect on
foreign language instruction. Many educationalistse advocated the beneficial effects of the use
of new technologies to enhance the learning enmenis, and allow new educational activities.
Therefore, these technological innovations are asgg to be conducive to higher achievement in
language learning. However, this initiation is irdvly dependent on the particular theoretical or
methodological approach that guides its application

2. Research Procedure

Despite the importance often assigned to spealkiilg 1 language classroom, it has been
repeatedly reported that most students seem ubabige orally the target language in class. This
study aims to document influencing factors thatpghatudents’ oral competence. Effectively,
exploring oral interaction from students’ perspeetis important because it provides a firsthand
account and insight into their feelings and periogist The students’ perceptions are their own
realities in experiencing classroom oral interattibhere have been a variety of reasons identified
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in prior studies as having influences (impact) mec@iraging or discouraging students’ oral skills.
Factors specific to students such as their intgii@siwn: 1994); motivation as claimed by Ur,
(1991); Gardener and Lamber,(1972). Pedagogicaedndational environmental factors like class
size (Howard et al., 2002), and language mateftals\puter, slides projector, tape recorder, etc...)
In order to gather data related to students’ peimep about speaking English and their

engagement in technology use for classroom int@racan interview was employed. Research
samples were Form One students from a secondapplsoh Ouled Mimoun, around Tlemcen,
Algeria. A total of 57 students with similar eduoat backgrounds were involved in the study and
they unanimously expressed agreement to takemp#neistudy. As the main language of converse
is Arabic, the interview was translated into theglaage of Algerian Arabic. Besides to investigate
whether computer (technology material) can be amtbfii enhance college EFL learners’ speaking
skills, one of the speaking tasks was selectedetoeborded and analyzed. The total number of
participant of this task was 30.
3. Findings and Discussion

The major findings presented of this study werelymeal based on qualitative and
guantitative data. Discussion on each aspect wassuized:
3.1 Factors enhancing the development of EFL stud&si speaking skills

In this section, the findings were derived from thterview conducted with the participants.
Providing more oral practice (49,12%) ; explainiifficult items in Arabic (28,07%) ; making
more efforts to explain oral activities (22,81%) revemainly reported as factors that enhance
speaking performance as shown in Tablel.

Tablel. Fastenhancing speaking skills

Factors Frequency Percentage
Explaining difficult items in Arabic 16 28,07%
Providing more oral practice 28 49,12%
Making more efforts to explain oral activities 13 22,81%
Total 57 100%

Other out-of-class factors that enhanced parti¢cgdapeaking included frequent listening to
English materials, such as listening to music, hiatg movies, listening to the radio, watching
television programmes, and accessing multimediasiteh Examples of the verbatim reported
factors are displayed in Table 2.

Table2. Out-of-ddactors for English use

Out-of-class factors Frequency Percentage
Speaking English outside the class 04 7,02%
Reading books, dictionaries, handbooks 16 28,07%
Watching TV, computer, internet, 26 45,61%
Listening to music 03 5,26%
Revising the lessons 08 14,04%
No use of English 00 00%

Total 57 100%
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To sum, it is evident that our students encouni@nyrdifficulties that inhibit their oral
performance, and they are aware that speaking gfnglearly and intelligibly is really a great
challenge. And from their answers, it can be ndtiteat changes in language tools and methods
are necessary to improve practical speaking aetvit

3.2 Participants’ speaking performance

The findings in this section were obtained from teeordings of one speaking task and the
information was categorized in terms of contenpnpinciation, and language use. The task
selected was a street map from the textbook of-ygar secondary level, (see Appendix “A”,
which was displayed in slides projector. The pgrtints were required to ask and give directions
between in pairs. Indeed, the learners interactaliiyafter explaining the instructions. However,
some difficulties were found in the pronunciatiamdagrammatical structure of their utterances,
namely, the use of incorrect tenses, and the waddran which they made errors in formulating
their questions. At this stage a revision of worden was required for further practice. Another
common difficulty was in the pronunciation of wasttess and diphthongs.

4. Implications for Educational Practice

Based on the findings, some suggestions are madegdamprovement of the Algerian EFL
students’ speaking competence and considering #ie f&actors and parameters helped to develop
speaking skills.

Lindh and Holgersson (2007) emphasize the roléheftéacher in stimulating students for
the working groups (with limited humber) and givitigem positive attitudes, because the teacher
has considerable influence over the way in whicas¢htools are received by the learners.
Secondary school students, in particular, seemetd rrelatively specific guidance on how the
computers activities relate to their courses (Nugeml., 2008). Furthermore, promoting speaking
confidence, together with appropriate task desigas recommended for the English skills
development of EFL/ESL learners (Nunan, 2006; Tr2009).

These recommendations are supported in some stddremstance, Thomaz et al. (2009)
recalled that meaningful benefits will only be ab&al if the technology is used skilfully by the
teachers, aligning the tools with the students’cational needs.

5. Conclusion

This study presents the role of of oral competeinctreign language classroom, with a
view to identifying the potential contribution obmputers as an educational tool, in the context of
secondary/high schools, summarizing relevant eoglifindings and indicating future research
perspectives.

Language teachers should familiarize themselved whe pedagogical applications of
technology in language classes. Furthermore, campuwthould provide input towards student
educational agendas. Effectively, introducing cotemi expertise could bring new ways of
integrating oral language skills in classroom asgii So, what can be said is that computer has
much potential to assist in teaching, howevergtia in learning by students is not guaranteed just
by the simple application of computer, as theresaneeral factors that can determine the outcome
and considered important for an effective use ofcational computers.
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Appendix ‘A’: The Street Map
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