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Abstract: In recent years, there has beeg,a growing
interest in the cultural dimension of( fareign language
education. Today, teachers are expeeted to enhance
intercultural competence in their teachingyHence, this article
focuses on the importance of cultural “perceptions regarding
students’ motivation in learning a foteign language.

In order to investigate this issue, a questionnaire was
adapted from Gardner’s(1985) model which emphasizes two
factors: the cultural contextiand the educational setting. The
results showed that"Master of Law students at the University
of Oran 2 have positive perceptions towards L2 culture which
has a great impacton‘their motivation.

At the®same time, qualitative research was conducted to
explore«the, views of English language teachers on the
essential rode of intercultural education in increasing student
mativation. The results were consistent with previous research
studigs confirming the importance of intercultural approach in
EFL

The results obtained from this study also provide
information on the degree and type of motivation for law
students which can be taken into consideration to demonstrate
the significance of motivational attributes and other affective
factors that either positively or negatively impact student’s
language performance and achievements.
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The cultural component has remained difficult to
accommodate in practice. Therefore, we consider this paper as
a starting point to provide us with interesting information
about the type of students’ motivation that can be taken into
account when introducing improvements in ESP teaching
methodologies.

Keywords: Foreign Language Education; Culture;
Intercultural ~ Communicative ~ Competence; ® Lgarning
Motivation; Attitude.
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Introduction

Globalization“has \changed the world in such a way that
intercultural exchanges and the reasons for learning foreign
languages haye tacreased exponentially. Teachers are called
to performea vaxiety of educational and psychosocial roles by
taking inte,account the interests and learning styles of the
student. [anguage teachers are also seen as cultural mediators
enabling earners to “understand the world around them, to
cemmunicate across linguistic and cultural boundaries, and to
play“an active role at many levels in the world” (Kelly et al,
2002, p.3).

Within the field of Second Language Acquisition
(SLA), there has been a recent growth in interest regarding the
cultural perceptions of the target language that affect the
learning process. In fact, second or foreign language learning
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is affected by factors such as language attitudes, cultural
stereotypes, and even geopolitical consideration (Gardner and
Lambert, 1972). In other words, the language cannot be
separated from its historical and cultural context.
Furthermore, during the process of learning foreign
languages, motivation has become a vital element for its
correct development. It is necessary to reflect on the methods,
attitudes and behaviors within the classroom that can impact
students in a good or bad way.

Despite its dominance as the current global language of
science and global communication, Englisi™s “still facing
challenges during its learning processmin (Algeria. This
includes many external obstacles fromyinstructional practices
to study tools, and internal ones as,many'students are unaware
of their limiting beliefs and habits.

In this article, we will discuss the relationships between
the intercultural approach, foreign language learning, and
students’ motivation. W¢ begin by defining this task briefly in
a historical contgxt. Ihen we will explore theories on learning
motivation as therg,is anextensive literature on the underlying
psychologieal aand™communication processes that are
responsible fok inereasing learning motivation. Next, we will
discuss our experiences that exemplify this approach and we
will ep@pwith” some data that illustrate the benefits of this
appreach.

JFO achieve a more concrete analysis, a questionnaire
was” conducted to Master students of Law Degree and an
interview with English teachers at University of Oran 2, with
the aim of knowing what their perspectives are about the
influence of culture on learning motivation.

We start from the hypothesis that currently there are
changes in the motivation of students and that talking only
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about two types of motivation (integrative and instrumental)
is not enough to explain the multiple reasons that students in a
globalised world have for learning English as lingua franca. In
addition, teachers are intercultural communicators who can
bring about negative or positive emotions and even make
students question their own culture or to reject those of otherss
Dornyei (2001, p.116) notes, “teacher skills in motivatiag
learners should be seen as central to teaching effectivensss”,
therefore, the question has turned from whether motivation IS
a key factor for learning a foreign language te hew’tan
language teachers actively promote their students’ metivation
in their classrooms.

1. Theories on Language learning Motivation

In a broad sense, “motivation” is a complex
phenomenon that affects people behavior in all areas of life.
Its study has given rise to multiple” theories to explain its
enormous importance for individuals when it comes to
achieving their goals. Ameng the abundant bibliography on
the subject, we find. a‘\very/clear definition of motivation in
the work of Gregery and Kaufelt (2015): “motivation is the
force or energythat¥sesults in engagement” (p.9). They also
mention: “motivatien, enthusiasm, perseverance, drive, grit,
and tenacity are”currently hot topics in education... to get
studentSHtowpay attention and engage in rigorous tasks is
something/every teacher desires” (p.1). In this same reflection
made By Gregory & Kaufelt, various contributions and
investigations that enrich knowledge on relationship of
learning with affective factors such as motivation were
introduced. Among some of these contributions we find:

Goleman’s emotional intelligence which is related to
motivation to achieve a long-term goal, in the sense emotions
establish the limits of our innate mental capacities and
determine what we can achieve in our life (Goleman, 1996).
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Goleman’s model (1998) includes five basic components and
25 emotional and social abilities:

Self-awareness: the individual’s ability of identifying
inner psychic state and values.

Self-regulation: the individual’s ability of managing
emotions and thinking clearly under pressure.

Self-motivation: the individual’s positive emotions that
leads towards the achievement of goals.

Empathy: the individual’s ability to be @Waresof others’
feelings and accepting their perspectives.

Social skills: the individual’s abilitypof collaborating
and promoting a friendly, cooperativeyclimate.

When speaking of relationship, between motivation and
foreign language acquisition, it is inevitable to cite the
research work of the Camadian psychologists Gardner and
Lambert (1959; 1972). [ They introduced the idea that
languages are medtating factors between different ethno-
linguistic communities, and therefore, regarded motivation to
learn anothergcommunity’s language as largely responsible for
improvingser preventing intercultural communication and
affiliatien (guoted in Dérnyei, 2005, p.67).

Gardner also developed the Socio-educational Model
(1985) for second language learning, in which motivation is
defiped as the combination of the desire to learn second
farguage, effort, and attitude towards learning (Gardner,
1985, p.10). Moreover, he distinguished three key
components of motivation in second language learning: (a)
motivational intensity or effort, (b) desire to learn the
language, and (c) attitudes towards learning the language.
Alongside integrative motivation that is the desire to learn a
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language due to a positive feeling about a linguistic
community, Gardner develops the concept of instrumental
motivation, which has to do with the desire to learn a
language for professional reasons. According to the author,
the integrative one would further guarantee the success of the
learning process in the long term as it is more stable. He even
goes further and says that the learner creates a new identity
when they join a new language community (Gardner, 199%),

In a large-scale motivational study condugtedy by
Ddornyei et al. (2006) among Hungarian students of various
languages from 1993 to 2004, the researchiers tsed seven
main motivational components to explain the L2 Motivational
Self and that is linked to the social ‘Centext of learning. The
seven components found by Dornyei et ak, (2006) include: (1)
Integrativeness (the learner’s desire to“imgegrate into the target
language culture); (2) Instrumentality (the learner’s belief in
the usefulness of learning L2); (3) Attitudes towards the
contact with L2 speakers; (4) Milieu (the influence of the
environment on the importance of learning another language
as: family andefriends; (5) Linguistic self-confidence; (6)
Interest in the L2 eulture; (7) Ethno-linguistic vitality of the
L2 community:

Along the” same lines of social integration and
motivatiop,“recent developments in social psychology and
socjelinguistics, among others, have placed the social
dimensien at the centre by emphasizing its influence on a
leagner’s motivation to learn a foreign language (Dornyet,
$£994; Norton & Toohey, 2001). In this vein, Norton offered
new concept on language learning and teaching, and
introduced Norton’s construct of investment to complement
constructs of motivation in SLA (Norton Peirce, 1995;
Norton, 2000). She argued that language learners have
multiple and contradictory identities which are constructed on
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the basis of the socially given to impose their rights to be
heard. Thus, investment seeks to make meaningful
connections between a learner’s desire to learn a language and
the language practices of the classroom or community.
Indeed, she claims learners negotiate their self-identity
through language in order to construct their identity in social
contexts (Norton, 1995).

Yashima (2002) explained that Japanese students’
motivation is based on their international posture, that 1s-for
many Japanese learners, it includes their (“interéSt in
international affairs, willingness to go overSeas“te stay or
work, readiness to interact with intercultural partners and a
non-ethnocentric attitude toward different cuttures” (p.57).
Consequently, for many Japanese,students, English connects
them to foreign countries and foreignegs (ibid, p. 57). The
influence of international posture as a prominent variable is
confirmed directly by the “tendency to relate oneself to the
international community kather than any specific L2 group, as
a construct more pertinent to) EFL contexts” (Yashima 2009,
p.145). Yashim#'s fiidings affirm that English is perceived by
Japanese students/as,a tool for international communication.

2. Intercultusal education

Teday s/ coexistence between different cultures and
exchange ywith people of different languages has been
reflected"in the new methodologies and approaches of
teaching and learning a foreign language. These new
approaches assume that in order to achieve authentic
communicative competence, students have to learn about the
socio-cultural reality of the target culture to prevent
stereotyping and xenophobic behaviours since language
expresses culture and through language we acquire culture
(Brown, 2000). However, a person’s motivation to interact
with people from other cultures must be considered. In other
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words, motivation serves as a factor influencing L2
acquisition, in addition to the social and cultural environment,
individual student differences, the context in which learning
takes place, and linguistic outcomes (Gardner, 1985).

Just like culture, researchers and practitioners have been
working on understanding intercultural competence jwhich
involves anthropology, psychology, sociology,
communication, political science, history, eecomomigs;
religion, law, literature, and philosophy. Language 1S\theykey
to culture as “learning a foreign language becomes a kind of
enculturation, where one acquires new cultUral™frames of
reference and a new world view, reflecting=those/of the target
language culture and its speakers™ Alptekiy (2002, p.58).
Moreover, Byram et al. define sntercultural competence as
“the ability to ensure a shared updefstanding by people of
different social identities, and the, ability to interact with
people as complex human beings with multiple identities and
their own individuality”«(Byram et al. 2002, p.10). A true
communication in a fareignilanguage requires both linguistic
competence and culiural competence. Therefore, the socio-
cultural dimensiey,must, constitute an integral part of the
curriculum.

Hymes stated that language is meaningful in real life
situatigns, Which imply not only linguistic competence, but
whatshe(called “communicative competence” (1979). In other
words, jthe learning of an L2 cannot be conceived without
taking’into account the context in which it is spoken.

Taking into account the aforementioned, rather than
familiarising students with just traditional native-speaking
countries, teachers can promote a general cross-cultural
awareness and understanding through the comparative-
contrastive approach (Byram, Morgan et al., 1994) which is
discussed as a possible method of discussing culture in
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foreign language classes, including the following: comparing
native culture patterns to those of the target language culture,
and learning to interpret the behaviours, actions, and
communication patterns of individuals in terms of culturally
appropriate social behavior.

3. Methodology

The purpose of the present study is exploring “the
relationships between the intercultural educationy, fereign
language learning, and students’ motivation.%, The
questionnaire was conducted to Master studentsJof Law
Degree and an interview with English teachers at University
of Oran 2 in order to know their opinionslabeutthe influence
of culture on learning motivation. In“thisyperspective, the
socio-cultural element within \they, learning of foreign
languages implies the development” of “intercultural skills to
increase our students’ self-esteem?” and to create higher
expectations in their learning process.

3.1 Participants
3.1.1 Students

The 51 Students in this study were enrolled at the
University of Oran’2 in their Law Master years at the time of
data collection, In fact their level of proficiency in English is
hard tQ determine due to the absence of a test. The average
ageofythe/group is 23 years. The participants are both female
(55%) and male (45%). Regarding knowledge of other foreign
languages, in addition to Arabic, majority of the informants
affirm that they know at least 2 foreign languages, but at
different levels.

3.1.2 Teachers
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The teachers, who took part in this study, were teaching
English at University of Oran 2. Their experience in teaching
English at university level was more than seven years.

3.2 Instruments
3.2.1 Questionnaire with Students

For this investigation, the survey questionnaire,Was
adapted from Attitude/Motivation Test Battery (AMTPB)NIN
Gardner’s (1985) socio-educational model of SLAN, The
AMTB has been used in a large number of/Quantitative
studies which focused on examining different affeetive factors
influencing second/foreign language. The, AMTB aimed at
ensuring validity and reliability wheh, identifying the role of
motivation and attitudes of learning English as a foreign
language at Faculty of Law, particularly”the importance of
cultural perceptions on learning motivatron.

3.2.2 Interview with Teachers

The interview aimed %@ investigate teacher’s views on
the role of culturedin\\language teaching and whether the
current teaching,“practices could be described as being
directed towards the @ implementation of intercultural
competences, It\also” offers valuable insights on how teachers
motivate their)students through interculturality. We focused
on teacher, perceptions because teachers’ views of their
students‘probably affect their decision-making process.

3.8,Procedure
38:3.1 Questionnaire with Students

All the sections in the questionnaire based on the Likert
scale consist of four or five possible answers so that the
students do not choose the neutral zone.

3.3.2 Interviews with Teachers
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The interview consisted of a brief section determining
the years of professional experience, what and where they
teach. This was followed by six open-ended questions.

4 Results and Discussion
4.1 Questionnaire data

This questionnaire first presents a section in WhYC%
, and
d

student must enter personal data, such as their sex,
level of English. Once they have filled in that, t
block of the questionnaire is divided into five/Mal

(Type of dominant motivation/ Degree of mo% ttitude

towards the course/ Attitude towards ignw languages/
Attitude towards the target culture). \

4.1.1 Students’ English Level

The first part of the questionnaire demonstrated how
students assess their level of English and the majority of
students (67%) have low

A

vel of English proficiency.

10%

16%

S

7%

= Very low
= [Low
Medium

= Good

= Very good

Figure 1: Students’ English Level

4.1.2 Dominant motivation type

The results show that participants had high degree of

integrative motivation.
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® Instrumental
| Integrative
m Intrinsic

m Extrinsic : cb
.
Figure 2: Type of dominant motivatio?l\&\

points likert
one of the five

4.1.3 Degree of motivation

Each statement was presented
scale and participants were ask
given points (1= strongly disag Isagree, 3=neither
agree nor disagree, 4= agree, 5= strogngly disagree). However,
the number of variables was reduced from five to two values
that contain: (Agree and iisagree) so that the students do not

choose the neutral zone.
@
A

In an English classroom, collaborative
learning is important and my teacher...

My level of English is improving

English helps me learn about other
\ cultures and values

I need English to get my degree and it
will open doors to the world

0 50 100
m Disagree mAgree

Stacked bar chart 1: Degree of motivation
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All the participants consider English to be helpful for
their travels overseas. 44 students considered that studying
English is important for their studies and their carriers.
Furthermore, 42 students are studying English for extrinsic
factors as the majority of students prefer collaborative work
with their peers and the teacher. Finally, intrinsic factors
appear as minor reasons for learning English and e
hypothesize that students are facing problems that gaffect
their speaking skill and the lack of self-confidence is“ene of
them.

4.1.4 Students’ Perceptions of the current ESP*eourse

In another part of the questionnairey.a question allowed
us to identify that 39% of the stydents eonsidered the course
content to be interesting, 31% valued it"as useful, 16% as
relatively difficult and 14% thoughtithe Content was boring.

‘ m Useful
! Interesting

39% m Boring
Difficult

Figure3: Students’ evaluation of the current ESP course

4715 Students’ Attitude towards Learning Foreign
Languages

In this part of the questionnaire, the aim was to analyze
the attitude towards foreign languages. The data we have
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obtained has allowed us to notice that all the respondents are
interested in learning a foreign language.

0%
00% = Very important (b

» Quite important

P
= Not very important s'\

® Not importantatall [

Figure 4: Students’ Attitude towards @H,‘g Foreign

Languages

4.1.6 Students’ Attitude towards,the Target Culture

Most of the students have a positive attitude towards L2
culture as they recogniz importance of English in order
to learn about Lhe r other countries. However, the

results also revealed™difficulty in understanding cultural
differenceses K

N

Figure 5: Students’ Attitude towards the Target Culture

m Useful

= Interesting
m Boring

m Difficult
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It is worth noting that the question made it possible to
identify the need to design activities that include aspects of
culture in ESP classrooms.

4.2 Presentation and Analysis of Teachers’ Interview
421 Was intercultural communication training
included in your own teacher education?

None of the respondents had interculttgal
communication training, apart from the module of American
or British civilization. Yet, some of them mentiop€d the,value
of exchange programs abroad, and being taughtyby foreign
teachers.

4.2.2 How do you create opportunities, for students to
understand and experiengeothereultures?

Most respondents try to create,as many opportunities as
possible for their students to understand and experience other
cultures in order to develgp cultural awareness. In doing so,
the majority of the respondents choose culture-related topics;
these include evidegtapes; TV programs, articles from
newspapers and,films. They also try to include their own
personal experiences in the discussion.

4.2.3 Dd you think intercultural competence should be
givemsmore/less emphasis in foreign language
teaching?

sFeachers all seem to agree on that topics carry cultural
mesSages, and teachers should not ignore them, and there
should be more emphasis on IC in foreign language teaching.
The potential benefits mentioned by respondents were:

e To be open and respectful to others as well as to
challenge their stereotyped views.

Sara ACHIR, Ay paldl)
achir.sara@univ-oran2.dz 2022 Ol 01 22 13 s
871



mailto:achir.sara@univ-oran2.dz

ISSN: 2170-1822, AlNaciriya: Journal of sociological and historical

EISSN: 2600-6189 Studies
Vol. 13 N° 01 June 2022
pp. 856 - 877 Intercultural Education for Enhancing

Students’ Motivation

e Motivating students by providing real-life situations.

e Facilitating international ~ mobility  (academic,
professional, personal)

¢ Increasing employability.

One teacher further added that the priority should“be
given to notions such as tolerance and peace. While gothers
believe that they do not systematically teach it intheysame
way they teach grammar, vocabulary and the=four, skills
because it is not included in the syllabus.

424 What is the level of motivatioffpastiCipation of
your learners, in your view? Why,doyou think this
is the case?

Teachers agreed on that learnérs’ motivation is low, and
they claimed that it is affected by the educational setting, the
course content, and lack of teacher training.

4.2.5 Can teaching ‘about foreign cultures help motivate
EFL students?

All teachers, supported the idea of using culture as a tool
to raise enthusiasm and active participation in language
learning, Students could discuss proverbs, sayings in different
languagesy.Some of them mentioned that knowledge of the
soglo-political context on the international level of the
languiage is necessary.

Some mentioned that if the teacher teaches the culture
of the foreign language, he/she is putting the students in real
life situations, andthey are going to be engaged more.
However, one teacher said that it depends on which groups
will be chosen as representative of the target culture and it can
stimulate some students and not others.
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4.2.6 English is spoken in many countries, so which of
groups will you choose as your representative of
the target culture?

All the teachers agree on the fact that there should not
be one particular target culture in teaching English, as English
is considered as a lingua franca and they prefer to teach the
world culture or try at least to mix between the cultures of the
English speaking countries.

Conclusion

By way of conclusion, we can affinm that the
questionnaire used here meets the specific/pugpeses for which
it has been created. We can say that the,cultural aspect of the
English language is highly valugehdespite 'the fact that too
much importance is given to grammatical aspects of the
language and it led to a lower degree of motivation. Students
have, in two years of post grad Masters, to become experts in
the socio-political context'ef legal English, as well as the tools
of communication betweeén/various cultures. It is therefore
important to return“testhe hypotheses upon which this study
was based that whatynostymotivates our students is the idea of
succeeding professionally, travelling and being able to
function in“interpational environments.

English’is a highly valued language and students have a
positive “attitude towards the target culture despite the few
eontacts” with the native speakers. Students are mainly
motivated by the positive perceptions about its speakers and
culture. In addition, it is vital not to forget linguistic context
of our students, where Arabic is the only language of
instruction in addition to French that most of them have taken
since primary school. This means that it is not mandatory for
professional success in Algeria.
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The interview has allowed us to advance in the
investigation regarding our second hypothesis about the role
of cultural perceptions in motivation and, therefore, in the
learning process. It is essential that teachers emphasize not
only cultural but also communicative differences. It can be
concluded that the teachers seemed to express themselves
positively about intercultural education because it changeshe
way learners view themselves and others, and it helps,’them
become more tolerant and motivated. However, despite this
strong endorsement, the cultural component has, remaihed
difficult to accommodate in practice. Therefore,\we consider
the results obtained in the study as a starting‘pgiat to provide
us with interesting information about the (degree’ and type of
motivation of the students that can be takerinto account when
introducing improvements in ESPteachingymethodologies.
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Appendix

Dear Student, This questionnaire is used to collect data
regarding Intercultural education in enhancing student’s
motivation. Put (x) or fill in what is appropriate.

Students’ questionnaire:
1. Sex:
Female 0 Male 0O

2. Age: i

3. Your current level in English?

Very low O Low O Mediunm'g good
O very good O

4. Why do you study English?

Motivation Factors Disagree Agree
I need Englishyto get\ my/ degree
and it will open daeors te\the world
English helps me learn about other
cultures and 'values

My level of English is improving
In _ ‘am™y, English  classroom,
collabgrative learning is important
and'my teacher explains well

5. English course is:
Useful __ Interesting __ Boring ___ Difficult ___
Please indicate another possible opinion:
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6. Learning several foreign languages at faculty of
law is:

Very important __ Quite important ___ Not very important
Not importantat all

Please indicate another possible opinion:

RN
7. English Culture seems to me: ° \&\

Useful _ Interesting __ Boring ___ Difficult
Please indicate another possible opinion: (b

| ‘bThank u for your cooperation
S
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