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Abstract: 

      Globalization in different countries, institutions and among individuals promotes English 

language as the most important and widely used language in the world. Cultural knowledge 

can be gained through careful study of function patterns within the cultural system of the 

language.  The study of cross cultural communication is central to the study of the language. 

Across the globe, the fate of all people depends upon negotiations and communication with 

different cultural assumptions and patterns of behavior. Moreover, In order to accomplish any 

public or private goals, people need to talk to one another, and in most cases; the people who 

are communicating come from different cultural backgrounds. In intercultural communication, 

however, expectations about how paralinguistic signals are used to indicate what is meant by 

what is said are not shared and despite all the good will in the world, miscommunication and 

misunderstanding is likely to happen particularly when there are significant cultural 

differences between communicators. As far as the teaching process is concerned, one of the 

main duties of teachers of English is to foster the learners’ awareness of cultural aspects of 

English speaking countries and other parts of the world as well to avoid cultural shock. This 

presentation reveals the major effects, importance, barriers and other issues related to cross 

cultural and intercultural communication like the development of culture learning in language 

teaching and a suggestive model of teaching culture in an English class through a model 

named “RELIEF” which aims at reducing the discomfiture that one may encounter when 

dealing with “the other” who is usually unknown. 

 

Keywords: Cross cultural communication, cultural shock, foster cultural awareness, 
Globalization, and teaching culture.  
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 : ملخص
ةغوترفيسقتلترمينظ لترةاست سلتظوتث طترة ارتلترة ةسسلتلاتلترةامتةيتصرث ترةفرتلمترةاستكتةنكل.   ينس تصارتلترةسارد تتعت

رةاست تترتلمظظرتلمتتتستتكتصارتلترةنكل .كتتسعتلماتىترةينتنتاتعينس  تظ دتتسعترةفتعتانءترم تصضتترتصرةسارد تظعترل ترضتترت
رةاست سلترموسن لتصلماتلترةقناا .ا ص تانءتاةلىتاتظوتلم  تتسس،تلمصتلم  ر تاتظلتلمصتثتدلتاتقستلترةفتعت كترةسل  تظعت

تينلتنترةفينقتاتصكتظينرنترنتلترتوتع نترلاوتاترةاعوتعساردنالحتظوتثن ستترت ست سلتمسن ل .كترةسارد تتعترةاست تتر ,
صظعتاةلى ,رةساةينتترتفاطتفيس سلترتسو رلمتر اتارترتافشترةنكاعلتةااتا ت كترمس اصتشتتعستطتادتظهتفيلتصانءترةظانتظوتفي ت

رةفارعتترنقفلتكترةينتن ,ظوترةس  تلملحتق  تتاىترة تنتصتاىترة تنتثتدلتاف ظتت غالحت فتاترثس  تترت ست سلتفيفد تتعت
رمس نع . س تتعسينن،تتين نسلترةس اعاتات س ا ت ف اترةار فتترترةظةسقسلتمينن يترةنكلتر فينسلعلتكت ينلعلتصايترمسينن عتتتلارتات

رةاست سلتةنفن رلحترةفت سلتتتةنكلتر فينسلعلتصلم لرىتلمثظاتظوترةينتنتلمعلتتةسلفاترة  ظلترةاست سل .عغهيت ارترةينظضتاوترةس  درترت
رةظةسقسلتصرل سلتصرنار لتصرةسلتعتترلثظاترمسيننسلتتتةسارد تتعترةاست تترتصرةاست تترتظا ت ماعظت ينننترةاست لتكت  اعاترةنكلت

صااالتظافيتةس اعاترةاست لتكت   ترةنكلتر فينسلعلتظوتث طتااالتعق ءت" ا ستإ "صرةاصتعت  ت كترن تظوترلتلاتلترةاصت
 .ة تعار تشترمظىتاف ترةسينتظ تظعت"رخثظ "رةاصتاتص تظتتعغالحتادتظينظص 

ت
 رةسارد تا ترةاست تترتاترة  ظلترةاست سلتات ينلعلترةاايترةاستكتاترةيناملتات يننسنترةاست ل. :المتاحية كلماتال

 

 

1- Introduction 

Owing to the tremendous changes that may be brought about by technology in a 

swiftly globalized world, English language teachers are recommended to incorporate 

intercultural components in their syllabi, for the reason of fostering students’ awareness and 

gaining familiarity with “the other”. “The other” which symbolizes a different culture, age, 

material situation, set of beliefs and educational situation. Frequently, the other creates a 

continuous pressure on “us” because they remain unknown. Foreign language (FL) teachers 

should recognize that the task of integrating culture in their syllabi is highly demanding and 

will never cease. Since culture and language are ultimately intertwined, foreign language 

teaching, in addition to learning, does not constitute of linguistic competence and language 

proficiency only, but should incorporate, some cultural elements as well that may assure the 

students’ full grasp of the language.  

Recently, the debate about whether or not to include culture in language curriculum 

was firmly established since one of the most significant changes in language learning and 

teaching has been the recognition of the cultural dimension as a key component and as an 

extension of the communicative competence. Therefore, the objective of language learning is 
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no longer defined in terms of the acquisition of communicative competence or having 

eloquent speakers of the foreign language, which refers to a person’s ability to act in a foreign 

language in linguistically, socio-linguistically and pragmatically appropriate ways (Council of 

Europe, 2001). A hot topic of discussion may be over the use of effective methods for 

teaching culture for the reason that despite the various methods available, the daunting task of 

the teacher is still prevailing.   

2- Intercultural competencies 

With rare exception, our daily lives are typically identified by our acts of 

communication. We are communicating all the time: beyond face-to-face communication, 

reading newspapers, making phone calls, writing mails, making presentations or even 

speaking to ourselves are all forms of communication. The process of communication goes 

beyond the exchange of meaning because it is multilayered, dynamic and highly complex, 

according to Adler (1997). This is due to the fact that communication is constantly dependent 

on the perception, interpretation and evaluation of a person’s speech which includes linguistic 

versus paralinguistic features as well as consciously versus unconsciously sent messages, 

Adler (1997). 

 The terms “intercultural communication” and “cross-cultural communication” are 

used when the sender and the receiver of a message belong to different cultures, Adler (1997). 

It is defined in terms of the intercultural competence, which is “the ability of a person to 

behave adequately in a flexible manner when confronted with actions, attitudes and 

expectations of representatives of foreign cultures”, Meyer (1991:138). This definition, in 

fact, adds to the notion of communicative competence and enlarges it to incorporate 

intercultural competence. As stated by Byram (1997:42) the success of interaction implies not 

only an effective interchange of information, as was the goal of communicative language 

teaching, but also the “the ability to decentre and take up the other’s perspective on their own 

culture, anticipating and where possible, resolving dysfunctions in communication and 

behavior”. 

 Intercultural communicative competence is defined by Byram as “ability to ensure a 

shared understanding by people of different social identities, and [the] ability to interact with 

people as complex human beings with multiple identities and their own individuality” (Byram, 

2002:10). Moreover, the intercultural competencies required in the fulfillment of such 

communications are formulated by Rakotomena (2005) as a set of competencies essential for 

a successful interaction among a group of persons from different cultures. These 
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competencies are displayed in a range of affective, behavioral and cognitive skills. It is worth 

noting that the intercultural dimension in foreign languages emphasizes effective cross-

cultural communication based on the acquisition of a key set of competences as suggested by 

Rakotomena (2005) and based on Byram’s (1997) model of intercultural communicative 

competence, which is as follows: 

 Knowledge (savoirs) of social groups’ culture including the beliefs, the artifacts and 

the practices in one's own and in the other’s country. It follows that knowledge can be 

seen as having two major elements: a sum of abstract knowledge of social processes 

and concrete knowledge of realizations of these processes in interactions.  

 Capacities including skills of interpreting and relating (savoir comprendre) and skills 

of discovery and interaction (savoir apprendre/faire) behavior, adaptation, conflict 

management, negotiation capacities, ability to interpret a situation from another 

culture, explain it and relate it to situations from one's own.   

 Attitudes such as openness, empathy, readiness, and curiosity about cultural 

expressions that may be similar or quite different from one’s own. Also flexibility and 

intelligence, empathy, interdependence, optimism and tolerance  

 Psychological and emotional resources: motivation, pleasure of risks and stress 

management capacities. 

 Critical cultural awareness is defined as the ability to evaluate critically the 

perspectives and practices in one's own and other cultures. 

Following the same trend of thought, Freire (1998) beholds awareness as a fundamental 

stance to any successful cross-cultural interaction and clarifies it with the following 

important observations:  

 It is awareness of selfhood. 

 It is a critical look at the self in a social situation. 

 A transformation of the self and of one’s relation to others can be produced. 

  It can lead to dealing critically and creatively with reality. 

  It should be the most important task of education. 

Intercultural competency for Taylor (1994) is considered as a process, not a result of 

an activity. The developmental model of intercultural sensitivity was created by Bennett 

(Bennett 1986, 1993) as a framework to explain the reactions of people to cultural difference. 

Using concepts from cognitive psychology and constructivism, he pointed out six stages of 

increasing sensitivity to cultural difference. The first three stages are ethnocentric which 
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means that one’s own culture is experienced as central to reality in some way; the second 

three stages are ethno- relative, indicating that one’s own culture is experienced in the context 

of other cultures. These stages are: 

 • Denial of cultural difference appears when only one culture is experienced as the only real 

one and the other cultures are isolated from differences. 

 • Defense against cultural difference appears when one’s own culture is considered as 

superior to others, “the world is organized into “us and them”, where “we” are superior and 

“they” are inferior. These people tend to be highly critical of other cultures”, Bennett (1993:3) 

• Minimization of cultural difference appears when the components one’s own cultural 

worldview are experienced as global. People in this case tend to modify the others’ behavior 

to meet their own expectations.  

• Acceptance of cultural difference is the equilibrium state, when one’s culture is perceived as 

equal to other cultures. “People reaching this level are curious about and respectful toward 

cultural difference, but this doesn’t mean that the observed cultural differences may not be 

judge negatively” Bennett (1993:4)  

• Adaptation to cultural difference is reached when people are able to look at the world from 

other perspectives and modify their behavior to fit in another culture. 

• Integration of cultural difference is revealed when one’s view of his culture is expanded to 

comprise other cultural worldviews. 

Having such stages might point out that misunderstanding in intercultural 

communication is inevitable. Misunderstanding or even non-understanding in communication 

is so common that it is hard to be ignored even by ordinary people. Here are three main 

causes for problems that make an intercultural communication goes awry. 

Misperception: as Adler (1997:72) claims that “perceptual patterns are culturally 

determined and inaccurate”, which signifies that what we perceive is firstly influenced by a 

person’s cultural background or prejudice and secondly need not meet the real meanings. This 

indicates that perception is highly disposed to cultural misunderstandings. Ultimately, 

everyone has had the experience of being misunderstood or of misunderstanding others. 

Responses as “That is not exactly what I meant!” “You completely misunderstood me” “She 

did not understand it”, etc, are usually heard by interlocutors. Other elements like when and 

where the communication occurs also convey the speaker’s meaning. A call from a familiar 

person like a sister seems very reasonable but a call equated with long ring at 02:30 pm 
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sounds as an emergency or in indication of danger rather than an ordinary call, simply this 

may imply a mistaken call! 

Misinterpretation: The second cause for intercultural misunderstandings is 

misinterpretation.  According to Adler (1997:73), interpretation occurs “when an individual 

gives meaning to observations…” In other words, interpretation describes the process of 

decoding, which was described earlier. Evidently, Arabic and English are distinct languages 

which are genetically unrelated but which are increasingly in contact. The salient aspect of 

this contact is misinterpretation, this basically occurs when different cultural backgrounds 

interfere in the interpretation of the same message. An example of this may be the following: 

if an Arab receives an invitation from an American ended by a note like “come if you want 

to” he might undergo a difficulty in understanding the message that may make him feel hut 

and uncertain about the sincerity of the invitation. Another example is the case of an Algerian, 

Another example is the case of an Algerian, some Algerians are by nature generous but they 

were taught to refuse an offer of the host for the first time. As a guest, an Algerian may say no 

for an offer of something to eat or drink but he likes to be insisted at to take it. If an American 

or a European does not repeat the offer, then the Algerian would be left hungry and confused 

all the time. Malaysians feel that offers of food or drink are inappropriate. As a result, a host 

should serve something whether the guest wants it or not. 

Misevaluation: According to Adler (1997: 87), evaluation is the process of judging 

whether something is good or bad. People usually use their own culture as a basis when it 

comes to deciding. In the example given above, Austrians will, without thinking, tend to 

approve of the formal Austrian norm rather than the informal American norm. 

3- Low and high cultures 

As human communication is based on learned traits, cultural backgrounds are taken as 

important factors to understand why people communicate the way they do Much of the work 

that deals with the differences between high and low context cultures has been proposed by 

the anthropologist Edward Hall (1976). According to Hall, the difference depends on how 

much meaning is found in the context versus the code, or the verbal behavior. The role of the 

context is undeniable in the flow of any communication. According to Hall (1979:86) 

“context carries varying proportions of the meaning.” In other words, meaning that is not 

encoded into words by the message sender is supplied by context. In low-context 

communication systems, people translate a large part of the meaning into explicit code, Hall 

(1979). As a result, “the spoken word carries most of the meaning” Storti (1999:87). People 
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explicitly say what they want to convey without beating around the bush. Their goal is to get 

and give information when communicating with other people. As a result, low context 

communication styles show less intuitive understanding, which makes them slow and less 

efficient, Hall (1979). Hence, American and German cultures are instances of low-context. 

In contrast to low-context communication systems, high-context communication 

systems exhibits a certain amount of complexity the speech behaviors. Hall (1979) upholds 

that in high-context communication a large part of the meaning lies in the physical context, 

which includes facial expressions, tone of voice and gestures which are ways of 

communicating with others and conveying feelings. As a result, the message itself carries less 

information. People do not explicitly say what they want to convey. Instead, they beat around 

the bush until their interlocutor decodes the message correctly. The reason for this is that their 

primary goal is to preserve and strengthen relationships by saving face and ensuring harmony.  

In a low context culture, such as the American culture, people tend to place more 

meaning in the language code and very little meaning in the context. Therefore, 

communication “tends to be specific, explicit, and analytical”. Zaharna (1995:241). That is, 

unlike exchanges in low context cultures, in high context cultures the meaning is inferred 

rather than directly interpreted from the communication. Because people in high context 

cultures already know and understand each other quite well, they have established a more 

indirect style of communication which seems to foreigners unclear. They are less explicit and 

they rely on symbols to convey meaning. Zaharna (1995) concluded that the Arab culture is 

high-context and the burden of meaning falls on the listener and American culture is low-

context and the burden of meaning falls on the speaker. Zaharna notes the power of language 

in the two cultures. Arabic is a language of poetry and metaphor, a religious language, and a 

language associated with contemporary nationalism that both defines and distinguishes Arabs. 

English, meanwhile, epitomizes Americans as people of action who favor directness, 

accountability and efficiency. 
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 The next table shows differences between the two contexts: 

 
Table 1:A Comparison between High Context and Low Context Cultures according to 

Hall 1959 

4- The Role of the Teacher in Fostering Cultural Awareness 

In the past, it was believed that illiterate people were those who did not know how to 

write and read, gradually, and with the advances of science and technology, illiterate people 

become those who do not know how to run a  computer. Nowadays, it is affirmed that 

illiterate people are those who do not master more than three languages. 

 A language, which is a defining feature of people that can be expressed through 

rasping, whistling and all sorts of vibrating sounds emanating from our mouths and noses 

when we talk, can be deciphered as meaningful language by interlocutors. These language 

signs can be interpreted differently from one person to another and from one culture to 

another. For this reason, the need for understanding others’ cultures and the necessity of being 

aware of others’ cultures is mainly the teachers’ crucial role.  

The development of intercultural communicative competence (ICC) in the teaching of 

English as a foreign language (EFL) context has become a requirement rather than a choice in 

our contemporary societies. The process of globalization created an amalgamation of distinct 

communities across the globe that demands language learners and teachers to develop cultural 

awareness. This reveals that the main mission of foreign language teaching is not only to 

prepare students to learn linguistic structures and to speak another language fluently, but to 

instruct them to become aware of cultural boundaries, misunderstandings, and life patterns of 

a foreign culture. Moreover, fostering global awareness and international collaboration in our 

classrooms are so beneficial to our students. Schools and universities should understand this 

and must encourage the need to put learning into context. The history trips, the cultural visits, 
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and foreign language assistants who bring a little bit of abroad into our classrooms are just a 

few of the many examples of contextualized learning that can make our students aware of 

other cultures. 

5- A Suggested Model of Teaching Culture in Language Classes “RELIEF” 

In this section, a model is proposed that is referred to by an acronym RELIEF. Each letter 

in this word “Relief” reflects the initial of the stages that the researcher suggests to include in 

language classes (they are written in red). In the six stages, the teacher may foster cultural 

awareness of the students of the language being studied for the aim of widening the spirit and 

gaining insights into distinct spots from one’s place to arrive at the ultimate goal of teaching 

which is securing the student in any cross cultural communication. 

a- Reduce the Stress 

Cultural differences appear to be an important anxiety-producing factor. Anxiety can 

dramatically influence the process of language learning and teaching. It may be a result as 

well as a cause of insufficient command of the target language Therefore, it is necessary that 

language teachers not only recognize that anxiety is a major cause of students’ lack of success 

in the new language and in new situations but also assist them to tackle the feelings of unease 

and discomfort. The more uncertainty or unfamiliarity with the target language culture, the 

more it is likely to be anxiety provoking, Tanveer (2007). The use of the term ‘losing face’, 

by the participant supports the view that language anxiety is a concern of face in different 

cultures. Similar to Jones’ (2004) findings about culture as a causal factor in Asian context, an 

experienced female teacher stated, “It is not anxiety just about language but differences in 

cultural practices. 

Here are some activities that may reduce the discomfiture. Think of culture as an 

onion, Hofstede (1991). Many layers make up an onion. Culture is similar, in that our values 

and behaviors have many different layers. Draw a diagram (basically a circle inside another) 

on the board then ask participants to draw a mind map that describes their own layers, e.g. 

inner layer: cultural identity, second layer: race, gender, religion, ethnicity, social class, age, 

mental and physical ability, the third layer: communication, motivation, perceptions, attitudes, 

personality and the fourth layer: occupation/career, religion, education, citizenship, language, 

political ideology, region (province), urban/rural… 

Another example may be by showing example of some gestures and give meanings in 

different cultures. 

 

b- Exemplify  
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Cultural Traditions: Explore the holidays and traditions celebrated by different countries 

and cultures. How are they different from those you celebrate? When are they celebrated? Are 

you familiar with this holiday or is it completely new to you? 

 

Cultural Foods: Explore culinary traditions from other countries and cultures. Have each 

student make a recipe from another culture and bring it to class to share. Discuss other 

culinary traditions and how they are similar or different to your own. 

 Decorating Traditions: Explore decorating traditions from other cultures and countries. 

These decorations can be made and used to decorate the classroom. Take the time to discuss 

which culture uses this tradition, for example how important origami is to people in Japan, as 

in the source below. 

 
Table2 : Examples of some Cultures  

Source: https://www.slideshare.net/MingLi1/cross-cultural-management-

14532203 
c- Lessen the differences between different cultures 

The learners are engaged in comparative analysis between their own culture and the target 

culture. In relation to different cultural topics, EFL Learners are encouraged to look for 

cultural similarities and differences with the target culture in comparison with their own 

culture. This comparison/ contrast analysis will pave the way for creating dialogues and 

writing comments that could enhance EFL learners’ cultural awareness. This method is based 

on learners’ own knowledge, beliefs and principals and leads to increased cultural knowledge, 

understanding and acceptance, which provide a basis for successful intercultural 

communication. Byram (2000:189) argues that “comparison makes the strange, the other 

familiar, and makes the familiar, the self strange – and therefore easier to reconsider”. 

 

An example of that may be assigning students to comment upon the following pictures:  

https://www.slideshare.net/MingLi1/cross-cultural-management-14532203
https://www.slideshare.net/MingLi1/cross-cultural-management-14532203
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E.g. How would you interpret value of superman statue in the American culture? And What 

does the statue of El Amir Abd-el-Kader  reveal about the values of Algerian culture? 

 

 

The statue of Superman, Metropolis, Illinois. His pedestal reads “Truth—Justice—The 

American Way.” (Photo courtesy of David Wilson/flickr) 

 

                       The statue of El Amir Abd-el-Kader in the center of Algiers. 

d- Improve awareness 

Consider the following dialogues; we can see them in many textbooks:  

1- A: What’s your name? 

B: My name is Linda.  

 A: How old are you?  

 B: I’m twenty.  

 A: Where are you going? 

 B: I’m going to the university. 

2- A: Are you writing a letter? 

B: Yes, I am. 

A: To your friend? 

B: No, to my parents?  

A: How often do you write to your parents?  

 B: Once a week.  

All the above dialogues sound unnatural as far as the English language is concerned. 

They are roughly the combination of Algerian thinking and English form. Although such 

forms are correct, they are not culturally appropriate. Except for friends, immigration offices 
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and such places, it’s unimaginable for someone to ask a string of questions like: “What’s your 

name?” “How old are you?” The natural reaction of English-speaking people to the greetings 

like: “Where are you going?” would mostly likely be “Why do you ask?” or “It’s none of 

your business.” Questions like “Are you writing to your parents?” would be thought to intrude 

on one’s privacy. Our teaching materials, teachers sometimes don’t pay enough attention to 

differences between cultures, so students are usually ignorant of the factor of culture and they 

can only mechanically copy what they have learned. 

e- Enhance comprehension  

In order to do so, the students can research a particular country for a period of time 

which can be two weeks for instance. Each student is given a large cardboard cutout for 

that purpose. Students can decorate their cardboard countries on the basis of their research 

of that country. Therefore, they will practice what they have already learnt. For instance, a 

student researching Switzerland might place cheese or chocolate on their cardboard to 

represent where those products are usually found. On the day of the cardboard 

representations also, the students can dress like someone from that country. Hence, the 

teacher can display all the projects together during one session or in a ceremony to see 

them all. 

f- Familiarize with the other 

Enable the students to deal with different situations without being embarrassed or being 

inhibited and forward attention towards widening the understanding and an acceptance of the 

other. This cultural awareness can be promoted in different types of classroom discussion, 

group discussion, writing assignments, and presentations of assigned readings selected by 

teachers or students themselves. 

6- Conclusion 

Universality of misunderstanding urged teachers to handle such critical situations 

in class. Understanding another culture encompasses understanding another beliefs’ 

system and not just the spoken language .Similarly, Banks (2004) argues that the citizens 

of this globalized society need to acquire knowledge, skills, and attitudes in order to 

coexist with other cultural communities and cultural borders. Banks also affirms that 

critical cultural awareness means to support human rights and equality, as well as to 

accept the inclusion of minority groups into the mainstream society. This competence 

reduces the proliferation of stereotypes, prejudices, and misrepresentations of others, and 

allows learners to see the deeper aspects of culture. These views of ICC become a relevant 

epistemological notion for those EFL learners who are preparing to become EFL teachers. 
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In this paper, the researcher suggested a model that he called “RELIEF” that aimed at 

decreasing discomfiture in various cross cultural contexts. Simply because, learning a 

language without the cultural framework in which it exists is like cooking ethnic food 

without the spices of the region. By doing so, both teachers and learners, simply will 

remove the entire flavor from the language. If you are lucky enough to be able to travel or 

live in a country for a while, it will be beneficial, otherwise, try to learn as much as you 

can by reading books and magazines from the country and watching its television 

programs so that you can get a feel for how the people think, act and speak. Don’t just be 

bilingual, be bicultural. Further research is highly recommended to test the efficiency of 

the previously suggested model. 
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